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				English second language teaching and learning and ChatGPT: Perspectives of university lecturers in Namibia

				Abstract

				The research explored how ChatGPT could support English as a second language (ESL) teaching and learning in Namibia’s public universities, drawing on insights from lecturers at the University of Namibia (UNAM) and the Namibia University of Science and Technology (NUST). Guided by a constructivist philosophy, the study adopted a qualitative case study strategy with a descriptive-exploratory research design. The population comprised English communication lecturers, and purposive sampling was used to select 20 lecturers teaching English communication skills modules at these universities. Data were collected via open-ended questionnaires and were analysed thematically. Findings reveal that while lecturers acknowledge ChatGPT’s pedagogical affordances, such as grammar correction, summarisation, vocabulary develop-ment, and idea generation, its integration is constrained by ethical concerns, student overreliance on AI-generated content, limited digital literacy among educators, the absence of institutional policies, and infrastructural challenges. The findings suggest that ChatGPT should be applied as a supplementary mechanism within ESL teaching, working alongside the indispensable human contributions of scaffolding, contextualised responses, and nurturing critical thought. It recommends formulating institutional policies, providing targeted digital pedagogical training for lecturers, and enhancing infrastructure to enable the responsible and productive use of AI technologies in ESL instruction across Namibia’s universities.

				Keywords: ChatGPT, English as a second language, ESL, higher institutions lecturers, teaching and learning

				Introduction

				Since the introduction of ChatGPT in 2022, numerous studies have explored its application across various sectors, including education. What stands out in this growing body of literature are two prevailing perspectives regarding the use of ChatGPT in educational settings: those who applaud this technological innovation for its potential to enhance teaching and learning (Jiang et al., 2024; Mahapatra, 2024), and those who question its application, particularly on ethical 
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				grounds (Bin-Nashwan et al., 2023; Qasem, 2023). Despite these contrasting viewpoints, the presence of ChatGPT in education is undeniable, with the tool already integrated into both teaching and research practices. 

				However, most studies on the educational applications of ChatGPT focus on institutions in the Global North, with limited studies from the Global South. This geographical imbalance in the literature may limit insights into how generative AI is understood and applied across diverse educational settings. Namibia, like many countries in the Global South, faces challenges with technological infrastructure and AI integration, which may influence how educators perceive and incorporate tools such as ChatGPT into language-teaching practices. Therefore, studying these dynamics within the Namibian higher education context can contribute valuable insights into how generative AI adoption unfolds in underrepresented educational settings. ChatGPT is a generative AI that uses intelligent algorithms to engage users in natural conversations, generating new content, responding to queries, and requesting clarification to meet users’ expectations (Kim et al., 2024). ChatGPT, being a linguistic tool, has already been used to support learning and teaching in language classrooms (Karataş et al., 2024; Qassrawi & Krasne, 2025). To our knowledge, no published research examines how Namibian educators use these tools to support the teaching and learning of English as a second language (ESL). Understanding lecturers’ perceptions is particularly important because they guide how innovative technologies are adopted and adapted within classroom pedagogy.

				The study draws on Davis’ (1989) technology acceptance model (TAM) to explore lecturers’ perspectives on ChatGPT. The TAM model identifies two central determinants of technology adoption: perceived usefulness and perceived ease of use. In the context of education, these elements help explain how teachers assess a tool’s potential to improve teaching outcomes and its practicality for embedding into pedagogical approaches.

				The study examines lecturers’ views on the use of ChatGPT as a support tool for students’ English language learning. This study seeks to contribute to ongoing discussions on the role of generative AI in language education. English is the sole official language of Namibia. Learners are expected to pass English with reasonable grades to be accepted at institutions of higher learning in Namibia. All public universities in Namibia offer undergraduate students academic literacy support through English language courses, which enhance their English language skills. According to the 2024 NSSCO national examination results, the pass rate in English was low (Ministry of Education, Arts and Culture, 2025). There is a need to explore innovative approaches that may enhance English language teaching and learning in an increasingly technology-driven education environment. One way to do this is to understand the application of AI tools such as ChatGPT in education from all angles – both educators’ and students’. 

