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				Using the discussion method to improve the ability of Korean learners to write narrative texts in Indonesian

				Abstract

				Instructional methodology is known to influence the efficacy of foreign language teaching and learning. This study aimed to investigate the effect of using the discussion method to teach narrative text writing to foreign language students. Two groups of South Korean-speaking students who were enrolled in the Indonesian Language for Foreign Speakers programme (BIPA Level 6) participated in the study, which was conducted using a non-equivalent control group design. The discussion method was used to teach narrative text writing in Indonesian to students in the experimental group, whereas students in the control group learned narrative text writing by listening and taking notes. The ability of the students to write narrative text in Indonesian before and after narrative-test-writing instruction was assessed using data collected by administering pre-tests and post-tests to both groups. The results showed that whereas all the students benefited from narrative-text-writing instruction, learning through discussion had a greater positive effect on the BIPA Level 6 learners’ ability to write narrative text in Indonesian than learning by listening and taking notes. This finding is likely linked to the greater efficacy of active versus passive learning because the discussion method promotes student engagement and active participation in the learning process. It can therefore be concluded that the discussion method is an effective approach to use in foreign language teaching, particularly for teaching narrative text writing in Indonesian to South Korean students. The findings of this study highlight the importance of the use of appropriate methods for effective Indonesian language teaching and learning of advanced-level foreign learners.

				Keywords: narrative text writing, foreign language learning, Indonesian for foreign speakers (BIPA) learning

				Introduction

				The Indonesian Language for Foreign Speakers programme (Bahasa Indonesia bagi Penutur Asing or BIPA) has become more prominent with growth in international interest in learning the Indonesian language and culture. BIPA learning functions as a communication tool for foreign students and a means of cultural diplomacy, introducing the richness of local traditions and values to the world (Goziyah et al., 2022). An Indonesian language and cultural diplomacy 
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				programme for foreign speakers is an effective means for learning Indonesian because it enables language learning using cultural issues (Rachman, 2019). The BIPA programme helps learners to love the Indonesian culture and the language. Learning Indonesian for foreign speakers using the discussion method (Larson, 2000) engages students in the learning process, helping them better understand the topics and learn the language. The positive impact of engagement in language learning has been demonstrated in other studies (Hafidz, 2020). The learning method can increase the effectiveness of learning Indonesian by making the learning process more interesting and interactive, and the language easier to understand (Sulaeman, et al, 2025). Learning methods can help students better understand vocabulary, language structure, and Indonesian culture, thereby improving their communication skills in Indonesian. The use of media and learning methods in Indonesian instruction can improve student learning outcomes, make the learning process more enjoyable, and facilitate students’ absorption of the learning materials.

				In learning Indonesian, the ability to use the language effectively and efficiently in various situations and contexts requires the development of speaking, listening, reading, and writing skills (Ghafar & Raheem, 2023). Speaking skills include the ability to express thoughts, ideas, and feelings orally (Hafidz, 2020). Listening skills enable the understanding and appreciation of information conveyed orally (Rost, 2005). Reading is the ability to understand and appreciate information conveyed in writing (Setiorini et al., 2022). Writing skills include the ability to express thoughts, ideas, and feelings (Fitria, 2024; Saaty, 2023). 

				Of all the language skills, writing is considered the most difficult one to learn given the complexity of the writing process (McCutchen, 2011). Writing is considered to be a high-level language skill because it is a productive and expressive activity in that it requires a person to produce something (written) as an expression of their feelings and thoughts (Flowers, 1979). Writing is a way of communicating in one direction where the writer conveys their thoughts by producing and expressing them in written words and thereafter, the writing reaches the reader. Writing is a language skill that enables a person to express thoughts, feelings, and desires in written form as a means of indirect communication with others, rather than via face-to-face engagement (Rahmat, 2023). Furthermore, writing is an activity that forms part of the process of self-development, carried out to achieve the desired goal of personal progress (Momeni et al., 2020). According to Tomassini and Zanazzi (2014), self-development must be accompanied by a learning process. Writing activities comprise one of the main components of this learning process and cannot be separated from it. Writing is essential for fostering progress within an individual.

