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				A systematic literature review of the latest instructional models for teaching English writing

				Abstract

				Considering the universality of writing struggles students and teachers face, it is an unexpected observation to find that there are most likely only a dozen systematic reviews on the topic. To this date, no reviews have focused on identifying and discussing English writing instructional models educators use. This paper systematically reviewed original research papers on English writing instructional models published from 2020 to 2024. Using tools such as Publish and Perish, R Studio and NVivo to review the final count of 31 studies, this study identified 24 instructional models for teaching English writing, 8 of them having been newly developed and proposed in the last five years. The names of every identified instruction or teaching model are organised based on seven commonalities that several models share: template-based, genre-specific, discussion-based, AI-based, feedback-based, insight-based, collaboration-based, and focused on lesson plans. A novelty of this systematic review is that it focused on discussing the writing instructional models and presented them with themes that make them easily comparable and easy to use for teachers aiming to change and improve how they teach English writing. 

				Keywords: English writing; teaching model; systematic review; teachers; writing instructional model

				Introduction

				Among the four core English language skills, writing is widely recognised as the most challenging; a sentiment echoed across various countries and educational systems. Whether in primary, secondary, or tertiary education, students from diverse backgrounds express significant difficulties with writing (Akhtar et al., 2019). This widespread struggle has contributed to a prevalent belief that writing is an inherently difficult skill to master (Song et al., 2023; Sun et al., 2024), creating a shared understanding that teachers, lecturers, and parents must work hard to combat in the educational process.

				Across educational systems in countries such as Indonesia, Japan, Nigeria, Brazil, Germany, India, and South Korea, there is a noticeable trend where students, 
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				particularly at the secondary and tertiary levels, display a marked lack of enthusiasm for English language learning. This phenomenon is especially pronounced in the context of writing. For instance, in Indonesia, almost all academic discussions and research papers related to English education note that students frequently find English classes unengaging and express boredom with the subject matter (Muamaroh et al., 2020; Mustoip et al., n.d.; Zawodniak et al., 2023). Similar sentiments are reported in other countries, where English, often mandated as a compulsory subject, faces resistance from students who perceive it as irrelevant to their daily lives, particularly in regions where the practical need to use English is minimal. This attitude can severely diminish students’ motivation, as they may feel that they are being forced to learn a language that holds little personal significance. The availability of automatic translation tools further exacerbates this issue, allowing students to bypass the need to genuinely engage with English (Dwivedi, 2023).

				Given the practical advantages these skills offer, one might assume that students majoring in English or related fields at the university level would exhibit a greater appreciation for the importance of English writing skills. However, research suggests that even within English departments, students often maintain a negative attitude toward writing, particularly in its more basic forms, such as constructing simple paragraphs (Astuti et al., 2022; Toba et al., 2019). The dislike of writing poses significant challenges for educators, who must then attempt to guide these students toward mastering more advanced writing tasks, such as composing academic papers in English.

				English teachers have different ways to teach students how to author essays in English, but many of these educators still rely on the five-paragraph theme (FPT) to inform their writing instruction. The five-paragraph essay consists of one introduction paragraph (with the thesis at its end), three body paragraphs (each beginning with one of three main points) and one last paragraph—the conclusion. For many school teachers, FPT is the only writing instructional model they may know, indicating a relatively low awareness of writing instructional models. Therefore, this paper aims to provide a systematic literature review on the writing instructional models used to teach all English contexts (e.g. EFL, ESL, EGL, etc.). Though there have been plenty of systematic reviews under the broad field of English writing, previous systematic reviews typically focused on reporting metatextual details such as the method in the source studies, the countries the empirical studies were located in, or the distribution of educational levels covered. The proposed review differs because it focuses explicitly on discussing instructional models, presenting them in an easily understandable way for English teachers so that they can readily adopt any models relevant to their contexts. 

