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				A hybrid ethical leadership model for township schools: Integrating classical, contemporary, and African leadership perspectives

				Abstract

				Ethical leadership in education is essential for fostering fairness, integrity, and accountability. Principals face complex ethical dilemmas in South African township schools that extend beyond conventional school leadership due to limited resources, political interference, and community-based governance. Based on a qualitative integrative literature review and conceptual analysis, this study systematically examined peer-reviewed scholarship alongside seminal works to identify key ethical leadership dimensions. The process involved structured searching, screening, and thematic synthesis of relevant literature. The outcome is a hybrid ethical leadership model (HELM) that integrates classical theories (e.g., virtue ethics, moral person–moral manager), contemporary perspectives (e.g., transformational leadership, social learning theory), African ethical traditions (e.g., Ubuntu, relational ethics), and Bronfenbrenner’s socio-ecological systems theory. The model offers a context-sensitive, multi-layered framework for ethical decision-making that balances justice, care, role modelling, and governance, contributing theoretically and practically to leadership training and school governance in township contexts.

				Keywords: ethical leadership, township schools, transformational leadership, Ubuntu leadership, moral identity, educational leadership, social learning theory, leadership framework

				Introduction and background to the problem 

				Ethical leadership in education is widely recognised as a critical mechanism for promoting justice, fairness, and integrity in schools (Treviño, Brown & Hartman, 2003; Brown, Treviño & Harrison, 2005; Ughulu, 2024). Within the schooling context, ethical leadership goes beyond managerial competence; it encompasses fostering moral conduct, shaping institutional culture, and ensuring that decisions are grounded in values that uphold human dignity (Shapiro & Stefkovich, 2016; Stronge & Xu, 2021).

				While the importance of ethical leadership is uncontested, there is no single agreed-upon definition of the concept. 
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				Eisenbeiss (2012), Shakeel, Kruyen and Van Thiel (2019), and Nabella, Rivaldo, Kurniawan, Nurmayunita, Sari, Luran and Wulandari (2022) highlight ongoing debates that reflect two major schools of thought. One perspective on ethical leadership as the embodiment of moral virtues — honest, fair, and principled leaders influence their followers by moral example (Gurley & Dagley, 2021). The other perspective focuses on institutional structures, asserting that ethical leadership is embedded in governance systems, decision-making procedures, and policy enforcement (Wang, Xing, Xu & Hannah, 2021). These theoretical framings, however, often emerge from well-resourced and stable educational settings and may not sufficiently account for the complex realities in township schools. Township schools are under-resourced public schools situated in historically black residential areas created during apartheid, marked by structural inequality, overcrowding, and socio-political pressures that demand complex ethical leadership in marginalised yet urban-adjacent communities (Tibane, Mafa-Theledi, Masebe & Mathye, 2024). In such settings, ethical dilemmas frequently extend beyond classroom management or compliance with policy; they encompass navigating informal governance structures, resolving conflicts influenced by poverty and violence, and maintaining institutional integrity under inconsistent oversight.

				Conventional ethical leadership models, many of which originate from Western paradigms, frequently assume the presence of clear rules, institutional accountability, and moral consensus. However, in township schools, leaders are called upon to exercise ethical judgement in less-than-ideal conditions. As such, there is a growing need for a contextually appropriate and theoretically integrative model of ethical leadership that acknowledges the moral complexity of educational leadership in disadvantaged contexts and offers practical strategies for navigating ethical decision-making amidst social and structural challenges.

				Challenge of ethical leadership in township schools

				Educational leadership plays a pivotal role in shaping schooling quality, culture, and outcomes (Edwards, Schmidt & Mestry, 2023). The school leader’s ability to make timely, principled, and context-sensitive decisions directly influences teaching effectiveness, learner well-being, staff morale, and community trust (Argyropoulou & Lintzerakou, 2025). In settings where schools face complex socio-economic pressures, the absence of a clear ethical decision-making framework can result in inconsistent or unjust practices (Ballangrud & Aas, 2022). Therefore, education leadership is not merely administrative but deeply moral and strategic. Principals must navigate competing interests and ethical dilemmas daily, making leadership judgement one of the most critical determinants of school success and transformation (Ballangrud & Aas, 2022).

				Principals in township schools frequently encounter ethical dilemmas that challenge standard leadership practices. For instance, a principal may be compelled to discipline a learner for chronic absenteeism, despite knowing that the learner’s behaviour is linked to poverty, domestic instability, or exposure to gang violence (Du Plessis & Mestry, 2024). In another case, school leaders may face pressure from local political figures or union representatives to make decisions that compromise ethical standards or professional autonomy (Serfontein & De Waal, 2015).

				These types of dilemmas are intensified by broader community struggles with poverty, crime, and drug abuse, realities that affect both learners and teachers. Ethical leadership in such environments requires more than institutional guidelines; it demands context-sensitive 
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				judgement, emotional resilience, and a capacity to balance competing responsibilities under uncertain and often unjust conditions (Myende & Maifala, 2020).

				Ultimately, these challenges raise critical questions about the applicability of conventional ethical leadership frameworks in township schools. The challenges highlight the urgent need for models that reflect the lived realities of school principals and support ethical decision-making that is adaptive, responsive, and grounded in the socio-political context of the communities the school principals serve.

				Absence of a structured ethical leadership framework

				The ethical leadership crisis in township schools is partly rooted in the lack of a structured, contextually relevant framework to guide principled decision-making. Although various governance policies and ethical codes exist, many school principals do not actively utilise the policies and codes in daily practice (Letseka, 2012; Myende & Maifala, 2020; Kemler, 2022). Instead, decision-making often relies on personal values, lived experiences, and informal community norms—approaches that are contextually intuitive and prone to inconsistency and can be perceived as biased or unprofessional (Arar & Saiti, 2022).

				This informal reliance on subjective judgement reflects the inadequacy of current frameworks, which frequently ignore the broader socio-political and economic pressures facing school leaders. As Shapiro & Stefkovich (2021) note, principals may reinterpret or sideline formal policies to better align with their moral reasoning. However, such adaptations, though sometimes necessary, risk undermining institutional integrity and transparency.

				Conventional ethical leadership models are often rooted in assumptions of rule-based environments with stable governance mechanisms (George & Rose, 2023). However, township schools frequently operate where oversight is weak, corruption is normalised, and ethical dilemmas emerge from overlapping spheres of influence, including community politics, union pressures, and historical inequality (Matemane & Chauke, 2025). These complex realities demand leadership approaches beyond rigid policy enforcement and engage with context-sensitive, adaptive, and morally grounded decision-making.

				The absence of a structured yet flexible ethical leadership model contributes to leadership uncertainty and erodes trust among staff, learners, and the broader school community (Argyropoulou & Lintzerakou, 2025). To address this vacuum, ethical leadership must be reconceptualised as a layered practice that integrates professional standards with the lived context of township schools.

				Limitations of Western ethical leadership models in township schools

				Much of the research on ethical leadership in education has emerged from the Western context, where the schooling system is well structured, well resourced, and governed by clear ethical policies (Argyropoulou & Lintzerakou, 2025; Bhana & Suknunan, 2022). The dominant moral person and moral manager framework assumes that ethical leadership is an individual quality, where principals serve as role models who reinforce appropriate behaviour through legally constituted governance structures (Kaduma, 2024; Madiga, 2022). However, in township schools where legal governance structures are often weak or inconsistently applied, the emphasis on ethical leadership is more on the daily negotiation of ethical complexity (Maimela, 2023) than on policy enforcement. Furthermore, some contemporary leadership theories, such as social learning theory (Bandura, 1977) and self-leadership theory (Lord & 
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				Brown, 2003), emphasise modelling appropriate behaviour and aligning leadership identity with ethical responsibility (Bunjak et al., 2024; Rumjaun & Narod, 2025). These theories are useful but fail to consider the wider socio-cultural context that shapes ethical leadership in township schools. Unlike Western forms of leadership, which tend to be individualistic, top-down, and based on legal interconnections, leadership in townships is more community-oriented, locally based, and embedded in socially and culturally established conventions (Kim, 2023; Ngayo Fotso, 2021). Consequently, a new framework is needed that integrates personal ethics with professional standards and responds on various levels directly to the socio-economic and governance challenges unique to township schools.