				Writing skills can be used to produce different types of texts, each with a particular purpose and style, for example, descriptive, expository, or narrative texts. A narrative text is defined as a text that contains a story or tale about events or experiences that have occurred to entertain, educate, or provide information (Berman et al., 2004; Özyıldırım, 2009). As narrative text uses creative or imaginative language, detailed descriptions, long and complex sentences, and relaxed and informal language to tell a story or tale about an event or experience that has occurred (Carter & McCarthy, 2004; Labov, 2013; Westby & Culatta, 2016), narrative text writing can be used to develop language skills and entertain readers (Clandinin & Connelly, 2004). Learning to write narrative texts can enrich the knowledge of the development of the Indonesian language for foreign speakers, especially in terms of developing writing in Indonesian for South Korean learners.
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				Literature review

				In learning Indonesian for foreign speakers, the discussion method involves active student participation in discussing topics and solving specific problems. This discussion method aims to develop critical thinking, communication, and teamwork skills. Sivarajah et al. (2019) have described the term teaching method as the technique of presenting lessons used by teachers or instructors. Another definition is a presentation technique that teachers master to teach or present learning materials to students in the classroom, enabling the students to understand and apply the lessons. Celikten (2001) states that one of the tasks of a school is to provide instruction to students who must obtain skills and knowledge from the school in order to develop their personalities. Providing students with skills and knowledge is a teaching (and learning) process carried out by teachers using specific methods. Teaching methods are used by teachers to convey learning materials in the teaching and learning process at schools.

				According to Demir (2023), teaching methods are ways of implementing the teaching process, or the technical means by which learning is delivered to students in schools (Strawhacker et al., 2018). One particular teaching method, the discussion method, is a way of presenting lessons where students are required to discuss and solve problems together (Parker & Hes 2001). These problems can be presented to the students as statements or questions.

				The discussion method or technique facilitates interaction among two or more individuals, involving the exchange of experiences and information and collaborative problem solving (Larson, 2000). Thus, it aims to develop critical thinking, communication, and teamwork skills. As the discussion technique requires students to play an active role in the classroom, no one is able to be merely a passive listener (Szabo & Schwartz, 2011). Teachers implement the discussion method by organising students into groups to encourage them to play an active role in the teaching and learning process.

				Because the discussion method involves active student participation in discussing topics and solving specific problems, its use in the BIPA programme can improve foreign learners’ critical, analytical, and communicative thinking skills in mastering Indonesian. Through discussion, students can share ideas, solve problems, and understand the topics discussed from various perspectives. They can also improve their ability to speak Indonesian correctly and adequately, especially as foreign learners.

				Foreign learners learning Indonesian find writing a particularly difficult language skill to learn (Mayrita & Abror, 2024). However, writing narrative texts that convey messages indirectly to readers can be a productive and expressive activity, especially for foreign learners (Hidayatullah, 2022). In contrast, there is a high degree of difficulty in writing narrative texts, which are texts that aim to inform readers by explaining something. It is necessary to use the correct teaching method in the process of learning how to write expository text.

				The discussion method is a suitable approach for teaching and learning expository text writing because it can involve all students actively and directly in the learning process (Keyser, 2000). In addition, it is based on the idea that students will find it easier to solve complex problems when they discuss them with their peers.

				Using the discussion method in an Indonesian language learning activity for international students aims to provide all students with an opportunity to actively participate in the teaching and learning process and address the problems they face. During group work, all students 
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				must receive assignments and participate with one another. Figure 1 outlines the framework of thinking that supports this approach.

				Figure 1:	Framework of thinking

				Research methods

				To obtain the data needed to answer the main research question, a quantitative research approach was used in this study. This approach involved conducting quasi-experimental pre-tests and post-tests. 

				A quasi-experimental approach was chosen because the study used pre-existing BIPA student groups, meaning that the study participants could not be randomly assigned to the groups under investigation (Welmer, 2021). Of the quasi-experimental research approaches available, a non-equivalent control group design was used to enable comparison of an experimental group with a control group under conditions of non-random allocation of participants to each group (Krishnan, 2024).