				1.1	Statement of the problem

				AI in higher education may lead to changes that can revolutionise education in all fields (Melnyk & Pypenko, 2024; Su et al., 2023). The literature indicates that students worldwide utilise generative AI, such as ChatGPT, in their academic work to meet their requirements (Saif et al., 2024). Furthermore, students learn effectively and perform well when they use modern learning approaches (Amjad et al., 2022). Although educators and students in Namibia are using AI tools such as ChatGPT, this practice remains underexplored and sparsely documented in the academic literature. The problem is that, without such context-specific evidence, institutions and policymakers in Namibia lack the insights needed to make informed decisions about the pedagogical, ethical, and practical implications of using AI tools 
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				like ChatGPT in English-language education. Thus, there was a need for studies based on Namibian academic experience to fill the gap.

				1.2	Research objective

				The main objective of the study was to investigate how ChatGPT is used as a support tool in ESL classrooms at public universities in Namibia. The three specific objectives were:

				To explore university lecturers’ perceptions and experiences regarding the use of ChatGPT as a support tool for English language learning.

				To identify the challenges faced by university lecturers in integrating ChatGPT into English language instruction.

				To explore strategies employed by university lecturers in integrating ChatGPT into English language instruction.

				1.3	Significance of the study

				This research may serve as a foundation for future studies on AI in education, particularly in developing regions such as Namibia. The findings will contribute to understanding the specific needs and infrastructure improvements required to successfully implement AI tools in Namibian universities, ultimately offering guidance for making the use of ChatGPT a beneficial resource for both students and educators.

				Furthermore, the findings of this study will inform university lecturers in Namibia about the potential of ChatGPT to enhance academic writing and language skills among students. It will highlight the opportunities ChatGPT offers in improving English proficiency, especially for students facing language barriers in higher education. 

				1.4	Delimitation of the study

				This study was conducted at the Namibian University of Science and Technology (NUST) and the University of Namibia (UNAM), focusing on university lecturers’ experiences with ChatGPT as a tool for academic writing. The findings reflected the perspectives of lecturers within these two institutions, without generalising to other universities or education levels in Namibia. The study used online surveys to collect data and did not assess broader AI impacts beyond academic writing.

				Literature review and theoretical framework 

				Davis (1989) introduced the technology acceptance model (TAM) to explain why individuals adopt or reject new technologies. Drawing from Fishbein and Ajzen’s theory of reasoned action (1975), TAM highlights two central perceptions: whether a tool is seen as beneficial for improving performance (usefulness) and whether it is considered straightforward to operate (ease of use). These beliefs shape individuals’ attitudes and, ultimately, how they engage with the technology. Perceived usefulness (PU) reflects the expectation that a system can improve performance, while perceived ease of use (PEOU) refers to the assumption that operating the system requires minimal effort (Dehghani & Mashhadi, 2024). Together, these perceptions influence attitudes, which, in turn, guide behavioural intentions and actual adoption. TAM has been widely validated across sectors, including education, for predicting users’ acceptance and continued use of technological tools (Ali & Warraich, 2024; Kumar & Anu, 2024).
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				In this study, TAM was operationalised as an analytical framework for interpreting lecturers’ perceptions and experiences of ChatGPT in ESL instruction. The core constructs of TAM informed the coding and interpretation of qualitative data. To be specific, the study examined how lecturers’ responses reflected the following TAM constructs: perceived usefulness, reflected in lecturers’ views on how ChatGPT supports activities such as grammar correction, summarisation, idea generation, and vocabulary development in ESL learning. Perceived ease of use, reflected in lecturers’ descriptions of the accessibility and usability of ChatGPT for both students and educators. The external variables are digital literacy, institutional policies, and technological infrastructure, which influence lecturers’ attitudes toward adopting ChatGPT. These constructs guided the interpretation of the findings presented in the results section.

				2.1	ChatGPT as a support tool in language learning

				Yu (2023) notes that AI technologies have transformed language education by introducing innovative approaches that address diverse learner needs and enable personalised, adaptive learning experiences. Although global studies suggest that ChatGPT supports both language teaching and learning in ESL and foreign language settings (Moon et al., 2025), its impact in Namibian higher education has not been thoroughly investigated. The absence of research on lecturers’ views in Namibia underscores the need for the present investigation. 