				Aim of the study

				This study aims to develop a hybrid ethical leadership model that integrates classical, contemporary, and African ethical leadership perspectives, along with Shapiro and Stefkovich’s (2016) multiple ethical paradigms and Bronfenbrenner’s (1979) socio-ecological systems theory, to address the ethical challenges faced by township school principals. The model seeks to provide a contextually relevant framework that balances moral integrity, governance structures, relational ethics, and socio-political realities to guide ethical decision-making in township schools.

				Objectives of the Study

				To critique the limitations of Western ethical leadership models in addressing the moral complexities of township school leadership

				To develop an integrative model that combines classical, contemporary, and African ethical theories to guide ethical decision-making in township schools

				To apply Shapiro and Stefkovich’s (2016) multiple ethical paradigms and Bronfenbrenner’s (1979) socio-ecological systems theory to situate ethical leadership within multi-layered institutional and societal contexts

				To contribute to policy and practice by offering a context-specific hybrid ethical leadership model (HELM) to inform leadership training, school governance, and ethical decision-making in South African township schools.

				Literature review

				7.1	Definitional complexities and theoretical debates

				Ethical leadership is a prominent factor of proficient management and ethical principles in education, business, and public administration (Den Hartog & De Hoogh, 2024). However, despite the general recognition of ethical leadership’s crucial role, researchers have differing opinions regarding what ethical leadership is and how it should be defined. Some researchers believe that ethical leadership depends on the personal qualities of an individual’s character, while others argue that ethical leadership is determined by organisational and cultural factors (Eisenbeiss, 2012; Treviño, Brown, & Hartman, 2003). Ethical leadership is about leaders making decisions based on values like justice, honesty, truthfulness, and accountability (Shapiro & Stefkovich, 2016; Starratt, 1991). However, the simplicity of this definition can become complex when applied to various cultures, economies, and public institutions. A leader’s ethics are not personal or individualistic, but are shaped by the traditions, norms, regulations, and institutions they operate in (Voegtlin, 2016; Shiundu, 2024). While ethics 
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				appears to be an aspect of an individual, ethical values are created by politics, power, and the organisation’s culture (Van Wart, 2014; Brown, Treviño & Harrison, 2005). This literature review aims to unpack the diverse theoretical perspectives on ethical leadership. 

				Classical and contemporary theories: Foundations of ethical leadership

				8.1	Virtue ethics and the character of leaders

				One of the earliest approaches to ethical leadership is virtue ethics, which originates from Aristotle’s Nicomachean Ethics (Lalor, 2020). This theory argues that effective leadership is rooted in moral virtues such as justice, courage, and honesty (Gustafson & Peterson, 2023). In this framework, ethical leaders are defined by their moral character rather than by adherence to rules or policies (Den Hartog, 2015). However, virtue ethics has been criticised for its individualistic orientation, as it ignores the organisational and social contexts within which leaders operate (Eisenbeiss, 2012). Ethical leadership must be understood in a broader socio-political context in township schools, where leaders face corruption, resource shortages, and external political interference (Dladla, 2020).

				8.2	Moral person and moral manager model

				Brown et al. (2005) advanced the moral person and moral manager model, which builds on virtue ethics. A moral person is someone of integrity who is honest and just, while a moral manager actively enforces ethical conduct by setting expectations and using rewards or sanctions. Although widely applied in both corporate and educational settings, this model assumes strong governance and institutional structures—an assumption that often does not hold in township schools. In such settings, weak policy enforcement and political pressures make it difficult for leaders to function as effective moral managers (Zulu, Bhengu & Mkhize, 2021; Hartney, 2023). Therefore, there is a need for ethical models that are more flexible and sensitive to context.

				8.3	Social learning, leadership identity, and ethical modelling

				Social learning theory (Bandura, 1977) and the leadership self-concept theory (Lord & Brown, 2003) both emphasise the importance of modelling in ethical leadership. Bandura (1977) argues that individuals learn ethical behaviour by observing role models in positions of authority. Similarly, Lord & Brown’s (2003) leadership self-concept theory proposes that when leaders perceive themselves as moral agents, their decisions and behaviours align with that ethical identity. These frameworks are valuable for understanding how ethical norms are internalised and reproduced in school settings. However, both theories have limited explanatory power in environments where modelling is constrained by systemic injustice, resource scarcity, and conflicting expectations from unions, communities, and policymakers (Kennemer & Knaus, 2019; Maistry, 2022; Bunjak et al., 2024).

				8.4	Shapiro and Stefkovich’s Multiple Ethical Paradigms

				Shapiro and Stefkovich’s (2016) model of ethical leadership introduces four interrelated paradigms (justice, care, critique, and professionalism), each offering a distinct lens through which school leaders can assess ethical dilemmas. This framework is particularly useful in education, where decisions often involve competing interests, stakeholder expectations, and moral ambiguities.

			

		

	
		
			
				9

			

		

		
			
				2025 43(4): 9-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				King, Uleanya & Naidoo	A hybrid ethical leadership model for township schools

			

		

		
			
				The ethics of justice centres on fairness and the rule of law, but its reliance on formal structures may be impractical in township schools where policies are inconsistently applied (Arar & Saiti, 2022). The ethics of care prioritises empathy and relational sensitivity, a necessary approach in communities marked by trauma and poverty, though it risks subjective decision-making and accusations of bias (Sladek, 2017). The ethics of critique pushes leaders to question systemic injustices, especially relevant in historically marginalised schooling contexts, but may strain administrative relationships if overused (Ezzani, Brooks & Bustamante, 2023). Finally, the profession’s ethics appeals to professional judgement and moral responsibility, offering flexibility in complex cases yet sometimes lacking procedural clarity (Eyal & Roth, 2011).

				These paradigms offer a nuanced understanding of ethical leadership that surpasses singular, rule-based models. However, they still require contextual adaptation to apply fully within the layered socio-political realities of township schools.

				8.5	Servant leadership and transformational leadership

				Ethical leadership is closely linked to broader leadership approaches that are moral, service-oriented, and transformative (Northouse, 2019; Northouse, 2021). Servant and transformational leadership offer important perspectives on how school principals navigate ethical issues, motivate staff, and support learners (Tsarkos, 2024). While both models emphasise ethical responsibility, they differ in emphasis and implications. Transformational leadership, grounded in moral commitment and intellectual stimulation, promotes collective action and can help foster resilience in under-resourced township schools (Puyo, 2022). However, this model often assumes institutional support, policy coherence, and administrative capacity—conditions not consistently present in disadvantaged schooling contexts.

				In contrast, servant leadership prioritises empathy, humility, and the well-being of others, aligning closely with African humanist philosophies such as Ubuntu, which value relational accountability and communal dignity (Letseka, 2012). Servant leadership offers a compassionate and inclusive approach in schools marked by trauma, poverty, and systemic neglect (Bhana & Suknunan, 2022). However, its service-driven orientation may be perceived as passive in politically charged environments where assertive governance is needed. Thus, while both leadership models enhance ethical leadership theory and practice, they require careful contextualisation to align with the lived realities of township school leadership (Letseka, 2012).