				Table 1 provides an overview of the non-equivalent control group design used in this study. Both the experimental and control groups were tested before and after the intervention.

				Table 1:	Non-equivalent control group design. The experimental group (YE) experienced the intervention (X). No intervention was provided to the control group (YK).

				
					Group

				

				
					Pre-test

				

				
					Treatment

				

				
					Post-test

				

				
					Experimental

				

				
					YE

				

				
					X

				

				
					YE

				

				
					Control

				

				
					YK

				

				
					–

				

				
					YK

				

				3.1	Research subjects

				In this study, the research subjects were South Korean students learning Indonesian as a foreign language. These students were enrolled in the Indonesian Language for Foreign Speakers programme (BIPA Level 6). There was an equal number of students in the two classes selected for the study. Class 6A students formed the experimental group and experienced the intervention. The control group, Class 6B students, did not experience the intervention (Table 2).
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				Table 2:	The research subjects were South Korean students learning Indonesian as a foreign language 

				
					Group

				

				
					Class

				

				
					Number of Students

				

				
					Experimental

				

				
					6 A + intervention

				

				
					21

				

				
					Control

				

				
					6 B - intervention

				

				
					21

				

				
					Total

				

				
					42

				

				3.2	Teaching intervention

				The teaching intervention implemented in this study involved the use of the discussion method to teach narrative writing to the students in the experimental group (Class 6A). The students in the control group (Class 6B) learned about narrative writing simply by listening to the teacher and taking notes.

				3.3	Data collection technique

				The data collection instrument used in this study was a test designed to assess the narrative text writing skills of the students. The same test was administered twice to both groups of students, once as a pre-test before the teaching and learning of narrative text writing, and again as a post-test after the teaching and learning process. The pre-test provided data about the narrative text writing ability of the students in both groups prior to narrative writing instruction. The post-test assessed the students’ narrative text writing ability after the experimental group and the control group had been taught using the discussion method or by listening and taking notes, respectively.

				3.4	Data analysis techniques

				Descriptive statistics were used to determine if the students who were taught narrative text writing using the discussion method were better able to write narrative texts than the students who learned by listening and taking notes, as reflected by their test scores. Following Nick (2007), the descriptive statistics were presented in frequency distribution tables, histograms, frequency polygons, cumulative frequency distribution tables, and ogives.

				The statistics presented in the frequency distribution tables were calculated as follows: (1) the lowest and highest test scores were determined and used to calculate the test-score range (r); (2) the number of test-score classes was determined using Sturges’ empirical rule: k = 1+3.3 log (n), where k is the number of test-score classes and n is the number of test scores (if k was not an integer, it was rounded up); (3) the class interval size (I) was determined using the rule I = ; (4) the classes were defined to cover all the test-score values; and (5) the frequency of scores in each class was tallied.

				Measures of central tendency of the pre-test and post-test data sets were calculated as follows:

				Arithmetic mean for grouped data:

				where  is the mean, fi is the class frequency, xi is the class midpoint, and n is the number of classes.
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				Median for grouped data:

				where Me is the median of the grouped data, Lo is the lower boundary of the median class, I is the class interval size, F is the cumulative frequency before the median class, f is the median class frequency, and n is the total frequency. 

				Mode for grouped data:

				where Mo is the mode of the grouped data, Lo is the lower boundary of the mode class, I is the class interval size, b1 is the difference between the frequency of the mode class and the frequency of the preceding class, and b2 is the difference between the frequency of the mode class and the frequency of the succeeding class.

				The standard deviation was used to assess the variance of the data sets and was calculated as follows: 

				Standard deviation for grouped data:

				where S is the standard deviation, f is the class frequency, x is the class midpoint,  is the mean, and n -1 is the degrees of freedom.