				Several studies have examined how ChatGPT supports language learning across different educational contexts. For example, Amin (2023), in a study conducted at Cihan University in the Kurdistan Region of Iraq, reported that students improved their pronunciation by engaging in text-based or oral exchanges with the chatbot. These interactions offered real-time guidance on linguistic accuracy, pronunciation, and comprehension. In another study, Muniandy and Selvanathan (2024 found that ChatGPT contributed to the development of oral proficiency among ESL learners in flipped classroom settings within Malaysian public universities, highlighting its potential in improving language expression.

				Further support for ChatGPT’s role in language development comes from Athanassopoulos et al. (2023), who explored its use as a feedback tool in a junior high school in Patras, Greece. Their study focused on socially vulnerable students from refugee and migrant backgrounds learning German as a foreign language. Through a structured three-phase writing intervention, students initially authored a personal email in German, which ChatGPT revised to enhance grammar and vocabulary. After reviewing the AI-enhanced version and discussing the feedback, students produced a second written piece on a related topic. The results revealed improvements in vocabulary, creativity, and sentence construction.

				In South Korea, Kim et al. (2023) evaluated the feasibility of using ChatGPT for ESL instruction. By employing a virtual learner persona and designing a business English course using the task-based language teaching (TBLT) framework, they found that ChatGPT could create structured lesson plans, define course objectives, and generate assessments and assignments. While the system demonstrated strength in content generation and structured delivery, limitations emerged in interactivity, content depth, and assessment sophistication. 

				Therefore, research across different contexts indicates that ChatGPT can assist with multiple dimensions of language learning, from improving pronunciation to supporting writing and lesson design. Nonetheless, scholars consistently stress that such tools should be integrated as supplementary aids, reinforcing rather than replacing the essential role of human educators.
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				In classroom contexts, ChatGPT offers multiple pedagogical functions. For instance, it can generate sample texts across genres that educators can adapt into exercises that expose learners to grammar structures, vocabulary, and authentic language use. Rather than replacing instruction, these outputs serve as scaffolds for deeper engagement with language. These resources can be incorporated into classroom tasks that expose students to grammar rules, vocabulary, and real-world language use, thereby enriching their learning experience (Baskara & Mukarto, 2023; Huang & Li, 2023). This way, ChatGPT does not merely generate text but can serve as a tool that facilitates meaningful engagement with language structures and usage. Also, ChatGPT can simulate realistic conversations, providing students with exposure to diverse speakers in natural, contextually relevant ways (George & George, 2023). Such interactional opportunities may be particularly valuable in language classrooms where authentic communicative practice is often limited. Another pedagogical use of ChatGPT lies in its ability to generate concise summaries of texts. These outputs can serve as models that guide students in developing their own summarisation skills, thereby enhancing comprehension and supporting academic literacy(Araújo & Aguiar, 2023). In classroom settings, such AI-generated summaries can serve as models to guide students in learning how to summarise effectively, thereby supporting the development of critical reading and academic writing skills.

				The translation functions of ChatGPT offer a novel avenue for second-language acquisition. Learners can input text in their first language and receive translations into English, which aids vocabulary growth and comprehension. Conversely, translating difficult passages back into the native language can scaffold understanding and reinforce expression in the target language (Jiao et al., 2023). Conversely, when encountering difficult texts, students can use ChatGPT to translate content into their first language, facilitating understanding and reinforcing their ability to express ideas in the target language (Baskara & Mukarto, 2023). These translation functions, therefore, provide learners with an additional scaffold that may support comprehension and language production during the learning process.

				These studies suggest that generative AI tools such as ChatGPT have the potential to reshape language-learning environments by providing immediate feedback, linguistic support, and opportunities for practice beyond the traditional classroom. The increasing integration of AI technologies may also shift the role of language educators, moving their responsibilities from direct knowledge transmission to facilitation and guidance in the learning process. In this regard, AI tools may help reduce some of the instructional demands placed on language teachers while enabling them to focus more on supporting students’ critical engagement with language. While the benefits of utilising ChatGPT in education appear promising, it remains unclear whether educators in the Namibian context are experiencing similar advantages in their teaching practices. This gap, therefore, necessitates further investigation into how lecturers perceive and utilise ChatGPT in ESL instruction in Namibian higher education.