				8.6	African ethical theories and township leadership

				African ethical leadership is grounded in communal values, social harmony, and collective responsibility (Argyropoulou & Lintzerakou, 2025). This leadership emphasises relational accountability and group well-being over individual gain. In township schools, these frameworks align with the lived realities of principals and communities (Letseka, 2012). Ubuntu, a key African ethic, defines personhood through relationships and promotes empathy, mutual respect, and dignity (Patel et al., 2024). Township principals who lead with Ubuntu consult stakeholders and build trust in contexts shaped by poverty, inequality, and violence (Letseka, 2012). The ethics of care, similarly, focuses on connection and responsiveness. It contrasts with Western models that prioritise autonomy. Care becomes essential to ethical leadership in schools facing trauma and deprivation (Nkobi et al., 2021). These African 
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				theories offer context-specific alternatives to dominant paradigms. When applied, they enable principals to lead in ways that are culturally grounded, socially just, and practically grounded (Letseka, 2012).

				Need for a context-specific ethical leadership model

				Ethical leadership is not just personal and is shaped by broader structural forces (Francis & Webster, 2019; Mestry & Singh, 2007). While classical models, such as virtue ethics and moral person theory, highlight internal morality (Russell, 2023; Brown et al., 2005), the classical models overlook the social pressures prevalent in township schools. Similarly, modern theories, such as social learning (Bandura, 1977) and leadership self-concept (Lord & Brown, 2003), overlook how policy, politics, and inequality constrain ethical choices. Shapiro and Stefkovich’s (2016) multiple ethical paradigms (justice, care, critique, and professionalism) offer valuable tools but are too narrow. To bridge this gap, HELM integrates these approaches. It applies Bronfenbrenner’s (1979) socio-ecological systems theory to structure ethical decision-making within layered realities: individual (micro), school–community (meso), district/policy (exo), national/societal (macro), and historical (chrono).

				9.1	Integrating Bronfenbrenner’s socio-ecological systems theory into the hybrid ethical leadership model

				Township school leadership is shaped by unpredictable socio-political forces often overlooked by traditional leadership theories, which typically assume stable environments and functional governance systems (Zulu, Bhengu, & Mkhize, 2021). Principals must navigate a complex web of stakeholders, including parents, school governing bodies, unions, and local leaders, each presenting conflicting demands (Sibisi, 2021; Stanley & Kuo, 2022). These complexities are intensified by broader challenges such as poverty, unemployment, community violence, and political interference, all destabilising ethical decision-making (El Zaatari & Maalouf, 2022).

				Bronfenbrenner’s (1979) socio-ecological systems theory offers a valuable framework for understanding how ethical behaviour is influenced by multiple, nested systems—from immediate relationships to broader structural forces (Viola, Torres & Cardoso, 2021). In the school setting, familial trauma may shape learner behaviour, while teacher decisions may reflect union dynamics or resource shortages (Bandura, 1977; Yang, 2021; Shahid, Munir & Satti, 2025; On, 2024). Effective ethical leadership thus requires attentiveness to personal, interpersonal, institutional, and systemic layers. 

				Many existing leadership theories offer only partial insight. Virtue ethics and moral person theory highlight character but neglect context (Brown, Treviño & Harrison, 2005; Russell, 2023). Social learning theory underscores modelling but ignores systemic barriers (Bandura, 1977). Shapiro and Stefkovich’s (2016) multiple ethical paradigms enrich ethical reasoning but are difficult to implement holistically. Servant leadership and Ubuntu resonate with township values but often lack structured mechanisms for decision-making (Greenleaf, 1977; Letseka, 2012). Transformational leadership can inspire vision but may fail in politically charged, under-resourced environments (Bass & Riggio, 2006; Maistry, 2022). Moreover, justice ethics may falter in weakly governed systems (Arar & Saiti, 2022), care ethics may lead to favouritism (Sladek, 2017), professional ethics lack enforcement (Eyal & Roth, 2011), and critique ethics may draw attention away from operational demands (Francis & Webster, 2019).
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				To address these gaps, the proposed model (HELM) integrates the most applicable elements of these theories within Bronfenbrenner’s (1979) systems-based framework. HELM supports ethical leadership that is responsive, culturally grounded, and practically viable. 

				The core contributions of HELM include:

				Balancing justice and care in contextually appropriate ways

				Incorporating critique without losing focus on school functionality

				Allowing for professional discretion informed by local realities

				Embedding accountability through the moral person and moral manager principles

				Promoting ethical modelling using social learning and leadership identity

				Infusing Ubuntu ethics for community-led, relational leadership

				Applying systemic awareness using Bronfenbrenner’s (1979) socio-ecological systems’ layers to navigate external influences.

				By positioning ethical leadership across Bronfenbrenner’s (1979) five socio-ecological systems, HELM provides a holistic lens through which to understand the ethical demands placed on township principals:

				Microsystem: Daily interactions among principals, teachers, and learners. Leadership here is shaped by school culture, discipline, and role modelling (Bandura, 1977).

				Mesosystem: Cross-influences between microsystems—such as school-community engagement, union activity, and parental involvement—often produce dilemmas where institutional expectations clash with cultural realities (Francis & Webster, 2019).

				Exosystem: District-level mandates, education policies, and political pressures that indirectly shape leadership. Principals must comply while advocating for ethical reform (Shapiro & Stefkovich, 2016).

				Macrosystem: The overarching socio-political and cultural context, including systemic inequality, poverty, and values such as Ubuntu (Zulu, Bhengu & Mkhize, 2021).

				Chronosystem: The evolution of ethical leadership over time, shaped by historical legacies such as apartheid, policy shifts, and societal transformation (Serfontein & De Waal, 2015).

				By embedding HELM within these systems, the model positions school leadership not as an isolated moral action but as an adaptive, multi-dimensional practice influenced by shifting educational and societal dynamics. HELM thus offers a robust ethical framework that reflects the lived complexity of leadership in township schools.

				Methodology

				10.1	Research design and approach

				This study adopted a qualitative integrative literature review and conceptual analysis design to construct the HELM. Instead of generating primary empirical data, the study systematically reviewed and synthesised existing literature across classical, contemporary, and African leadership perspectives. This approach was appropriate for the study’s aim of theory-building, as it allowed for integrating diverse frameworks into a cohesive and contextually relevant model (Gardner et al., 2024). The process was iterative and multi-phased, involving extensive literature searches, careful screening and inclusion of sources, and thematic synthesis. 
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				Principles of transparency and rigour similar to systematic review standards were applied to ensure a reliable and well-founded conceptual output (Ahmed et al., 2025).

				10.2	Literature search strategy

				An exhaustive search was undertaken across multiple databases to capture recent developments and foundational works. The primary databases consulted included Google Scholar, EBSCOhost (Education Source, ERIC, Academic Search Premier), Scopus, Web of Science, JSTOR, and ProQuest. Searches targeted literature published from 2015 to 2025, although older seminal works (e.g., Bronfenbrenner, 1979; Greenleaf, 1977; Bandura, 1977) were included where necessary to ground the study theoretically.

				Keywords and Boolean combinations were used strategically, including terms such as “ethical leadership”, “educational leadership ethics”, “Ubuntu leadership”, “transformational leadership”, “township schools leadership”, and “ethical decision-making in schools”. Additional searches were performed for specific theoretical perspectives such as “Shapiro and Stefkovich’s ethical paradigms” and “Bronfenbrenner’s socio-ecological leadership”. Snowball sampling through citation chaining expanded the dataset by identifying influential works referenced in key studies. Searches were limited to English-language and full-text sources accessible through institutional or open platforms.