				Research results and discussion

				4.1	Testing data analysis prerequisites 

				4.1.1	Normality of control group and experimental group pre-test data

				The Lilliefors test was used to test normality of the control group and experimental group pre-test data. For both groups, the calculated value, Lcount, was smaller than the critical table value, Ltable (Table 3), indicating that the null hypothesis of normality could be accepted. It was therefore concluded that both the control and experimental group data sets were normally distributed.

				Table 3:	Liliefors test for normality using the pre-test scores

				
					Group

				

				
					Ltable

				

				
					Lcount

				

				
					Normally Distributed

				

				
					Experimental

				

				
					0.190

				

				
					0.128

				

				
					Control

				

				
					0.190

				

				
					0.178
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				4.1.2	Control group and experimental group pre-test data

				Analysis of the pre-test data for both the control and experimental groups was conducted to determine the pre-intervention narrative text writing ability of all the students who participated in the study. As a basis for comparing the post-test results of the control and experimental groups, the equivalence of the pre-intervention narrative text writing ability of the two groups was assessed.

				For both the control and experimental groups, the lowest and highest pre-intervention test scores were 40 and 73, respectively, suggesting equivalence in the narrative text writing ability of the students in these two groups at the pre-test stage of the study. The average pre-test score of the experimental group (59) was higher than that of the control group (57.66). However, the results of a t-test showed tcount = 0.458 < ttable = 2.021 at a confidence level of 95% (α = 0.05), indicating that there was no significant difference in the ability of the students to write narrative text between the control and experimental groups before the intervention.

				4.2	Control group post-test results

				The control group post-test results reflect the ability of the students in this group to write narrative texts following narrative text writing instruction using a listening and note taking approach to learning. The lowest post-test score was 53 and the highest was 86. In terms of relative frequency, more than half the students (57.13%) scored 67 or above, and over a third of the students (38.09%) scored 74 or above in the post-test (Table 4).

				Table 4:	Frequency distribution of Control group post-test scores

				
					Class Interval 

				

				
					Class Limit

				

				
					Frequency (fi)

				

				
					Middle Value (xi)
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					Relative Frequency (%)

				

				
					53–59

				

				
					52.5–59.5

				

				
					4

				

				
					56

				

				
					224

				

				
					12 544

				

				
					19.04

				

				
					60–66

				

				
					59.5–66.5

				

				
					5

				

				
					63

				

				
					315

				

				
					19 845

				

				
					23.80

				

				
					67–73

				

				
					66.5–73.5

				

				
					4

				

				
					70

				

				
					280

				

				
					19 600

				

				
					19.04

				

				
					74–80

				

				
					73.5–80.5

				

				
					7

				

				
					77

				

				
					539

				

				
					41 503

				

				
					33.33

				

				
					81–87

				

				
					80.5–87.5

				

				
					1

				

				
					84

				

				
					84

				

				
					7 056

				

				
					4.76

				

				
					Total

				

				
					21

				

				
					1 442

				

				
					100 548

				

				
					100

				

				Figure 2 shows that a larger number of students obtained post-test scores in the range 73.5–80.5 than in the other four class interval ranges. Only one student scored above 80 for narrative writing ability. A similar number of students obtained post-test scores that fell within each of the three class intervals ranging from 53.5 to 73.5. 
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				Figure 2:	Histogram and frequency polygon of control group post-test scores

				Table 5 and Figure 3 show the cumulative frequency of control group post-test scores. The cumulative frequency data indicate that only four students scored less than 60 for their narrative text writing ability, whereas 17 students obtained scores of more than 60 and 12 students scored above 67. These findings indicate that the majority of the students in the control group scored more than 60 for their post-test narrative writing ability. 

				Table 5:	Control group post-test less than and more than cumulative frequency 

				
					Less than

				

				
					Cumulative Frequency

				

				
					More than

				

				
					Cumulative Frequency

				

				
					53

				

				
					0

				

				
					53

				

				
					21

				

				
					60

				

				
					4

				

				
					60

				

				
					17

				

				
					67

				

				
					9

				

				
					67

				

				
					12

				

				
					74

				

				
					13

				

				
					74

				

				
					8

				

				
					81

				

				
					20

				

				
					81

				

				
					1

				

				
					87

				

				
					21

				

				
					87

				

				
					0
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				Figure 3:	Control group post-test ogive

				4.3	Experimental group post-test results

				The experimental post-test results reflect the ability of the students in this group to write narrative texts after instruction using a discussion method approach to teaching and learning. The lowest post-test score was 60 and the highest was 93. In terms of relative frequency, more than half the students (57.13%) scored 67 or above and over a third of the students (38.09%) scored 74 or above in the post-test (Table 6).