				2.2	Challenges and ethical concerns in the use of ChatGPT 

				The incorporation of ChatGPT into language classrooms offers both possibilities and notable difficulties, especially regarding ethics, pedagogy, and the unique requirements of language learning. One prominent issue highlighted in the literature relates to academic honesty and the risk of inappropriate use of AI-generated material. A common concern is that some students depend on ChatGPT to complete entire assignments. This reliance makes it challenging for educators to determine whether learners have genuinely acquired the intended language skills, thereby undermining both academic honesty and the credibility of assessment (Eke, 
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				2023; Yu, 2023). Such practices compromise the integrity of academic work and weaken confidence in evaluation outcomes. Accurate assessment of language proficiency requires authentic student effort, which is diminished when assignments are produced by AI rather than through genuine engagement.

				Zaiarna et al. (2024) investigated the perspectives of English instructors in higher education regarding the use of ChatGPT in assessment development for English as a foreign language (EFL) courses. Two of their key findings were that ChatGPT-generated comprehension questions often lacked the depth required to assess higher-order language skills, as they were often merely paraphrases. Additionally, a significant number of instructors admitted to lacking the expertise to use ChatGPT effectively, highlighting an urgent need for targeted professional development and clear usage guidelines. The lack of adequate digital infrastructure for both students and educators further complicates efforts to integrate the tool into language teaching (Al-khresheh, 2024). In response, Kiryakova and Angelova (2023) advocate for developing institutional strategies and comprehensive training programmes better to equip educators for the pedagogical use of ChatGPT.

				Another issue frequently highlighted in the literature is the danger of students becoming overly dependent on ChatGPT (Bekou et al., 2024; Yan, 2023; Zaiarna et al., 2024). In a large-scale qualitative study involving 46 English language teachers from thirty-nine countries, Al-khresheh (2024) reported that many lecturers expressed concern that learners may rely on ChatGPT as a shortcut rather than as a genuine learning aid. Such reliance can discourage independent thought and limit creativity, thereby reducing students’ opportunities to engage critically with course content. This type of dependency may also hinder the development of essential academic abilities, including critical thinking, originality, and autonomous problem-solving (Rahman & Waranobe, 2023). This concern was not limited to students alone; Interestingly, the literature also notes that educators may risk relying too heavily on ChatGPT. This tendency could reduce instructional creativity and limit innovation, underscoring the need for a balanced, critical use of AI tools in teaching practice (Yan et al., 2024). Jarrah et al. (2023) argue that ChatGPT can serve as a useful aid for academic writing, provided that it is employed responsibly to safeguard ethical standards and academic honesty. For instance, acknowledging and citing ChatGPT’s input helps to avoid plagiarism and aligns with the principles of scholarly practice. By following established citation conventions, both students and educators can benefit from ChatGPT while ensuring its use remains ethical and accountable.

				Overall, the literature highlights both the opportunities and challenges of integrating ChatGPT into language education. While the technology offers promising support for language learning, concerns about academic integrity, overreliance, and institutional readiness remain significant issues educators must navigate when adopting AI-driven tools in their teaching practices.

				Methodology

				This study employed a qualitative case study approach situated within the constructivist research paradigm. From a constructivist standpoint, knowledge is understood as being socially shaped through individuals’ lived experiences and interpretations (William, 2024). This approach was appropriate because the study sought to understand how lecturers interpret and make sense of ChatGPT’s use in their teaching practices. A descriptive and exploratory 
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				research design was used to document these experiences and investigate ethical concerns. Data collection was conducted through open-ended questionnaires shared via Google Docs, which allowed lecturers to reflect freely on their use of ChatGPT in ESL instruction. The study population comprised all 28 English lecturers from both Universities both universities combined. Participants were chosen through purposive sampling, targeting lecturers who teach advanced English academic writing courses at the two universities. This approach ensured that the study drew insights from individuals with direct, relevant experience. From a population of 28 lecturers across the two universities, 20 lecturers who taught English communication modules were selected. These lecturers were considered information-rich participants because their courses require extensive student writing and critical engagement with language.