				10.3	Inclusion and exclusion criteria

				To ensure quality and relevance, sources were included if they: (a) addressed ethical leadership or related theories such as virtue ethics, transformational leadership, social learning, or Ubuntu; (b) were contextually relevant to education or analogous public-sector environments; and (c) were peer-reviewed journal articles, scholarly books, or reputable dissertations. The timeframe was primarily contemporary (2015–2025), though key earlier works were retained for theoretical context.

				Exclusion criteria applied to non-peer-reviewed publications, inaccessible texts, or works dealing with ethics outside leadership or decision-making contexts (e.g., classroom-only ethics). Business or corporate ethics papers were excluded unless they offered transferable theoretical insights.

				10.4	Selection process

				The search and screening process followed PRISMA-inspired transparency (Argyropoulou & Lintzerakou, 2025). Approximately 150–180 records were initially identified, with duplicates removed. Abstract screening reduced this to around 120 sources, which were then reviewed in full. After applying the inclusion criteria, approximately 85 sources were retained for analysis. This final set represented a balanced mix of theoretical contributions, empirical studies, and reviews, all relevant to educational leadership in resource-constrained contexts.

				10.5	Data extraction and synthesis

				Key data were systematically extracted into spreadsheets, capturing definitions, theoretical frameworks, contextual insights, and ethical leadership challenges. Sources were coded inductively and deductively into themes aligned with the study’s objectives. Pre-set categories included classical theories, contemporary models, African perspectives, and socio-ecological contexts, while emergent codes captured cross-cutting issues such as justice, care, and role modelling (Ahmed et al., 2025).
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				Codes were refined and clustered into higher-order themes through iterative thematic analysis and concept mapping. These informed the construction of HELM’s seven components (e.g., ethical character and moral integrity, ethical relational leadership, ethical advocacy and social justice). Each was then situated within Bronfenbrenner’s socio-ecological systems theory, ensuring contextual layering across micro, meso, exo, macro, and chrono levels.

				10.6	Ensuring rigour

				Rigour was ensured by prioritising peer-reviewed scholarship, applying transparent criteria, and validating coding decisions through peer debriefing. A clear audit trail of search queries, screening decisions, and coding notes was maintained (Adu & Miles, 2024). The systematic process enhanced trustworthiness and credibility, ensuring the final model is theoretically robust and contextually grounded.

				The methodology combined a comprehensive literature review with structured thematic analysis, producing a hybrid model rooted in both global theory and local realities. The HELM framework thus rests on a strong evidence base, synthesising insights across traditions to address the ethical complexities of township school leadership.

				10.7	Hybrid ethical leadership model

				10.7.1	Core components of the hybrid ethical leadership model

				The HELM synthesises key principles from classical, contemporary, and African ethical theories into six interrelated components to address the ethical complexity embedded within township school leadership. Each component is grounded in a distinct theoretical tradition designed to respond to under-resourced environments, governance instability, and socio-political demands. Rather than prescribing a rigid or hierarchical model, HELM offers flexible points of ethical entry, allowing school leaders to draw on different components, or a combination thereof, depending on the nature of the ethical challenge.

				Bronfenbrenner’s (1979) socio-ecological systems theory provides the structural backdrop for these components, ensuring that ethical reasoning is situated across individual, institutional, and systemic levels. Table 1 outlines each component, its theoretical foundation, and its application in township schools:
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				Table 1:	Components of the HELM theoretical foundation and its application in township schools

				
					Component

				

				
					Theoretical influence

				

				
					Application in township schools

				

				
					ECMI: Ethical character and moral integrity

				

				
					Virtue ethics (Russell, 2023); moral person model (Brown et al., 2005)

				

				
					Principals must embody integrity, justice, and moral consistency, even when faced with external pressures, corruption, or conflicting community expectations.

				

				
					EGDM: Ethical governance and decision-making

				

				
					Ethics of justice (Shapiro and Stefkovich, 2016); ethical climate theory (Victor & Cullen, 1988)

				

				
					School leaders must apply rules and make decisions with transparency and fairness, especially where formal governance systems are weak or inconsistently applied.

				

				
					ERL: Ethical relational leadership

				

				
					Ethics of care; Ubuntu leadership (Nicolaides & Duho, 2019)

				

				
					Principals are expected to foster empathetic, trust-based relationships with staff, learners, and communities rooted in cultural responsiveness and relational accountability.

				

				
					EASJ: Ethical advocacy and social justice

				

				
					Ethics of critique; transformational leadership (Burns, 1978; Thomas, 2024)

				

				
					Leaders must challenge inequitable structures and promote justice while safeguarding institutional stability and educational quality.

				

				
					ERML: Ethical role modelling and learning

				

				
					Social learning theory (Bandura, 1977); leadership self-concept theory (Lord & Brown, 2003)

				

				
					Ethical norms are modelled through the principal’s conduct and reinforced through visible, consistent leadership practice.

				

				
					ESCE: Ethical service and community engagement

				

				
					Servant leadership (Greenleaf, 1977); ethics of the profession (Shapiro & Stefkovich, 2016)

				

				
					Principals should act as ethical agents of service, extending leadership beyond the school and building trust with external stakeholders.

				

				HELM does not assume ideal conditions. Instead, it acknowledges the fluid, contested, and multi-dimensional nature of leadership in township schools. Its strength lies in offering a theoretically robust and practically grounded framework, capable of guiding principled decision-making in environments marked by uncertainty, inequality, and cultural complexity.

				10.7.2	Visual representation of the hybrid ethical leadership model

				Figure 1 presents the hybrid ethical leadership model (HELM) as a circular, systems-based framework that reflects the complexity of ethical leadership in township schools. At the centre is the principal’s ethical leadership, encircled by seven interrelated components: ethical character and moral integrity (ECMI), ethical governance and decision-making (EGDM), ethical relational leadership (ERL), ethical advocacy and social justice (EASJ), ethical role modelling and learning (ERML), ethical service and community engagement (ESCE), and ethical context and systemic influence (ECSI).

				These components are embedded within Bronfenbrenner’s (1979) five socio-ecological systems (microsystem, mesosystem, exosystem, macrosystem, and chronosystem), illustrating how internal values and broader social, political, and institutional forces shape leadership. The visual model does not depict ethical leadership as linear or individualistic but instead as an adaptive process operating across interconnected layers of influence. The model provides a visual foundation for understanding how HELM functions in real-world school leadership scenarios.
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				Figure 1:	Hybrid ethical leadership model with socio-ecological systems theory chronosystem

				Source:	Authors’ creation

				Discussion

				The hybrid ethical leadership model (HELM) offers a dynamic, multi-systemic framework for understanding and practising ethical leadership within the complex landscape of South African township schools. Rather than treating Bronfenbrenner’s (1979) socio-ecological systems theory as an external lens, HELM embeds it directly within its structure. HELM’s seven components are situated across the five socio-ecological systems (micro, meso, exo, macro, and chrono), forming an integrated leadership model that aligns personal ethics with relational, institutional, and systemic realities (Bronfenbrenner, 1979).

				HELM’s central proposition is that ethical leadership is not linear or confined to internal moral traits; it unfolds across nested and interacting contexts. This section explores how the components function within or across specific socio-ecological systems, illustrating HELM’s responsiveness to diverse ethical challenges.
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				11.1	Components

				EASJ	Ethical advocacy and social justice 

				ECMI	Ethical character and moral integrity 

				ECSI	Ethical context and systemic influence 

				EGDM	Ethical governance and decision-making

				ERL	`	Ethical relational leadership

				ERML	Ethical role modelling and learning

				ESCE	Ethical service and community engagement.