				The lowest post-test score was 53 and the highest was 86. In terms of relative frequency, the majority of the students (80.93%) scored 67 or above, and just under three quarters of the students (71.74%) scored 74 or above in the post-test (Table 6). 

				Table 6:	Frequency distribution of experimental group post-test scores

				
					Class Interval 

				

				
					Class Limit

				

				
					Frequency (fi)

				

				
					Middle Value (xi)
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					Relative Frequency (%)

				

				
					60–66

				

				
					59.5–66.5

				

				
					4

				

				
					63

				

				
					252

				

				
					15 876

				

				
					19.04

				

				
					67–73

				

				
					66.5–73.5

				

				
					2

				

				
					70

				

				
					140

				

				
					9 800

				

				
					9.52

				

				
					74–80

				

				
					73.5–80.5

				

				
					10

				

				
					77

				

				
					770

				

				
					59 290

				

				
					47.61

				

				
					81–87

				

				
					80.5–87.5

				

				
					3

				

				
					84

				

				
					252

				

				
					21 168

				

				
					14.28

				

				
					88–94

				

				
					87.5–94.5

				

				
					2

				

				
					91

				

				
					182

				

				
					16 562

				

				
					9.52

				

				
					Total

				

				
					21

				

				
					11 596

				

				
					122 696

				

				
					100

				

				Figure 4 shows that a larger number of students obtained post-test scores in the range 73.5–80.5 than in the other four class interval ranges. Five students scored above 80 for narrative writing ability. Only six students obtained post-test scores that fell within each of the two class intervals ranging from 59.5 to 73.5.
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				Figure 4:	Histogram and frequency polygon of experimental group post-test scores

				Table 7 and Figure 5 show the cumulative frequency of experimental group post-test scores. The cumulative frequency data indicate that no students scored less than 60 for their narrative text writing ability and only 4 students scored less than 67. In contrast, 17 students obtained scores of more than 67 and 15 students scored above 74. These findings indicate that all the students in the Control group scored more than 60 for their post-test narrative writing ability, with seven scoring more than 80. 

				Table 7:	Experimental group post-test less than and more than cumulative frequency

				
					Less than

				

				
					Cumulative Frequency

				

				
					More than

				

				
					Cumulative Frequency

				

				
					60

				

				
					0

				

				
					60

				

				
					21

				

				
					67

				

				
					4

				

				
					67

				

				
					17

				

				
					74

				

				
					6

				

				
					74

				

				
					15

				

				
					81

				

				
					16

				

				
					81

				

				
					5

				

				
					88

				

				
					19

				

				
					88

				

				
					2

				

				
					94

				

				
					21

				

				
					94

				

				
					0
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				Figure 5:	Experimental group post-test ogive

				4.4	Comparison of the control group and experimental group post-test data

				A comparison of the lowest and highest control group and treatment group post-intervention test scores shows that students in the experimental group obtained higher scores than those in the control group. Both the lowest scores (53 versus 60) and the highest scores (86 versus 93) were greater by 7 marks (Table 8). The average experimental group post-test score (76) was higher than the control group post-test score (68.66) by 7.34 marks (Table 8). The results of a t-test showed tcount = 2.844 > ttable = 2.021 at a confidence level of 95% (α = 0.05), indicating that there was a significant difference in the ability of the students to write narrative text between the control and experimental groups after the intervention.

				The measures of central tendency calculated for the control group post-test data suggest a negatively skewed distribution; however, the small difference between the mean and median values indicates that the skewness is slight (Table 8). The central tendency measures calculated for the experimental group post-test data indicate a distribution with minimal skewness (Table 8). Measures of dispersion calculated for the control group and experimental group post-test data (Table 8) indicate a moderate spread of scores around the mean and moderate variability in the distribution for both groups.