				Literature review

				Writing is affected by external and internal factors, but there seem to be only two studies that have systematically reviewed writing motivation and one on writing attitude. Writing motivation was systematically reviewed by (Camacho et al., 2020), who covered 82 peer-reviewed journal articles published between 2000 and 2018 and (Alves-Wold et al., 2023), who covered 56 articles from 1996 to 2020. The latter yielded nine factors that influence writing motivation, presenting it as the ABCs of writing motivation: (A) Appeal, (B) Beliefs, (C) Choice, (D) Difficulty, (E) Environment, (F) Feedback, (G) Goals, (H) Help, and (I) Instructor. Meanwhile, the former summarised the findings from writing motivation studies, such as how teaching practices and digital tools influence learner motivation. Ekholm et al. (2018) examined 46 
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				articles from 1990 to 2017 to reach a consensus on what writing attitude signifies, reporting that only 10 studies provided an explicit definition of writing attitudes, and most still vary on how they conceptualise the factor. As for personal or background factors such as identity, age, or sex, Roitsch et al. (2021) appraised the quality of the few systematic reviews and meta-analyses on writing instructions for students with learning disabilities. 

				One systematic review in the past has tackled the broad question of the challenges of writing in English language learning and teaching contexts. Akhtar et al. (2019) covered 27 papers from 2010 to 2019 to list EFL writing challenges and solutions. The solutions reported are generally suggestions for teachers to use various teaching models, so the findings given from these reviews may not exactly be the most helpful for teachers whose problems are the implementation of those teaching models in the first place. Systematic reviews on writing strategies seem to be more prevalent, though still very few. Oermann et al. (2015) concluded that nursing students and nurses improve their writing skills best after participating in workshops and reviewing 80 papers. Hall et al. (2015) reviewed 22 preschool writing intervention conditions from 1990 to 2013, concluding that quality literacy environments and adult involvement are the two key aspects of writing intervention programmes. Lastly, based on the 2010–2023 literacy-based empirical research that Lewis (2024) reviewed, multilingual students need additional support to develop these crucial composition skills because of the complexities of learning two languages simultaneously. 

				Method

				This study is designed to be a systematic review. What differentiates this design from general literature reviews is the presence of a specific protocol that “describes the rationale, hypothesis, and planned methods of the review (to) facilitate the understanding and appraisal of the review methods, as well as the detection of modifications to methods and selective reporting in completed reviews” (PRISMA-P Group et al., 2015, 1). This study refers to the steps outlined in the PRISMA (preferred reporting items for systematic reviews and meta-analysis) procedure, which has been well-established to be thorough and transparent. There are four processes in this systematic literature review: identification, screening, eligibility, and inclusion stages. Figure 1 displays the number of records across each stage.
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				Figure 1:	Study selection process

				In the first identification stage, the researchers explored the e-databases of Scopus, Science Direct, and Google Scholar. The researchers explored these databases to cast a wide net and collect as much data as possible on a topic as niche as the teaching models for English essay writing. The researchers used Publish or Perish ver. 8 software to automatically extract published papers within the past five years (2020-2024). The search process across each database specified “model” in the title and “essay; writing; “English as the keywords. A total of 1,224 titles from the software were exported to BibTex files, which were then uploaded to Zotero. The researchers then discussed the inclusion and exclusion criteria for the screening process (Table 1).
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				Table 1:	Inclusion and Exclusion Criteria for the Screening Stage

				
					Inclusion Criteria

				

				
					Exclusion Criteria

				

				
					Original research published in journals or conference proceedings, theses and dissertations

				

				
					Literature review papers, editorials, lecture papers, commentaries, books and book sections

				

				
					Studies published in the past five years (2020-2024)

				

				
					Studies published before 2020

				

				
					Articles published in any language (non-English language titles and abstracts can be automatically translated)

				

				
					Articles from non-English journal websites that lack major information, such as the absence of abstract text

				

				
					The URL link to the original article is accessible. Full texts may or may not be available, but title, abstract and keywords are present.

				

				
					Broken URL links, a mismatch of the title/abstract and the available PDF, or missing critical information (e.g. titles are displayed, but the abstract is missing from the website)

				

				
					The article’s title, abstract or keywords explicitly refer to a “model” of English language teaching.

				

				
					Articles that do not focus on proposing or discussing an instructional model, such as studies about teaching writing using a large language model, structural equation modelling, or an essay sample model

				

				
					The model being discussed is about English writing or teaching English writing. 