				11.2	Function of the components within specific socio-ecological systems

				Microsystem: The microsystem represents the immediate environment of school leadership, including classrooms, offices, and staffrooms. Here, ECMI anchors daily decision-making in honesty, justice, and consistency. ERML reinforces behavioural expectations through principled leadership, while ERL supports the development of trust, empathy, and respect among staff and learners (Bandura, 1977).

				Mesosystem: This layer captures the interface between the school and its community stakeholders. EGDM operates at this level when principals align school policy with external expectations from parents, school governing bodies, and unions. ESCE ensures that leadership is not confined to school boundaries but extends through meaningful and ethical engagement with the wider community (Francis & Webster, 2019).

				Exosystem: Principals in township schools often face indirect pressures from district policies, union structures, or political dynamics. In these situations, EGDM equips them to navigate policy mandates responsibly, while EASJ allows them to challenge inequities that disadvantage learners or educators. Ethical decisions at this level require balancing institutional compliance with transformative resistance (Shapiro & Stefkovich, 2016; Serfontein & De Waal, 2015).

				Macrosystem: The macrosystem reflects cultural values, societal expectations, and structural inequalities that influence leadership behaviour. ERL becomes a vehicle for Ubuntu-inspired, culturally grounded leadership. EASJ is essential for confronting systemic injustice, while ECSI embeds leadership decisions within national conversations on equity, race, poverty, and governance (Zulu, Bhengu & Mkhize, 2021).

				Chronosystem: The chronosystem accounts for leadership evolution in response to historical legacies, policy shifts, and societal change. ECSI enables reflection on how past injustices and current reforms shape ethical decision-making. In tandem, ECMI and EASJ maintain ethical continuity while adapting to changing educational landscapes (Letseka, 2012; Yang, 2021).

				HELM’s structure enables township principals to act ethically within these systems. For example, if a teacher disciplines a learner harshly, a principal may draw from ECMI (personal values), ERML (modelling), and ERL (relational sensitivity) in the microsystem. Through EGDM and ESCE in the mesosystem, they ensure procedural fairness and consult stakeholders. Policy constraints may require navigation at the exosystem level, while ECSI and EASJ in the macrosystems and chronosystems provide grounding in cultural norms and historical context.
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				In a second example, if a district directive reallocates funding from learner support to administrative functions, EGDM facilitates procedural compliance, while EASJ motivates advocacy for equity. ECMI, ERL, and ESCE ensure that decisions are informed by moral integrity, relational responsibility, and community alignment. Again, ECSI situates the response within broader systemic and historical narratives.

				HELM is not simply a diagram; it is a living ethical ecosystem. Each component is both a moral anchor and a strategic function, operating within a multi-layered system that reflects the educational realities of South Africa’s township schools. By synthesising ethical principles across individual, interpersonal, institutional, and societal layers, HELM offers principals a robust, adaptive, and contextually relevant guide to leadership.

				Conclusion and recommendations

				HELM advances ethical leadership theory by integrating individual morality, relational ethics, governance structures, and socio-political influences into a cohesive, adaptable model. By providing a multi-systemic framework, HELM moves beyond static, prescriptive leadership paradigms, ensuring that ethical leadership is context-responsive, culturally relevant, and practically implementable in township schools and beyond. By positioning ethical leadership within a socio-ecological systems framework, HELM represents a major theoretical and practical advancement, offering a new way of understanding, teaching, and practising ethical leadership in complex educational environments. 

				To this end, the following recommendations are made:

				Institutionalise contextual ethical leadership training: The Department of Basic Education (DBE) needs to prioritise the institutionalisation of structured ethical leadership training tailored to the realities of township schools. The training should include professional development workshops, mentorship, and scenario-based training grounded in HELM’s framework. The training must integrate principles from transformational leadership (Bass & Riggio, 1985), social learning theory (Bandura, 1977), and Ubuntu (Letseka, 2012) to ensure alignment with both global and African ethical traditions. Ethical leaders influence culture and conduct (Brown & Treviño, 2006; Engelbrecht, Heine & Mahembe, 2017).

				Develop ethical rubrics, checklists, and decision-making templates: Using co-designed tools, each HELM component should be translated into measurable practice. Rubrics should define observable leadership behaviours such as fairness, role modelling, and community inclusion. Checklists should provide a structured approach to navigating dilemmas, starting with stakeholder consultation and concluding with justification. Decision-making templates should allow for ethical logging and post-action reflection. These tools can be embedded in school improvement plans and evaluation mechanisms.

				Adopt a national ethical leadership framework rooted in African values: The formal endorsement of HELM as a national model is recommended. HELM provides a culturally resonant framework that combines indigenous and global ethics. Grounded in Ubuntu and responsive to local realities, HELM addresses the limitations of Western-centric models (Mutanga, 2023; Sune, 2024). Policy alignment would empower principals to lead consistently across schools while being contextually attuned.

				Strengthen accountability and ethical governance in schools: Ethics committees should be established at school and circuit levels to monitor leadership behaviour and address breaches. These structures can enforce ethical norms while building stakeholder trust (Republic of South Africa, 1999; Treviño & Brown, 2005; Bantwini & Moorosi, 2023). 
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				Appraisal systems must include ethical dimensions—evaluating leaders on compliance and performance, transparency and equity.

				Embed fairness, justice, and trust as leadership norms: Evaluation tools should include distributive justice, procedural fairness, and staff–learner dignity indicators. Principals must be equipped to lead collaboratively and justly. Training should foster ethical decision-making that promotes inclusive leadership environments (Brown et al., 2005; Skitka et al., 2021; Killen & Rutland, 2022).

				Integrate ethical leadership into pre-service and in-service teacher education: Ethical leadership education must be formalised within teacher training curricula. HELM-aligned content should include modules on ethical reasoning, values-led decision-making, and reflective practice. Collaboration between universities, the Department of Basic Education (DBE), and the South African Council for Educators (SACE) can ensure consistent professional identity development (Dladla, 2020; Arar & Saiti, 2022).

				Promote research on township school leadership and ethical practice: Future studies must explore how HELM manifests in school environments. Participatory, ethnographic, and longitudinal research will help refine HELM’s application and responsiveness to local realities (Kim, 2023; Khantsi, 2024). These efforts will contribute to the development of theory and policy formulation.

				These recommendations aim to operationalise the HELM model by anchoring ethical leadership practice in contextually relevant training, policy, and evaluation systems. Implementing these strategies will help transform township schools into ethically grounded institutions characterised by justice, trust, and learner-centred leadership.

				Declaration on the use of artificial intelligence tools

				We acknowledge that artificial intelligence (AI) tools were utilised during this thesis’s preparation solely to reduce the word count in selected sections of the document. No content was generated independently by the AI tool; rather, existing text authored by me was rephrased in order to enhance clarity and conciseness while preserving the original meaning and academic integrity of the work. The AI tool used was ChatGPT, developed by OpenAI, specifically the GPT-4 version available through the ChatGPT interface (https://chat.openai.com/). The tool was accessed and used on the following date: 26 May 2025

				The specific prompt provided to the AI tool was: “Please reduce the word count of the following academic text while retaining its meaning, structure, and scholarly tone. Avoid altering references or academic claims.”

				This use was restricted to improving linguistic efficiency and did not involve any form of content generation, conceptual development, data analysis, interpretation, or critical argumentation. All scholarly contributions, literature integration, findings, and interpretations remain my own. The ethical implications of using AI in academic writing, particularly concerning originality and authorship, have been carefully considered and mitigated through strict adherence to the principle that AI serves only as a refinement tool for pre-existing content. Furthermore, this approach ensures that the intellectual contribution remains solely with the author, maintaining the integrity of academic discourse and preventing any misattribution of generated text to human intellect (Motlagh et al., 2023). This transparency in AI tool usage aligns with emerging ethical guidelines in academic publishing, emphasising responsible integration of technological aids while upholding principles of scholarly integrity 
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				and accountability (Ugwu et al., 2024). AI tools have not been listed in the reference list, in line with institutional guidance on using generative technologies.