				Table 8:	Comparison of the control group and experimental group post-test scores and data centralisation and dispersion

				
					Statistics

				

				
					Group

				

				
					Control

				

				
					Experimental

				

				
					Lowest test score

				

				
					53

				

				
					60

				

				
					Highest test score

				

				
					86

				

				
					93

				

				
					Mean

				

				
					68.66

				

				
					76

				

				
					Median

				

				
					69.1

				

				
					75.95

				

				
					Mode

				

				
					75.83

				

				
					77.23
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					Statistics

				

				
					Group

				

				
					Control

				

				
					Experimental

				

				
					Variance

				

				
					73

				

				
					67.66

				

				
					Standard Deviation

				

				
					8.54

				

				
					8.16

				

				4.5	Research discussion

				This study investigated the effect of a teaching and learning intervention on the ability of two groups of South Korean students enrolled in the Indonesian Language for Foreign Speakers programme to write narrative texts in Indonesian. The teaching and learning intervention, the discussion method, was used to teach students in the experimental group. 

				According to the pre-test results there was no significant difference between the average pre-test scores for the control and experimental groups. This finding indicates that there was little difference in the average ability of the South Korean students to write narrative text in Indonesian prior to receiving narrative text writing instruction. In addition, the average pre-test scores of 57.66 (control group) and 59 (experimental group) indicate that before learning about narrative text writing, the students’ ability to write narrative text in Indonesian was limited as the pre-test averages were below the passing grade.

				A comparison of the pre-test and post-test lowest, highest, and average scores indicated that the narrative text writing ability of the students in both the control and experimental groups increased as a result of receiving narrative text writing instructions. However, there was a greater increase in the post-test scores obtained by the students who were taught narrative text writing using the discussion method (the experimental group). The statistically significant difference between the average post-test scores for the control and experimental groups suggests that there was a difference in the ability to write narrative text in Indonesian between the group of students who learned using the discussion method and the group who learned by listening and taking notes. There appears to be a link between the method of instruction of narrative text writing and the ability of foreign language students to write narrative text in Indonesian.

				That the students in the experimental group who were taught using the discussion method were better able to write narrative text in Indonesian may be linked to the greater efficacy of active versus passive learning. The discussion method, which promotes active learning, allows students to focus more and participate actively in the learning process. Students can also ask questions about specific challenges they face, making it easier for them to learn how to write narrative text. In contrast, when the control group learned about narrative writing, the teacher simply explained the material to be learned. Students in this group listened and took notes, resulting in a passive learning experience. Further, these students had to write a narrative essay without being able to discuss the task or their challenges with their peers.

				Three key findings can be drawn from the results of this study. First, the ability of foreign language students to write narrative text in Indonesian increases after narrative text writing instruction. Second, the method of narrative-text-writing instruction has an impact on the extent of improvement in the narrative text writing ability of foreign learners of Indonesian. Third, teaching narrative text writing using the active discussion method rather than a passive listening and note-taking approach leads to a greater improvement in the ability of foreign language students to write narrative text in Indonesian.
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				Conclusion

				This study revealed that the method of instruction influences the efficacy of learning for South Korean students enrolled in the Indonesian Language for Foreign Speakers programme (BIPA Level 6). Based on the findings, it is evident that active engagement of students during the learning process leads to an improvement in Indonesian language skills. In particular, use of the discussion method to teach narrative text writing enables foreign students learning Indonesian to become active participants in the learning process and results in an increase in their ability to write narrative texts in Indonesian. It is recommended that Indonesian language teachers who teach foreign learners should use appropriate teaching and learning methods in the learning process, especially methods that promote active student engagement. By using a variety of methods, foreign language students will be motivated to learn and therefore more likely to participate in learning activities. The language abilities of foreign learners, especially in understanding and mastering Indonesian, will improve when students are more engaged and play an active role in the learning process.
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