				To interpret the data, the study employed Braun and Clarke’s (2006) six-phase approach to thematic analysis. This method involved repeated reading of responses, coding recurring ideas, grouping them into categories, and refining themes to ensure clarity and alignment with the study’s objectives. For example, perceived usefulness. The codes were then organised into broader categories reflecting lecturers’ perceptions and experiences of using ChatGPT in English language instruction. From these categories, themes were developed in alignment with the study’s objectives and the TAM’s constructs. The themes were subsequently reviewed and refined to ensure coherence and analytical clarity. Finally, the themes were interpreted in relation to existing literature and the theoretical framework guiding the study. To enhance analytic rigour, the themes were reviewed multiple times to ensure consistency between the coded data and the theoretical framework. Ethical procedures included securing informed consent, guaranteeing voluntary participation, protecting confidentiality, and adhering to the research ethics guidelines of both institutions. Participants’ identities were kept anonymous throughout the study.

				Results

				This section reports the questionnaire results, organised by themes aligned with the study’s objectives. The results are interpreted through the TAM, particularly its constructs of perceived usefulness and ease of use, which explain user evaluation and adoption of new tools.

				4.1	Perceptions and experiences of university lecturers regarding the use of ChatGPT as a support tool for English language learning

				Participants expressed diverse perspectives on the use of ChatGPT in English-language instruction. Their experiences reflected a blend of curiosity, cautious optimism, and concern, shaped by informal exposure to the tool and the absence of formal institutional direction. For many, awareness of ChatGPT stemmed from non-academic sources such as peer discussions, online content, and social media. This informal introduction shaped their early impressions and exploratory use of the tool. 

				One participant shared:

				I’ve seen this happen often in my own teaching experience, and it reflects the ongoing shift in how students interact with AI tools in educational settings. These kinds of responses tell us a lot about the evolving dynamics in language classrooms (P1). 
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				Another participant echoed this sense of emerging familiarity, stating:

				From my side, I understand it can help students with structuring their essays and understanding grammar. (P3)

				As participants began engaging with the tool or observing student use, many identified clear academic benefits. ChatGPT was widely seen as helpful for tasks such as summarising, paraphrasing, grammar checking, and idea generation—particularly for students struggling with academic English. 

				Participant 6 explained: 

				It assists in summarising content and rephrasing sentences for better understanding. This helps students quickly grasp complex texts, especially when they struggle with academic language. I’ve observed how this boosts their confidence in tackling unfamiliar topics.

				Another noted its value in overcoming writing challenges, saying:

				Students can use ChatGPT to brainstorm ideas for their writing and check grammar. It serves as a starting point for those who experience writer’s block. I’ve seen students use it to build outlines, which makes the writing process less intimidating. (P9)

				The lecturers’ comments indicate that they view ChatGPT as a helpful aid in student writing and comprehension. Interpreted through the TAM, these views align with the construct of perceived usefulness, meaning that educators believe the tool can improve learners’ academic performance when applied appropriately. 

				However, while the academic support ChatGPT provides was recognised, participants consistently emphasised that the tool should function as a supplement rather than a substitute for formal instruction. They believed that the human element in teaching remained irreplaceable. 

				Participant 4 explained: 

				It can be complementary. Students can use it to structure work, such as essays, and then improve their drafts. I’ve noticed that it gives them a sense of direction when they’re unsure how to begin writing. Still, it’s up to them to refine and contextualise that output for academic purposes.

				Reinforcing this stance, Participant 8 added:

				ChatGPT is not a replacement. It should be used alongside classroom instruction. While it can enhance learning, it cannot provide the same level of contextualised feedback or emotional support that a lecturer can. That balance is crucial. 

				While educators recognise the teaching advantages of ChatGPT, they emphasise that human involvement remains a critical component of effective language learning.