				

				
					The discussed model is not specifically concerned with writing or is a broadly applicable teaching model.

				

				
					The studies have at least clearly defined the model and a clear purpose

				

				
					The studies indicate low quality or suspect information, such as lacking an explanation of the model, having a messy layout, or the full texts being found to contain hidden letters to trick plagiarism detectors

				

				The screening process started by automatically removing any duplicates of titles published across multiple databases. Then, the researchers checked the visible titles in all the items in Zotero, and any titles that seemed irrelevant to English language teaching were deleted. Upon the mutual consensus of the authors, only 297 studies were kept and considered potentially eligible. 

				Afterwards, the eligibility of the remaining items is checked based on the titles and abstracts. Since many metadata (e.g. abstract text, keywords, journal number) were missing in the BibTex files, the researchers manually completed the missing metadata elements to examine each title and abstract more closely. In this process, the researchers deleted any items confirmed to be non-eligible for the review, such as items missing major information or topics leaning more towards machine learning models to analyse English essays. After applying the inclusion and exclusion criteria, 133 studies remain on the list. The researchers then extracted the BibTex file of these studies and ran it to R Studio’s Biblioshiny programme to ensure the completeness of bibliographic metadata.

				For the quality appraisal, the researchers then examined the remaining journal articles, conference papers, theses or dissertations more closely to include only the ones indicating that the discussed model is an instructional model for teaching English writing skills. The full-text files that seem to have a messy layout and lack sufficient information about the models named in the titles are assumed to have been published without an adequate editorial process and excluded. In addition, random paragraphs of the complete texts were copied onto a blank page. If the copied texts revealed randomly inserted characters or were automatically pasted 
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				as indented for each word, these files are assumed to be untrustworthy due to the anti-plagiarism tricks. In this stage, the authors deliberated the most to validate the data included in this systematic literature review, leaving 86 records. After some discussion, the authors agreed to do a final round of quality appraisal by excluding any studies published in unindexed and predatory journals. Due to this, conference papers, theses and dissertations also had to be excluded. The final count is 31 studies.

				These 31 records were extracted as a .ris file and uploaded onto NVivo 12, the software the researchers used to assist in analysing the documents. NVivo is another software that has developed an excellent reputation for assisting researchers in conducting qualitative data analysis, and the researchers used its text exploration functions to comb through the files to report the findings quickly.

				Results and discussion

				This study systematically reviewed original research papers on English writing instructional models published in the last five years (2020-2024). Using tools such as Publish and Perish, R Studio and NVivo, this study followed the PRISMA procedure to report on the selected 86 studies. The names of every identified instruction or teaching model are organised based on commonalities that several models share in Figure 1. This systematic review identified 24 instructional models for teaching English writing.

				Figure 2:	Mind Map of the identified writing instructional models that have been studied or proposed (indicated by the * symbol) from 2020 to 2024

				The researchers thematically grouped these different models for teaching writing based on seven common themes: template-based, discussion-based, AI-based, feedback-based, insight-based, collaboration-based, and focused on lesson plans. From all the models that were identified in this systematic review, the researchers found 24 models that have been newly proposed by educators, which can be of interest to many teachers looking to improve their English writing teaching competence. The following sections covered the identified models, providing their illustrations if the authors included them in the original text for better clarity.

				Theme 1:	Template-based writing instructional models

				Template-based models focus on providing students with structured frameworks that guide their writing process. By following these templates, students can better understand the essential components of various types of writing, such as essays, reports, and letters. These 
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				models are particularly beneficial for teaching novice writers or those learning English as a second language, as they reduce their cognitive load and allow students to concentrate on content development and language use. Templates also promote consistency in writing instruction and assessment, enabling teachers to convey expectations and evaluate student work more effectively and clearly.