				References

				Adu, P. & Miles, D.A. 2024. Dissertation Research Methods A Step- by- Step Guide to Writing Up Your Research in the Social Sciences. Routledge. https://doi.org/10.4324/9781003268154

				Ahmed, S.K., Mohammed, R.A., Nashwan, A., Ibrahim, R.H., Abdalla, A.Q., Amin, B.M. & Khdhir, R.M. 2025. Using thematic analysis in qualitative research. Journal of Medicine, Surgery, and Public Health, 6: 100198. https://doi.org/10.1016/j.glmedi.2025.100198 

				Arar, K. & Saiti, A. 2022. Ethical leadership, ethical dilemmas and decision making among school administrators. Equity in Education & Society, 1(1): 126-141. https://doi.org/10.1177/27526461211070828

				Argyropoulou, E. & Lintzerakou, E.E. 2025. Contextual Factors and Their Impact on Ethical Leadership in Educational Settings, Administrative Sciences, 15(1): 3. https://doi.org/10.3390/admsci15010023 

				Ballangrud, B.O.B. & Aas, M. 2022. Ethical thinking and decision-making in the leadership of professional learning communities. Educational Research, 64(2):176. https://doi.org/10.1080/00131881.2022.2044879 

				Bandura, A. & Walters, R.H. 1977. Social Learning Theory. Englewood Cliffs: Prentice Hall. 

				Bantwini, B.D. & Moorosi, P. 2023. Caught between educational accountability reforms, compliancy and political interference: Perspectives of school principals in South Africa. School Leadership & Management, 43(3): 261-283. https://doi.org/10.1080/13632434.2023.2186847

				Bass, B. M., & Riggio, R. E. 2006. Transformational Leadership (2nd ed.). Mahwah: Lawrence Erlbaum Associates. https://doi.org/10.4324/9781410617095

				Bass, B.M. 1985. Leadership and Performance Beyond Expectations. New York: Free Press. https://doi.org/10.1016/1048-9843(93)90043-S 

				Bhana, A. & Suknunan, S. 2022. The relationship between previous leadership theories and ethical leadership in a South African context: a narrative review, International Journal of Research in Business and Social Science (2147-4478). Ümit Hacıoğlu, p. 85. https://doi.org/10.20525/ijrbs.v11i10.2185

				Bronfenbrenner, U. 1979. The Ecology of Human Development: Experiments by Nature and Design. Harvard University Press. https://doi.org/10.4159/9780674028845

				Brown, M. E., Treviño, L. K., & Harrison, D. A. 2005. Ethical leadership: A social learning perspective for construct development and testing. Organisational Behavior and Human Decision Processes, 97(2): 117–134. https://doi.org/10.1016/j.obhdp.2005.03.002 

				Bunjak, A., Lord, R.G. & Acton, B.P. 2024. Rethinking authentic leadership: An alternative approach based on dynamic processes of active identity, self-regulation, and ironic processes of mental control. Journal of Management & Organization, pp. 1-30. https://doi.org/10.1017/jmo.2024.69 

				Burns, J.M. 1978. Leadership. New York: Harper & Row. 

			

		

	
		
			
				20

			

		

		
			
				2025 43(4): 20-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				Perspectives in Education	2025: 43(4)

			

		

		
			
				Den Hartog, D.N. & De Hoogh, A.H. 2024. Cross-cultural leadership: What we know, what we need to know, and where we need to go. Annual Review of Organizational Psychology and Organizational Behavior, 11(1), pp.535-566. https://doi.org/10.1146/annurev-orgpsych-110721-033711

				Den Hartog, D.N. 2015. Ethical leadership. Annu. Rev. Organ. Psychol. Organ. Behav., 2(1): 409-434. https://doi.org/10.1146/annurev-orgpsych-032414-111237 

				Dladla, T. 2020. Exploring ethical leadership practices in challenging township school contexts: A multiple case study (Doctoral dissertation, University of KwaZulu-Natal). https://researchspace.ukzn.ac.za/items/f9099151-a19d-4754-93c6-1f91b76737ff 

				Du Plessis, P. & Mestry, R. 2024. Violence in rural schools in South Africa: Perceptions and experiences of school principals and school governing bodies. Perspectives in Education, 42(1): 198-217. https://hdl.handle.net/10520/ejc-persed_v42_n1_a14. https://doi.org/10.38140/pie.v42i1.7173

				Eisenbeiss, S.A. 2012. Re-thinking ethical leadership: An interdisciplinary integrative approach. The Leadership Quarterly, 23(5): 791-808. https://doi.org/10.1016/j.leaqua.2012.03.001Get rights and content

				El Zaatari, W. & Maalouf, I. 2022. How the Bronfenbrenner bio-ecological system theory explains the development of students’ sense of belonging to school. Sage Open, 12(4): 21582440221134089. https://doi.org/10.1177/21582440221134089 

				Engelbrecht, A.S., Heine, G. & Mahembe, B. 2017. Integrity, ethical leadership, trust and work engagement. Leadership & Organization Development Journal, 38(3): 368-379. https://doi.org/10.1108/LODJ-11-2015-0237

				Eyal, O. & Roth, G. 2011. Principals’ leadership and teachers’ motivation: Self-determination theory analysis. Journal of Educational Administration, 49(3): 256-275. https://doi.org/10.1108/09578231111129055 

				Ezzani, M.D., Brooks, M.C., Yang, L. & Bloom, A. 2023. Islamic school leadership and social justice: An international review of the literature. International Journal of Leadership in Education, 26(5): 745-777. https://doi.org/10.1080/13603124.2021.2009037

				Francis, D. & Webster, E. 2019. Inequality in South Africa. Development Southern Africa, 36(6): 733-734. https://doi.org/10.1080/0376835X.2019.1699397

				Gardner, W.L., Cogliser, C.C., Davis, K.M. & Dickens, M.P. 2024. ‘Let’s get real’ … when we lead: A systematic review, critical assessment, and agenda for authentic leadership theory and research. Journal of Management & Organization, 1–30. https://doi.org/10.1017/jmo.2024.68 

				George, A.J.T. & Rose, S. 2023. Ethical decision-making: Virtues for senior leadership in higher education, Management in Education [Preprint]. https://doi.org/10.1177/08920206231172027 

				Greenleaf, R. K. 1977. Servant Leadership: A Journey Into the Nature of Legitimate Power and Greatness. New York: Paulist Press. 