				Despite its potential, participants voiced strong concerns about the misuse of ChatGPT by students, particularly in relation to academic dishonesty. They observed a tendency among students to rely too heavily on the tool, often bypassing critical thinking and personal engagement. 
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				Participant 7 expressed concern, stating that: 

				Most of my students who used it copied and pasted work. This is troubling because it means they aren’t internalising the material. We risk producing graduates who rely too heavily on AI without mastering the basics themselves.

				Another remarked on the inauthenticity of some submissions, saying:

				Some assignments look too perfect and artificial. I suspect they use AI to generate the responses without understanding. The writing lacks the student’s voice and doesn’t reflect the learning process we aim to foster in class.

				4.2	Challenges faced by university lecturers in integrating ChatGPT into English language instruction

				While the participants acknowledged the value that ChatGPT can offer in supporting English language learning, they also encountered numerous challenges that hinder its effective integration into academic settings. These challenges ranged from overdependence among students to institutional gaps in policy and support. The common concern was students’ overreliance on ChatGPT, which was seen as weakening their originality and critical thinking. Rather than developing their own ideas, students were often tempted to turn to the tool for ready-made answers. As Participant 4 observed:

				The students start avoiding their ability to think critically and independently. I’ve observed that they no longer engage deeply with texts or assignments. They turn to ChatGPT for answers rather than reasoning things out for themselves. 

				Participant 8 reinforced this view, stating that:

				They want quick answers without engaging with the content deeply. The speed of access seems to reduce their willingness to research or reflect on the material. This affects the overall depth of their learning. 

				From the standpoint of the TAM, such concerns may shape lecturers’ perceptions of the technology and reduce their readiness to incorporate it into teaching practices.

				This dependence on AI-generated content also led to a noticeable increase in academic dishonesty. Participants described how students would copy and paste directly from ChatGPT without processing or adapting the information. 

				According to Participant 3:

				It’s easy to tell when work is copied from ChatGPT because it lacks the student’s voice. The tone and structure are often too polished and generic. It raises questions about the authenticity of the submission. 

				Participant 6 added:

				They do not even bother paraphrasing. I’ve come across assignments where the entire content is just copied text from ChatGPT. It shows a worrying level of dependency and disregard for academic integrity. 
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				A related challenge was the limited ability of participants to detect or confirm the use of ChatGPT in student work. Without reliable tools or indicators, educators were left to rely on intuition and indirect signs of AI usage. 

				Participant 1 admitted:

				I don’t always know when students are using it. They submit neat work that raises suspicion. Sometimes it’s too good to be true, and it makes it difficult to gauge their actual ability. 

				Another explained that:

				There is no tool that tells us directly if ChatGPT was used. We’re left guessing or trying to spot inconsistencies. It puts a lot of pressure on us as educators to be vigilant without the proper support. (P7) 

				In addition to challenges in detection, participants highlighted ChatGPT’s limitations. While the tool may produce fluent responses, it often lacks depth and occasionally provides incorrect information, which students may accept without question:

				Sometimes the answers are repetitive and not really deep. Students submit responses that sound fine on the surface but don’t demonstrate understanding. It’s like they’re outsourcing their thinking. (P5)

				Participant 9 recalled that:

				It gave wrong information in one of my assignments. The student trusted the content blindly, and it led to factual errors. This shows that students need guidance in critically evaluating AI output.

				Moreover, a lack of institutional guidance or formal policy on ChatGPT use left many participants feeling unsupported. The absence of structured direction created confusion and inconsistency in how the tool was used, both by staff and students, as voiced by these two participants:

				I would feel better if there were training or guidelines from the university. Right now, it feels like we’re navigating a new landscape without a map. We need structured support to feel confident in our approach. (P1)

				As lecturers, we are figuring things out without any formal help. It’s frustrating because the technology is already being used by students, yet we don’t have the tools or policies to manage it effectively. (P8)

				These findings show that institutional conditions, including unclear policies and insufficient support structures for lecturers, may influence educators’ perceptions and adoption of emerging technologies in university contexts.

				4.3	Strategies employed by university lecturers in integrating ChatGPT into English language instruction

				Despite the challenges of integrating ChatGPT, the participants demonstrated initiative by adopting strategies to guide its responsible use and enhance its effectiveness in English language instruction. These strategies reflected a balance between embracing technological innovation and safeguarding academic integrity. These strategies demonstrate how lecturers 
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				seek to incorporate new technologies while safeguarding academic integrity and ensuring that learning remains meaningful.