				Table 2:	Two template-based writing instructional models 

				
					No

				

				
					Models

				

				
					Studies

				

				
					1

				

				
					Toulmin

				

				
					(Aziz & Said, 2020; Siregar et al., 2021; Yang, 2022a, 2022b)

				

				
					2

				

				
					* Whole-to-part argumentation instruction

				

				
					(Yang & Pan, 2023)

				

				*These models are newly proposed/designed as claimed by the authors

				In many curriculums that cover English language classes, the writing-relevant units are frequently designed to cover specific text types, namely descriptive, narrative, procedural, informative, and argumentative texts. For the latter text type, one of the most known models is called the Toulmin Model, which highlights six elements of forming an argument, making it more helpful than the traditional three- or five-paragraph structure when it comes to writing argumentative essays (Aziz & Said, 2020; Siregar et al., 2021; Yang, 2022b). The model has six key elements: (a) claim: the overall thesis the writer will argue for; (b) data/grounds: evidence to support the claim; (c) warrant: explanation of why the data supports the claim; (d) backing: additional logic or reasoning that may be necessary to support the warrant; (e) counterclaim: a claim that negates or disagrees with the thesis; and (f) rebuttal: evidence that negates or disagrees with the counterclaim. Based on this model, instructors would typically “illustrate how the writer arrives at a claim through drawing on a set of established data which are moved through a warrant. The warrant, which often requires backing to be valid, then becomes the foundation of the claim.” There are slight variations to Toulmin’s components, such as Yang (2022b), who added the element qualifier as the strength of the leap from the data to the warrant that may limit how universally the claim applies. Overall, writing instruction using the Toulmin Model has primarily been done by teaching students to recognise and write every element of argumentation.
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				Figure 3:	Yang & Pan’s (2023) Whole-to-part argumentation instruction based on the Toulmin Model

				However, Yang & Pan (2023) disagree with this rigidity and designed a new teaching approach of utilising the Toulmin model whole-to-part (Figure 2) in response to students frequently forgetting an element or two. By teaching all the elements to them first in Stage 1, then moving on to dividing the focus on justification of the claim in Stage 2 and challenging the claim in Stage 3, this new model enhances the flexibility of teachers who use the Toulmin Model to teach English argumentative writing.

				Templates often serve as scaffolding tools, and these models are particularly best at enabling learners, particularly those at lower proficiency levels, to produce coherent and well-organised texts. However, English teachers should be aware that these models can sometimes limit creativity and may not fully prepare students for more complex writing tasks that require flexible thinking, though this problem is addressed by Yang and Pan’s (2023) whole-to-part Toulmin model.
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				Theme 2:	Discussion-based writing instructional models

				Discussion-based models integrate oral discourse as a foundational component of writing instruction. Through structured discussions, debates, and collaborative dialogues, students develop ideas, clarify thoughts, and explore different perspectives before translating them into written form. This interactive approach enhances critical thinking, enriches content development, and improves organisational skills by allowing learners to collectively articulate and refine their ideas. Discussions also promote engagement and motivation, as students actively participate in learning and build on each other’s contributions. Teachers using this model facilitate meaningful conversations that bridge oral and written communication skills, leading to more thoughtful and coherent writing outputs.

				Table 3:	Three writing instructional models

				
					No**

				

				
					Models

				

				
					Studies

				

				
					3

				

				
					Contingent teaching

				

				
					(Soufiani et al., 2022)

				

				
					4

				

				
					Collaborative discussion model

				

				
					(Pospelova, 2021)

				

				
					5

				

				
					Flipped classroom 

				

				
					(Arifani et al., 2020; Rad et al., 2021; Sengul et al., 2022)

				

				*These models are newly proposed/designed as claimed by the authors

				**The numbers are continued from the previous tables in the results section

				There are three models that this systematic literature review identified to be based on discussions. The contingent teaching model asks teachers to adjust their assistance level to a learner’s existing level of understanding based on the three main features of scaffolding: contingency, fading, and the transfer of responsibility (Soufiani et al., 2022). Next, Pospelova (2021) proposed the collaborative discussion model, which similarly supplements the collaborative pre-writing discussions for scaffolding learners while they acquire the needed writing strategies, skills, confidence, and positive motivation for writing. 