				Gurley, D.K. & Dagley, A. 2021. Pulling back the curtain on moral reasoning and ethical leadership development for K–12 school leaders. Journal of Research on Leadership Education, 16(3): 243-274. https://doi.org/10.1177/1942775120921213 

			

		

	
		
			
				21

			

		

		
			
				2025 43(4): 21-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				King, Uleanya & Naidoo	A hybrid ethical leadership model for township schools

			

		

		
			
				Gustafson, A. & Peterson, E. 2023. Virtue ethics. In: A. Michalos & D.C. Poff (eds.). Encyclopedia of Business and Professional Ethics. Cham: Springer International Publishing, pp. 1856–1859. https://doi.org/10.1007/978-3-031-37626-9_4

				Hartney, M.T. 2023. Teachers’ unions and school board elections: A reassessment. In: S. Anzia, T. Hajnal & M. Trounstine (eds.). Interest Groups in US Local Politics. Cham: Springer Nature Switzerland, pp. 59–84. https://doi.org/10.1007/978-3-031-37626-9_4

				Kaduma, K.D. 2024. Compliance toward ethical leadership among school principals: A synthesis of qualitative research-based evidences. International Journal of Educational Administration and Policy Studies, 16(1): 6-15. https://academicjournals.org/journal/IJEAPS/article-abstract/9481B3371836 

				Kemler, J. 2022. Politics and its role on ethical decision-making processes for elementary school principals (Doctoral dissertation, St. John’s University). https://scholar.stjohns.edu/cgi/viewcontent.cgi?article=1354&context=theses_dissertations 

				Kennemer, C. & Knaus, C.B. 2019. Towards compassionate care: A critical race analysis of teaching in township schools. Education as Change, 23(1): 1-21. https://doi.org/10.25159/1947-9417/5995 

				Khantsi, T.K. 2024. Exploring the influence of collaborative leadership in ensuring effective school governance in township secondary schools [Master’s thesis]. University of the Free State. https://scholar.ufs.ac.za/items/fae9bf6c-4877-401a-8718-d7645f87ef13 

				Killen, M. & Rutland, A. 2022. Promoting fair and just school environments: Developing inclusive youth. Policy insights from the behavioral and brain sciences, 9(1): 81-89. https://doi.org/10.1177/23727322211073795 

				Kim, E.J. 2023. The influence of the ethics of care on leadership in developing a teaching and learning community in a township school [Doctoral dissertation]. North-West University. https://v-des-dev-lnx1.nwu.ac.za/500 

				Lalor, C. 2020. Responsible Leadership: Developing the concept of leader character from a virtue ethics perspective [Doctoral dissertation]. University of Pretoria. https://repository.up.ac.za/items/da364386-2afc-47cf-9f13-2833f26b4b33 

				Letseka, M. 2012. In defence of Ubuntu. Studies in Philosophy and Education, 31: 47-60. https://doi.org/10.1007/s11217-011-9267-2

				Lord, R.G. & Brown, D.J. 2003. Leadership Processes and Follower Self-identity. Hove: Psychology Press. http://ndl.ethernet.edu.et/bitstream/123456789/47880/1/422.pdf. https://doi.org/10.4324/9781410608864

				Madiga, P. 2022. The Perceptions of School Leaders and Teachers on Ethical Leadership in a South African Context. M.Ed. dissertation. University of South Africa. https://hdl.handle.net/10500/29708 

				Maimela, H. 2023. Exploring the role of ethical school leadership in promoting accountability and trust: A case study of two township schools in Johannesburg Central District. Master’s dissertation. University of the Witwatersrand. https://wiredspace.wits.ac.za/server/api/core/bitstreams/078c3d0d-a8c7-4a2a-8f77-a98ba22a2b11/content 

				Maistry, S. 2022. Working with and through neoliberalism: Envisioning research supervision as a pedagogy of care in a context of “privileged irresponsibility”. Education as Change, 26(1): 1-19. https://doi.org/10.25159/1947-9417/11461 

			

		

	
		
			
				22

			

		

		
			
				2025 43(4): 22-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				Perspectives in Education	2025: 43(4)

			

		

		
			
				Matemane, T.M. & Chauke, T.A. 2025. Violence Perpetrated by Learners and Management Towards Early-Career Educators in South African Township Schools, Social Sciences, 14(2): 65. https://doi.org/10.3390/socsci14020065 

				Mestry, R. & Singh, P. 2007. Continuing professional development for principals: A South African perspective. South African Journal of Education, 27(3): 477-490. https://hdl.handle.net/10520/EJC32130 

				Mestry, R. & Edwards, D. 2022. A case study of ethical leadership and transparency in selected secondary schools. In: ICERI2022 Proceedings: 15th International Conference of Education, Research and Innovation, 7–9 November 2022, Seville, Spain. IATED, p. 8761. https://doi.org/10.21125/iceri.2022.2338

				Motlagh, N.Y., Sadat, S.J., Saadatmand, S. & Manso, M. 2023. The impact of artificial intelligence on the evolution of digital education: A comparative study of OpenAI text generation tools including ChatGPT, Bing Chat, Bard, and Ernie. arXiv [preprint]. Cornell University. https://doi.org/10.48550/arxiv.2309.02029

				Mutanga, O. (ed.). 2023. Ubuntu Philosophy and Disabilities in Sub-Saharan Africa. 1st ed. London: Routledge. https://doi.org/10.4324/9781003343684 

				Myende, P.E. & Maifala, S. 2020. Complexities of leading rural schools in South Africa: Learning from principals’ voices. International Journal of Rural Management, 16(2): 225-253. https://doi.org/10.1177/0973005220930382 

				Nabella, S.D., Rivaldo, Y., Kurniawan, R., Nurmayunita, N., Sari, D.P., Luran, M.F. and Wulandari, K. 2022. The influence of leadership and organisational culture mediated by organisational climate on governance at senior high school in Batam City. Journal of Educational and Social Research, 12(5): 119-130. DOI:10.36941/jesr-2022-0127 

				Ngayo Fotso, G.M. 2021. Leadership competencies for the 21st century: A review from the Western world literature. European Journal of Training and Development, 45(6/7): 566-587. https://doi.org/10.1108/EJTD-04-2020-0078 

				Nicolaides, A. & Duho, K.C.T. 2019. Effective leadership in organisations: African ethics and corruption. Modern Economy, 10(7): 1713-1743. https://doi.org/10.4236/me.2019.107111 

				Nkobi, O. P., Chikezie, I. U., & Wazha, B. M. (2021). The theoretical analysis of ethical leadership lapses: A disturbing concern about school leadership in Botswana. Educational Research and Reviews, 16(8), 372. https://doi.org/10.5897/ERR2021.4187

				Northouse, P.G. 2019. Leadership: Theory and practice. Los Angeles: Sage Publications.

				Northouse, P.G. 2021. Leadership: Theory and practice. Los Angeles: Sage Publications. 

				Patel, M., Mohammed, T.A.S. & Koen, R. 2024. Ubuntu in post-apartheid South Africa: Educational, cultural and philosophical considerations. Philosophies, 9(1): 21. https://doi.org/10.3390/philosophies9010021

				Puyo, J.G.B. (2022). Ethical leadership in education: A uniting view through ethics of care, justice, critique, and heartful education, Journal of Culture and Values in Education, 5(2): 140. https://doi.org/10.46303/jcve.2022.24 

				Republic of South Africa, 1999. Public Finance Management Act, No. 1 of 1999. Pretoria: Government Printer. https://www.treasury.gov.za/legislation/pfma/PFMA%201999%20as%20amended%20March%202017.pdf 

			

		

	
		
			
				23

			

		

		
			
				2025 43(4): 23-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				King, Uleanya & Naidoo	A hybrid ethical leadership model for township schools

			

		

		
			
				Rumjaun, A. & Narod, F. 2025. Social learning theory—Albert Bandura. In: B. Akpan & T.J. Kennedy (eds.). Science Education in Theory and Practice: An Introductory Guide to Learning Theory. Cham: Springer Nature Switzerland, pp. 65–82. https://doi.org/10.1007/978-3-031-81351-1_5

				Russell, C. 2023. Virtue ethics. In: A. Farazmand (ed.). Global Encyclopedia of Public Administration, Public Policy, and Governance. Cham: Springer International Publishing, pp. 13255–13260. https://doi.org/10.1007/978-3-030-66252-3_3609

				Serfontein, E. & De Waal, E. 2015. The corruption bogey in South Africa: Is public education safe? South African Journal of Education, 35(1): 1-12. https://hdl.handle.net/10520/EJC167018. https://doi.org/10.15700/201503070020 