				To mitigate the risk of misuse, several participants shifted toward more controlled, classroom-based forms of assessment. They emphasised in-person and oral evaluations as effective means of gauging students’ genuine understanding and language abilities. Participant 7 explained:

				I give more in-class activities where I can observe students doing the work. This allows me to assess their actual language proficiency and discourage overreliance on AI. It helps ensure the learning process remains authentic. 

				Another highlighted the value of spoken assessments, stating that:

				Oral presentations are helpful to assess actual understanding. They give students a platform to express their knowledge without technological aid. It also builds confidence and strengthens speaking skills. (P3)

				Alongside traditional assessment methods, the participants relied on plagiarism-detection tools such as Turnitin to monitor student submissions and discourage copy-pasting from ChatGPT. These tools were seen as necessary safeguards in a digital learning environment:

				Turnitin helps me catch work that’s copied verbatim from ChatGPT. It flags unoriginal content and gives me a clearer picture of who is doing the work honestly. It’s a necessary tool in this new AI-driven environment. (P9)

				Participant 4 affirmed this approach, adding:

				I use plagiarism checkers to verify the originality of student submissions. It’s part of maintaining academic integrity in a time when students can easily generate responses. These tools give us some control over quality.

				In addition to technological solutions, many participants engaged directly with students to promote ethical and responsible use of ChatGPT. Through informal guidance and open conversations, they encouraged learners to treat the tool as a supplementary aid rather than a replacement for independent thought:

				I tell my students to use it as a guide, not a writer. It’s important they understand the difference between support and substitution. I want them to think critically, not rely blindly on AI. (P2)

				They must not become dependent on it. I remind them it’s only a tool. They need to develop their own voice and writing identity, or they won’t progress as learners. (P5)

				Finally, participants expressed a strong need for clear, institution-wide policies to regulate the ethical use of AI tools. They believed that a consistent framework at the university level would align expectations between staff and students while minimising misuse. Participant 4 stressed that:

				Universities must step in with guidelines, so we are not all using ChatGPT differently. Right now, there’s no consistency, and that confuses both students and staff. Policies would create a shared understanding. 
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				Participant 2 echoed this, urging that:

				A clear framework would help both students and lecturers to use ChatGPT appropriately. It would set boundaries and encourage responsible engagement. Everyone would benefit from a unified approach. 

				These strategies reflect lecturers’ efforts to balance the perceived benefits of ChatGPT with the complexities of integrating it into academic contexts.

				Discussion

				The findings reveal that language lecturers at the two universities hold a complex and sometimes ambivalent view of ChatGPT, acknowledging its potential as a supportive resource in ESL instruction while simultaneously questioning its broader pedagogical implications. Interpreted through the TAM, lecturers’ reception of ChatGPT was shaped not only by its perceived usefulness in enhancing students’ academic writing and comprehension, and by the ease with which students could interact with the tool (Davis, 1989; Liu et al., 2024), but also by underlying concerns about overreliance and diminished critical engagement. Although participants highlighted practical benefits, such as summarising content, paraphrasing, brainstorming, and grammar correction, these uses raise questions about whether generative AI genuinely fosters deeper language development or risks encouraging superficial engagement, particularly among students struggling with academic English. While these findings resonate with studies in other multilingual and ESL contexts (Moon et al., 2025; Amin, 2023; Baskara & Mukarto, 2023), the parallels also underscore a broader challenge: the perceived usefulness of ChatGPT may drive openness to integration, yet this very perception could obscure the need for critical safeguards to ensure that AI complements rather than substitutes authentic learning processes.

				Despite the pedagogical advantages identified, lecturers raised persistent concerns about overreliance, academic dishonesty, and the lack of contextual understanding, which complicate the integration of ChatGPT into meaningful learning. Echoing Al-khresheh (2024) and Zaiarna et al. (2024), participants observed that students increasingly submitted polished yet impersonal assignments, often suspected to be AI-generated. Such practices undermine authenticity and risk eroding critical thinking and independent writing skills that are central to higher education. Viewed through the TAM, these concerns highlight how perceived usefulness and ease of use are counterbalanced by risks to academic integrity, thereby shaping lecturers’ cautious attitudes toward adoption.