				Last but not least is the flipped classroom model, a classic teaching method that reverses the traditional lecture and homework model, where students are introduced to the learning material before class with classroom time to deepen understanding through discussion with peers and problem-solving activities facilitated by the teacher. While Rad et al. (2021) compared the effectiveness of the discussion-oriented vs role-reversal flipped model, and Sengul et al. (2022) compared the in-class vs out-of-class flipped model, most studies on flipped classrooms typically examined the overall model’s effectiveness (Arifani et al., 2020).

				Discussion-based models leverage the power of dialogue and interaction, so they are particularly effective in fostering critical thinking and idea generation. However, these models require careful moderation and a supportive classroom environment to ensure that all students participate meaningfully.

				Theme 3:	AI-based writing instructional models

				AI-based models utilise digital tools and platforms to support and transform writing instruction. Incorporating smart technologies such as word processors, online collaborative platforms, educational software, and multimedia resources enhances accessibility, interactivity, and engagement in the writing process. AI tools can provide immediate feedback, support collaborative writing projects, and offer diverse formats for expression and publication. This model also prepares students for the digital literacy demands of the modern world, equipping 
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				them with skills to communicate and collaborate in technologically advanced environments effectively. Teachers implementing AI-based models can diversify instructional strategies and adapt to various learning needs through innovative and flexible teaching methods.

				Table 4:	Five AI-based writing instructional models

				
					No

				

				
					Models

				

				
					Studies

				

				
					6

				

				
					* ARCS (Attention, relevance, confidence, and satisfaction)

				

				
					(Mirzaei et al., 2022)

				

				
					7

				

				
					* KIK-IRMA (Collaborative, integrative, constructivism, as well as Inquiry, recreation, production, and analysis)

				

				
					(Suryani et al., 2022)

				

				
					8

				

				
					ICT competency development model for teaching writing

				

				
					(Hidayati et al., 2022)

				

				
					9

				

				
					* MAFTA (MOOC-based and AI-powered flipped teaching and assessment)

				

				
					(Zhang, 2024) 

				

				
					10

				

				
					ENGAGE (Energising, navigating, generating, applying, gauging, and extending)

				

				
					(Aghdam et al., 2024; Nikbakht et al., 2024)

				

				*These models are newly proposed/designed as claimed by the authors

				A few of these models were developed and used with the rationale that the newer audio-visual materials are more attractive as reading material than when presented in conventional devices. Zhang (2024) proposed the MAFTA (MOOC-based and AI-powered flipped teaching and assessment) Model, which teaches writing by incorporating multiple technological affordances. Two studies discussed the ENGAGE (Energising, navigating, generating, applying, gauging, and extending) Model (Aghdam et al., 2024; Nikbakht et al., 2024). The core idea behind the ENGAGE Model is that learners learn most effectively when they take an essential and active part in it, applying their knowledge to solve a real problem utilising available AI tools. 

				Other models are developed with technology as a focus because they conceptualise that the increasingly AI-rich environment motivates students more than the classroom environment. For example, Mirzaei et al. (2022) developed the ARCS (Attention, relevance, confidence, and satisfaction) Model as an integration of motivational dynamics and technological affordances to maintain learner motivation and interest, specifically designed to address the problem of teaching the complex and often demotivating skill of second/foreign-language writing. There is also the KIK-IRMA (Collaborative, integrative, constructivism, as well as Inquiry, recreation, production, and analysis) model, which is an online media Suryani et al. (2022) developed to support learning how to write criticism and essays in universities. 

				It should be noted that not all schools and students are used to using technology for learning. In this case, Hidayati et al. (2022) focus on the ICT competency development model for teaching writing, which was issued by UNESCO in 2011 to develop someone’s digital literacy. This model covers several learning stages (accessing, understanding, integrating, communicating, evaluating, and creating) and has been modified to teach writing in English by adding one more stage, proofreading with AI. 

				Although AI-powered writing models have gained significant traction, most of those studies focus on the mechanics of AI language models. They are excluded since this systematic literature review only selects papers elaborating on instructional models. Besides focusing on 
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				allowing students to have immediate access to information and engage with global audiences, AI-based models also emphasise differentiated instruction by offering customisable learning experiences. However, the effectiveness of AI-based models strictly depends on access to technology, digital literacy, and the ability of teachers to integrate these tools into their instruction effectively. These instructional models are highly likely to be unsuitable for educational institutions that are underequipped with technological facilities or have a significant population of students who lack access to their devices. 