				Shahid, C., Munir, A. & Satti, S.M.J. 2025. Socio-economic status and reading achievement of ESL learners: A case study based on the ecological system theory. Journal of Applied Linguistics and TESOL, 8(1): 1843-1858. https://jalt.com.pk/index.php/jalt/article/view/598/467 

				Shakeel, F., Kruyen, P.M. & Van Thiel, S. 2019. Ethical leadership as process: A conceptual proposition. Public Integrity, 21(6): 613-624. https://doi.org/10.1080/10999922.2019.1606544

				Shapiro, J. P., & Stefkovich, J. A. 2011. Ethical Leadership and Decision Making in Education: Applying Theoretical Perspectives to Complex Dilemmas (3rd ed.). Taylor and Francis. https://surl.li/cgqtjl 

				Shapiro, J.P. & Stefkovich, J.A. 2016. Ethical Leadership and Decision Making in Education: Applying Theoretical Perspectives to Complex Dilemmas. London: Routledge. https://doi.org/10.4324/9781315773339 

				Shapiro, J.P. & Stefkovich, J.A. 2021. Ethics, ourselves, and our pedagogy. In Ethical Leadership and Decision Making in Education (pp. 241-265). London: Routledge. https://doi.org/10.4324/9781003022862 

				Shiundu, T.W. 2024. Ethical leadership and its implication on decision-making in organisations: A literature review. Journal of Human Resource & Leadership, 8(1): 59-67. https://doi.org/10.53819/81018102t30131 

				Sibisi, N.N. 2021. An ecological system approach to violence in high schools in KwaZulu-Natal. European Journal of Economics, 5(3). https://iipccl.org/wp-content/uploads/2021/12/Pages-from-077.pdf 

				Skitka, L.J., Melton, Z.J., Mueller, A.B. & Wei, K.Y. 2021. The gender gap: Who is (and is not) included on graduate-level syllabi in social/personality psychology? Personality and Social Psychology Bulletin, 47(6): 863-872. https://doi.org/10.1177/0146167220947326 

				Sladek, J. 2017. A mixed methods study on educational leadership and ethical decision making in situations of high turbulence (Doctoral dissertation, Lindenwood University). https://digitalcommons.lindenwood.edu/cgi/viewcontent.cgi?article=1229&context=dissertations 

				Stanley, K. & Kuo, N.C. 2022. ‘It takes a village’: Approaching the development of school–family–community partnerships through Bronfenbrenner’s socio-ecological perspectives. Journal of Human Sciences and Extension, 10(1): 13. https://doi.org/10.54718/CQBW6379 

				Starratt, R.J. 1991. Building an ethical school: A theory for practice in educational leadership. Educational Administration Quarterly, 27(2): 185-202. https://doi.org/10.1177/0013161X91027002005 

			

		

	
		
			
				24

			

		

		
			
				2025 43(4): 24-24

			

		

		
			
				 https://doi.org/10.38140/pie.v43i4.9479

				
					
						[image: ]
					

				
			

		

		
			
				Perspectives in Education	2025: 43(4)

			

		

		
			
				Stronge, J.H. & Xu, X. 2021. Qualities of effective principals. Alexandria: Association for Supervision and Curriculum Development (ASCD). https://eric.ed.gov/?id=ED612846 

				Sune, E. 2024. Western-centric moments in homegrown IR theories: Dependency, Chinese and African schools. All Azimuth: A Journal of Foreign Policy and Peace, 13(1): 1-22. https://doi.org/10.20991/allazimuth.1413405 

				Thomas, V. 2024. The importance of transformational leadership. British Journal of Healthcare Assistants, 18(2): 66-71. https://doi.org/10.12968/bjha.2024.18.2.66

				Tibane, C.C., Mafa-Theledi, O.N., Masebe, T.P. & Mathye, P. 2024. Examining the effect of resource constraints on teaching and learning of Grade 12 mathematics in Gauteng community learning centres. International Journal of Learning, Teaching and Educational Research, 23(10): 453-474. https://doi.org/10.26803/ijlter.23.10.22 

				Treviño, L.K., Brown, M. & Hartman, L.P. 2003. A qualitative investigation of perceived executive ethical leadership: Perceptions from inside and outside the executive suite. Human Relations, 56(1): 5-37. https://doi.org/10.1177/0018726703056001448

				Tsarkos, A. 2024. Servant leadership and transformative change: Cultivating dynamic educational ecosystems in school administration. In Interdisciplinary Approach to Fostering Change in Schools (pp. 154-182). Hershey: IGI Global. DOI:10.4018/979-8-3693-4119-3.ch007 

				Ughulu, J. 2024. Ethical leadership in modern organisations: Navigating complexity and promoting integrity. International Journal of Economics, Business and Management Research, 8(5): 52-62. https://doi.org/10.51505/IJEBMR.2024.8401 

				Ugwu, N.F., Ugwuanyi, C.S., Oboegbulem, A. & Okeke, C.I.O. 2024. Clarifying ethical dilemmas of using artificial intelligence in research writing: A rapid review. Higher Learning Research Communications, 14(2): 1–15. https://doi.org/10.18870/hlrc.v14i2.1549 

				Van Wart, M. 2014. Dynamics of leadership in public service: Theory and Practice. London: Routledge. https://doi.org/10.4324/9781315705071 

				Victor, B. & Cullen, J.B. 1988. The organisational bases of ethical work climates. Administrative Science Quarterly, 33(1): 101–125. https://doi.org/10.2307/2392857 

				Viola, P.D.D., Torres, J. & Cardoso, L. 2021. Determinants of urban cycling from the perspective of Bronfenbrenner’s ecological model. Revista Produção e Desenvolvimento, 7. https://doi.org/10.32358/rpd.2021.v7.537 

				Voegtlin, C. 2016. What does it mean to be responsible? Addressing the missing responsibility dimension in ethical leadership research. Leadership, 12(5): pp. 581-608. https://doi.org/10.1177/1742715015578936 

				Wang, Z., Xing, L., Xu, H. & Hannah, S.T. 2021. Not all followers socially learn from ethical leaders: The roles of followers’ moral identity and leader identification in the ethical leadership process. Journal of Business Ethics, 170: 49-469. https://doi.org/10.1007/s10551-019-04353-y 

				Yang, C. 2021. Moral education in mainland China today: A bio-ecological systems analysis. Journal of Moral Education, 50(4): 529-543. https://doi.org/10.1080/03057240.2020.1847054

				Zulu, J.K., Bhengu, T.T. & Mkhize, B.N. 2021. Leadership challenges and responses to complex township school life: Perspectives from four secondary schools in South Africa. International Journal of Leadership in Education, 24(2): 206-225. https://doi.org/10.1080/13603124.2019.1623918

			

		

	OEBPS/image/20.png





OEBPS/image/70.png





OEBPS/image/10.png





OEBPS/image/7.png





OEBPS/image/45.png
N O < W1 O I~

10.





OEBPS/image/80.png





OEBPS/image/60.png





OEBPS/image/cc_by_logo.png





OEBPS/image/OpenAccess_Logo_Grey.png
orEuaAccsss





OEBPS/image/14.png





OEBPS/image/6.png





OEBPS/image/30.png





OEBPS/image/new_logo.png





OEBPS/image/DOI.png





OEBPS/toc.xhtml

		
			
			


		
		
		Page List


			
						4


						5


						6


						7


						8


						9


						10


						11


						12


						13


						14


						15


						16


						17


						18


						19


						20


						21


						22


						23


						24


			


		
	

OEBPS/image/25.png





OEBPS/image/ROR_logo.svg.png





OEBPS/image/40.png





OEBPS/image/75.png
12.





OEBPS/image/Image40831.png
[Ecow]

Hybrid Ethical Leadership Model (HELM)






OEBPS/image/15.png





OEBPS/image/65.png
n.