				Institutional challenges further exacerbate the identified tensions. The absence of structured policies and digital literacy programmes leaves lecturers without clear guidance, a gap consistent with Maluleke’s (2025) emphasis on institutional preparedness in African universities. Concerns about the reliability of ChatGPT’s output, particularly unchecked inaccuracies, mirror issues raised by Kim et al. (2024), underscoring the danger of students accepting AI-generated content uncritically. These findings situate the Namibian higher education context within broader debates about institutional responsibility, where the lack of formal frameworks and professional development opportunities forces lecturers to navigate AI integration largely on their own.

				In response, lecturers employed pragmatic strategies, such as plagiarism-detection tools, oral assessments, and informal guidance (Jarrah et al., 2023). However, reliance on detection software like Turnitin is itself contested, given ongoing debates about the accuracy of AI-
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				detection technologies. Such measures reveal a defensive posture: educators are attempting to safeguard integrity while acknowledging the inevitability of AI in student work. The call for university-wide guidelines and investment in digital infrastructure reflects a recognition that sustainable integration cannot rest on individual lecturers’ efforts alone but requires systemic support (Jin et al., 2025).

				Overall, the findings suggest that while ChatGPT offers promising opportunities for supporting ESL learning, its integration is fraught with pedagogical, ethical, and institutional complexities. The Namibian case illustrates the broader challenge of balancing technological innovation with responsible educational practice. Without critical safeguards, the perceived benefits of generative AI risk overshadowing its potential to undermine authentic learning processes. Thus, effective adoption demands not only pedagogical guidance but also institutional commitment to fostering students’ critical engagement with AI-generated content.

				Conclusion and recommendations

				This study concludes that while ChatGPT has substantial pedagogical potential to enhance ESL teaching and learning in Namibia’s public universities, its integration into classroom practices remains limited and inconsistent. This is largely due to the absence of institutional policies and regulatory frameworks, as well as key challenges such as academic dishonesty, student overreliance on AI-generated content, insufficient institutional backing, and gaps in educators’ digital competencies. The participants acknowledged ChatGPT’s usefulness in supporting critical aspects of language acquisition—grammar correction, summarisation, vocabulary enrichment, and idea generation—particularly for students with low academic literacy. However, effective adoption is hindered by ethical concerns, insufficient training in AI pedagogy, and infrastructure issues such as unreliable internet access. While ChatGPT is valued as a supplementary tool, educators emphasised that it should not replace human-centric ESL pedagogy, including scaffolding, contextual feedback, and critical thinking. Its integration must therefore be ethically, pedagogically, and institutionally informed to ensure responsible and sustainable use in Namibia’s higher education.

				The results align with central elements of the TAM, indicating that language lecturers’ readiness to embrace tools like ChatGPT depend largely on how beneficial they perceive it to be for language learning and how well it fits into their current teaching routines. This study contributes to the growing body of research on generative artificial intelligence in education by providing empirical insights into how lecturers in Namibian public universities perceive both the pedagogical value and the challenges associated with integrating ChatGPT into ESL instruction.

				The study recommends that universities establish comprehensive institutional policies and detailed guidelines to regulate the ethical and pedagogical use of generative AI tools, such as ChatGPT, across teaching, learning, and assessment contexts. Particular emphasis should be placed on safeguarding against plagiarism and ensuring responsible use of AIassisted writing. Institutions are further encouraged to implement awareness initiatives that foster students’ critical engagement with AI technologies. Assessment practices should prioritise oral examinations, inclass writing activities, and other authentic forms of evaluation to guarantee that learners demonstrate their own linguistic competence and academic progress. Universities should also invest in targeted professional development programmes designed to enhance lecturers’ digital literacy and strengthen their capacity to integrate AI tools effectively into language pedagogy.
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				Future research should extend this inquiry by examining students’ perspectives on the use of ChatGPT in ESL learning and by investigating how AIsupported pedagogical approaches influence language acquisition and academic literacy within multilingual highereducation environments.
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