				Theme 4:	Feedback-based writing instructional models

				Feedback-based models prioritise the role of constructive feedback in developing writing skills. This approach involves providing timely, specific, and actionable responses to students’ written work from teachers or peers or through self-reflection. Effective feedback addresses various aspects of writing, including content, organisation, language use, and mechanics, guiding students toward more transparent and effective communication. This model fosters a collaborative and supportive learning environment, helping students internalise writing standards and enhancing their ability to evaluate and improve their work critically over time.

				Table 5:	Two feedback-based writing instructional models

				
					No

				

				
					Models

				

				
					Studies

				

				
					11

				

				
					Unfolding

				

				
					(Yuan et al., 2022)

				

				
					12

				

				
					* English writing reflection model

				

				
					(Alharbi, 2021)

				

				*These models are newly proposed/designed as claimed by the authors

				Feedback in the classroom setting is typically done after assignments are completed or even graded. The common drawback is that it is usually up to the students’ initiatives to pay attention to the feedback and figure out how they can improve. The unfolding model is an alternative measurement paradigm for formative assessments that connects recommended feedback strategies with different levels of student achievement in writing so that future assignments of every individual must refer to the previous feedback (Yuan et al., 2022). This model requires feedback to be given externally. However, if a classroom educator cannot accommodate the time to provide individual feedback frequently, the English writing reflection model developed by Alharbi (2021) can be of interest. This model was developed with Saudi Arabia’s postgraduate writing in mind, consisting of four main focus points (e.g. the Saudi Ministry of Education, improvement of teaching quality including lectures at university and preservice English teacher education, UK universities, and students). These four points are to be assessed to demonstrate that writing skills are concerned not only with language but also describe a process of several stages that the writing must pass through until the student reaches the final stage of composition.

				Feedback-based models are highly effective in promoting revision and encouraging a growth mindset among students. However, the success of these models depends on the quality of the feedback provided and the student’s willingness to engage with it.

				Theme 5:	Lesson plan writing instructional models

				Lesson plan models focus on structured and systematic approaches to writing instruction through carefully designed lesson sequences. These models emphasise clear objectives, instructional strategies, activities, and assessments that guide teaching and learning 
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				processes. Effective lesson plans incorporate stages such as pre-writing, drafting, revising, and editing, ensuring students engage with all aspects of the writing process. This approach allows for deliberate scaffolding of skills, differentiation to meet diverse learner needs, and alignment with curriculum standards and outcomes. Teachers utilising lesson plan models can deliver coherent, focused instruction that progressively builds students’ writing abilities and confidence.

				Table 6:	Six writing instructional models focused on the lesson plan

				
					No

				

				
					Models

				

				
					Studies

				

				
					13

				

				
					5E instructional model

				

				
					(Seçer & Yücel-Toy, 2020)

				

				
					14

				

				
					ICARE (Introduction, connection, application, reflection, and extension)

				

				
					(Latifa et al., 2020)

				

				
					15

				

				
					B-SLIM (Bilash’s success-based language instruction model)

				

				
					(Dandee & Meteevorakij, 2023)

				

				
					16

				

				
					PWIM (Picture word inductive model)

				

				
					(Ilahi & Prayogo, 2022)

				

				
					17

				

				
					SSARC (Stabilise, simplify, automatise, reconstruct, and complexify)

				

				
					(Tabari & Cho, 2022)

				

				
					18

				

				
					ACBI (adjunct model of content-based instruction)

				

				
					(Chekol et al., 2023)

				

