
		
			
				203

			

		

		
			
					Research Article

			

		

		
			
				2025 43(1): 203-222

			

		

		
			
				Published by the UFS

				http://journals.ufs.ac.za/index.php/pie

				© Authors

				
					
						[image: ]
					

				
				
					
						[image: ]
					

				
				
					[image: ]
				

			

		

		
			
				 https://doi.org/10.38140/pie.v43i1.8432

				
					
						[image: ]
					

				
			

		

		
			
				Challenges in implementing the South African accounting curriculum: A qualitative exploration 

				Abstract 

				The accounting curriculum at the school level remains a pertinent pedagogical component in enhancing the throughput and success of learners, which can inevitably contribute to the growth of the field within the country. However, challenges still hinder the successful implementation of the accounting curriculum. This paper explored teachers’ challenges in implementing the accounting curriculum in South African secondary schools, focusing primarily on the Umlazi district of KwaZulu-Natal. Seventeen accounting teachers and five principals from seventeen respective schools were interviewed using a qualitative case study approach. The study found that accounting curriculum implementation in the township school faced several significant challenges. The new curriculum was seen as disorganised, making it difficult for teachers to deliver the content effectively. In addition, teachers lacked the necessary skills and training to teach the new curriculum effectively. Inadequate resources and limited access to technology further exacerbated these issues. Language barriers also pose a challenge, as complex English in textbooks makes it difficult for many non-English speaking learners to understand the subject matter. The study recommends re-training and re-skilling teachers per the new curriculum and improved alignment between secondary schools and the Department of Higher Education to facilitate a smoother student transition. In addition, better teacher supervisory support, resources and technology are needed, along with updated textbooks. The CAPS curriculum review further suggested that accounting should be a standalone subject in Grades 8 and 9. 

				Keywords: Curriculum change, implementation, educators, transformation, model, challenges

				Introduction

				Adopting the South African post-apartheid Constitution in 1996 marked a significant shift in the country’s education system, aimed at redressing historical racial inequalities through curriculum transformation (Crouch & Hoadley, 2018). This transformation journey evolved through various iterations to the current Curriculum and Assessment Policy Statement (CAPS), with each revision emphasising outcomes-based education and inclusivity (Msomi, 2014). 
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				The introduction of CAPS by the DBE brought substantial changes compared to the previous curriculum based on the National Accredited Technical Education Diploma, commonly known as NATED 550 (DBE, 2021). 

				Implementing these curriculum reforms, particularly in subjects such as accounting, posed challenges for teachers, many of whom were trained under the previous system. The new accounting curriculum moved beyond traditional financial record-keeping to include managerial accounting and resource management, necessitating a shift in teaching and assessment strategies (Diller-Hass, 2004; Duff & McKinstry, 2007; Letshwane, 2014). The introduction of Economic and Management Sciences (EMS) in 2004 further complicated the landscape, requiring teachers to cover diverse subjects such as accounting, business studies and economics. Despite the directives outlined in the White Paper on Education and Training (1995) to equip educators for these changes, concerns remain about teachers’ content knowledge and readiness to deliver new curriculums effectively (Mda & Mothata, 2000). Questions persist regarding teachers’ understanding of and training adequacy for the new curriculum and the support provided by educational authorities (Letshwane, 2014). 

				Table 1 below briefly compares the NATED 550 Curriculum and the new CAPS Curriculum.

				Table 1:	Changes in the accounting curriculum since 1994

				
					NATED 550 Curriculum

				

				
					New NCS/CAPS Curriculum

				

				
					Too narrow, procedural and mechanical

				

				
					Encompasses critical thinking, communication, analysing, problem-solving, interpreting and reporting for decision-making

				

				
					Accounting was a separate subject from Grades 8 to 12

				

				
					EMS in Grades 7-9 (GET) and Accounting as a separate subject in Grades 10-12 (FET)

				

				
					Focused only on financial accounting

				

				
					Includes financial accounting, managerial accounting and auditing

				

				
					Traditional teaching and assessment focused on memorisation

				

				
					Restructured to emphasise understanding, practicality and informed financial decision-making

				

				Source:	DBE (2021)

				Research suggests that teachers may lack the qualifications to effectively teach accounting within this framework, leading to potential gaps in learners’ foundational knowledge (Ntshangase, 2017; Phakathi, 2019). Further training is advocated to help teachers adapt their pedagogical methods and develop innovative approaches to meet the new curriculum expectations (Kafu, 2010). The content knowledge expectations of teachers in accounting as a subject could likely be a significant reason for poor learner performance (Uiseb, 2007). This paper focused on investigating the challenges faced by accounting teachers in implementing the curriculum within the context of curriculum change in the Umlazi district of KwaZulu-Natal province, aiming to address these concerns. 

				Literature review

				Curriculum involves formal and informal content and processes through which learners gain knowledge, skills and values. According to Doll (1996) and Oliva (2009), the curriculum encompasses a broad, holistic approach to education, aiming to provide diverse learning opportunities to achieve specific educational goals. Across countries, curriculum transformation 
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				is a dynamic process influenced by technological advancements and global competitiveness. However, challenges in curriculum implementation persist, highlighting the importance of teacher training, clear implementation plans, and support from educational authorities (Evans, 2014; Chisholm, 2005; Fullan, 2001; Cohen & Bailey, 1997). 