				*These models are newly proposed/designed as claimed by the authors

				A frequently mentioned model under the constructivist approach, the 5E Instructional Model, is an aid or organiser for the teacher to structure and sequence potential learning experiences systematically consistent with the constructivist view of teaching and learning. The original version developed was designed for biological sciences, but because of its constructivist nature, it can be adapted to teach other subjects, including English (Seçer & Yücel-Toy, 2020). The ICARE (Introduction, connection, application, reflection, and extension) model includes five essential elements of a good learning experience and ensures learners can apply what they have learned (Latifa et al., 2020). Similarly, Tabari and Cho (2022) explored SSARC (Stabilise, simplify, automatise, reconstruct, and complexify), a model for task sequencing that can systematically predict learners’ interlanguage development within five steps. B-SLIM (Bilash’s success-based language instruction model) draws upon Piaget’s theory of cognitive development, Vygotsky’s theory of cognitive development, and the Discovery Approach to encourage students to use the language they learn for communication and mutual understanding. The B-SLIM teaching process encompasses five components (i.e. planning and preparation, comprehensible input, intake activity output, and evaluation), which are applied through the “form” writing technique that emphasises a gradual progression of writing activities, starting from easy tasks and gradually increasing in complexity (Dandee & Meteevorakij, 2023). These models have their ways of helping teachers guide students in approaching an essay, but they share a commonality of achieving the feat within five steps. 

				The other two models are designed with two different levels of students in mind. Chekol et al. (2023) explored ACBI (adjunct model of content-based instruction), a model of content-based instruction that provides the most optimal input for more advanced EFL students enrolled in a specific course that requires students to develop more determined English content. ACBI is based on the interplay between content and language and the collaborative work of two distinct instructors (one from an EFL course and one from a content course). On the other hand, PWIM (Picture word inductive model) is centred on processing information 
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				due to its pedagogical focus on lesson preparation so that students can examine language, form and usage because it is meant to be particularly suitable for low-level students and for writing descriptive texts (Ilahi & Prayogo, 2022). 

				Lesson plan models often incorporate elements from other instructional approaches, such as genre-specific or feedback-based models, to create cohesive and effective writing instruction. By providing a clear roadmap for teachers and students, lesson plan models help ensure that writing instruction is systematic, comprehensive, and targeted. However, these models require careful planning and flexibility to adapt to the dynamic needs of students. These sets of models have a very rigid set of stages or steps that must be covered by English writing teachers to be effectively implemented.

				Theme 6:	Insight-based writing instructional models

				Insight-based models focus on fostering deep understanding and critical reflection in the writing process. These models encourage students to explore their thoughts, experiences, and emotions, using writing as a tool for self-discovery and intellectual growth. These approaches help students connect their personal and academic lives by prioritising insight, leading to more authentic and meaningful writing. Teachers employing insight-based models can use reflective prompts, personal narratives, and exploratory writing tasks that challenge students to think critically about their beliefs, values, and the world around them. By definition, this particular type of writing instructional model is taught at the beginning or the end of an English writing-related unit, because to generate insight means that students must have prior experiences in English writing first. 

				Table 7:	Two insight-based writing instructional models

				
					No

				

				
					Models

				

				
					Studies

				

				
					19

				

				
					* L2WTW (Second-language willingness to write)

				

				
					(Rafiee & Abbasian-Naghneh, 2020)

				

				
					20

				

				
					* FEDCom (Foundation, expansion, development, and completion)

				

				
					(Eryilmaz & Yeşilyurt, 2020)

				

				*These models are newly proposed/designed as claimed by the authors
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				Figure 4:	L2WTW Model (Rafiee & Abbasian-Naghneh, 2020)

				The second language (L2) willingness to write (WTW) model examines the interrelationships among L2WTW and factors which are related to L2WTW, addressing the lack of any L2WTW model in previous literature as claimed by Rafiee and Abbasian-Naghneh (2020). The authors proposed this model in light of how research on the willingness to communicate (WTC) significantly outnumbers studies on WTW. The L2WTW model integrates a mixture of psychological, cognitive, textual, and contextual variables and is meant to be used by teachers to investigate how learners’ autonomy, knowledge of genre, self-confidence, motivation, and attitude, as well as teacher/peer feedback, can affect their WTW. 
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				Figure 5:	The FEDCom Model of EFL Writing (Eryilmaz & Yeşilyurt, 2020)

				Eryilmaz and Yeşilyurt (2020, 308) state that “little has been done about writing in EFL contexts” and “the majority of the research studies on EFL writing have focused merely on higher education,” which might be hasty conclusions considering the evidence brought by 
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				the current systematic literature review, the authors correctly note that there is a scarcity of “comprehensive picture of the issue (of EFL writing) holistically by taking all education levels into consideration.” They developed the FEDCom (Foundation, expansion, development, and completion) model, which aims to explore all kinds of problems that learners encounter in EFL writing from primary school to higher education. Suppose English teachers carry out research using the FEDCom Model. In that case, they can reveal the causal and intervening conditions for EFL writing problems at each stage and identify strategies to overcome them. Based on this model, “EFL writing is based in primary school, expanded in secondary school, developed and completed in high school and university, respectively” (Eryilmaz & Yeşilyurt, 2020, 324).

				Insight-based models enhance writing skills and support holistic development as students gain greater awareness of themselves and their place in the world. These models are particularly effective in helping students develop a unique voice and perspective, making their writing more engaging and impactful. However, a drawback of these models is the significant time they need from teachers to prepare detailed and constructive feedback.

				Theme 7:	Collaboration writing instructional models

				Collaboration models promote cooperative learning and shared responsibility in the writing process. Through group activities, peer review sessions, and collaborative writing projects, students work together to generate ideas, provide feedback, and construct texts. This approach leverages the collective knowledge and skills of the group, enhancing creativity, critical thinking, and problem-solving abilities. Collaborative writing experiences also develop important interpersonal and communication skills, such as negotiation, consensus-building, and respect for diverse perspectives. 

				Table 8:	Four writing instructional models focused on collaboration

				
					No

				

				
					Models

				

				
					Studies

				

				
					21

				

				
					Collaborative instructional model

				

				
					(Li & Yeh, 2024)

				

				
					22

				

				
					Collaborative writing technique

				

				
					(Lopres et al., 2023)

				

				
					23

				

				
					Think pair share

				

				
					(Zaidi & Nashruddin, 2021)

				

				
					24

				

				
					Problem-based learning

				

				
					(Kashi et al., 2022)

				

				*These models are newly proposed/designed as claimed by the authors

				Collaboration has long been recognised as valuable for acquiring discipline-specific literacy practices. The collaborative instructional model (Li & Yeh, 2024) and collaborative writing technique (Lopres et al., 2023), in particular, foster shared expertise, team teaching, and cooperation among instructors from different fields, leading to meaningful learning outcomes; thus, peer tutoring has gained recognition as a form of collaborative learning in the writing centre community and played a crucial role in assisting student learning across disciplines. think pair share is another model with a rich history of application that requires student cooperation between fellow groups or their partner (Zaidi & Nashruddin, 2021). The last model identified in this SLR is a classic, the problem-based learning model, a student-centred approach in which students learn about a subject by working in groups to solve an open-ended problem (Kashi et al., 2022).

				Collaboration models foster a sense of community, and teachers who choose collaboration models can facilitate effective group dynamics and create opportunities for meaningful interaction that enrich the writing experience and outcomes. These models effectively promote 
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				critical thinking and expose students to diverse perspectives. However, they require careful management to ensure that all group members contribute equitably and that the collaborative process is constructive and supportive.

				Conclusion

				In grouping the various instructional models for teaching English writing, the aim was to create a comprehensive framework that captures the diversity and specificity of approaches used in different educational contexts. Seven themes—template, discussion, ICT, feedback, insight, collaboration, and lesson plan—emerged in this SLR, each representing a distinct aspect of writing instruction, either in the methodology employed or the resources or tools utilised. This thematic grouping allows for a systematic exploration of each model’s strengths, limitations, and applicability, offering educators a nuanced understanding of how different approaches can be leveraged to enhance their teaching competence in varied settings. The categories also facilitate comparisons across models, enabling educators to select or adapt strategies that best fit their teaching context and objectives. This systematic review offers a novel way of exploring and presenting the findings of writing strategies that future studies can adopt, especially ones that can cover more years and provide a comprehensive database of teaching/instructional models. 
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