				Teachers in the United States of America face challenges in implementing evolving curricula, often attributed to change fatigue. The introduction of multiple curriculum phases since 1980 has required adaptation from educators (Aydin, et al., 2017; Flores, 2005). Policies like the No Child Left Behind Act of 2001 aimed to bridge racial and international achievement gaps, emphasising teacher re-skilling and improved resources, indicating the role of government support in effective curriculum implementation (Partelow & Shapiro, 2018; Anderson & Braud, 2011). From a Chinese perspective, China has undergone eight curriculum reforms since 1949, reflecting changing national needs. Each wave, lasting approximately three to four years, addressed evolving educational priorities, from socialist education to modernisation. The current curriculum, initiated in 1999, emphasises a quality-oriented approach, promoting critical thinking and independent skills development among students (Yin, 2013; Tan, 2012; Yin & Lee, 2012). 

				Within the continent of Africa, Zimbabwe has also experienced curriculum reform, responding to socio-economic shifts and technological advancements. Initiatives like the Nziramasanga Commission sought to address educational needs and inequalities. However, challenges in funding and the implementation policy hindered progress, reflecting the common hurdles faced in curriculum transformation globally (Mpofu, 2017; Lyle, et al., 2014). 

				Moving more into South Africa, since 1994, South Africa’s education system has undergone significant changes to address the inequalities created by the apartheid regime’s Bantu education system. These transformations have included the implementation of various curricula: Outcomes-Based Education (OBE), Curriculum 2005 (C2005), the Revised National Curriculum Statement (RNCS), the National Curriculum Statement (NCS), and the Curriculum and Assessment Policy Statement (CAPS). The South African education curriculum has evolved significantly post 1994 to redress past inequalities and empower previously disadvantaged communities. Prior to 1994, the Bantu Education Act of 1953 enforced discriminatory education practices, forcing black South Africans to use Afrikaans as the medium of instruction. This policy led to significant unrest, most notably the 1976 Soweto uprising. The Freedom Charter of 1955, adopted in Kliptown, called for equal educational opportunities, laying the groundwork for future reforms. South Africa’s curriculum transformations have been influenced by global trends, aiming to address past disparities and meet contemporary societal needs (Bauer, 2024; Legodi, 2001).

				Curriculum 2005, introduced in 1997, marked a significant departure from the Bantu education system, aiming to create an internationally competitive education system that fostered critical thinking and self-reliance. However, its implementation faced numerous challenges, including inadequate teacher training, complex language use, and insufficient resources (DBE, 2002, 2003, 2011, 2021; De-Waal, 2004; Moodley, 2013). The RNCS, introduced in 2002, aimed to simplify and address the challenges of C2005. It focused on human rights, democracy and inclusivity and was supported for its accessibility and clarity. Despite this, implementation challenges persisted, leading to the development of the NCS, which sought to align with RNCS whilst addressing on-going issues (DBE, 2002). The Curriculum and Assessment Policy Statement (CAPS), introduced in 2012, aimed to streamline further and clarify the curriculum. It focused on clear and accessible policy statements, 
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				standardisation of assessments, and enhancing teaching hours for critical subjects like mathematics and languages (DBE, 2011). Coetzee, Schmulian & Kotze (2014) and Rossouw (2018) explored South African accounting learners’ communication and understanding of their subject in relation to cultural context and the language of instruction and found that it is a challenge to develop language and communication skills as an objective of many accounting education programmes as learners also struggle with their home language and the language of instruction. Communication proficiency is hampered by code switching during teaching and learning processes. Luca Pacioli is considered the father of accounting as a subject and is a mathematician (Carnevale, 2021; Mkhize, 2019; Warsono, et al., 2009), while others have argued for approaching accounting with a mathematics perspective (Warsono et al., 2009; Mkhize, 2019). In his study on the transdisciplinary between mathematics and accounting, Mkhize (2019) found that understanding linear algebra is vital for studying accounting as the accounting algorithms are derived from linear algebra. 

				Professional development is crucial for teachers to stay current with educational standards and methodologies. Accounting has evolved significantly since 1994, necessitating continuous professional development for teachers to adapt to new content, teaching methods, and assessment approaches (Hightower et al., 2011). However, accounting has faced criticism due to declining student performance and interest. Statistics from recent years highlight this trend, showing a consistent decrease in the number of students taking the subject (Schreuder, 2014). For instance, 100 974 students took the accounting final examination in 2023, decreased by 39 500 or 28% from 140 474 in 2015 (DBE, 2015, 2023). Former Gauteng Education MEC, Mr Panyaza Lesufi, noted the reluctance of learners in Gauteng province to choose accounting (The Citizen, 2020). A comprehensive professional development plan to address these issues encompasses policy training, content training, workshops on teaching resources and assessment strategies, computer training, mentoring, learner discipline strategies, and leadership courses (Schreuder, 2014). The shift to the National Curriculum Statement (NCS) has re-defined accounting, moving away from mere financial record-keeping to include topics such as Value Added Tax, management accounting, costing principles, ethics and audit procedures (Duff & McKinstry, 2007; Diller-Hass, 2004). These changes, influenced by the South African Institute of Chartered Accountants (SAICA) and the South African Institute for Professional Accountants (SAIPA), aim to enhance students’ problem-solving and decision-making skills (Peens, 2018). 

				The new curriculum calls for a broader approach to critical thinking and practical scenarios, analysing financial statements (income statement, balance sheet, cash flow statement), ethics and internal controls (DBE, 2008), which adds value to understanding the financial status and reporting (auditing) in any business or organisation. Peens (2018) further advocates that accounting as a subject must be developed with a view of learners acquiring critical thinking, and interpreting skills. Thompson (2015) advocates that critical thinking skills are imperative in teaching accounting. Hence, a teacher’s role changes from everyday teaching and transforms into a facilitator to allow learners to move beyond general curiosity into realms of critical thinking and understanding.

				Despite these changes, challenges remain, and teachers face significant obstacles in adapting to the new curriculum. Teachers need to align their methods with the new curriculum, which requires understanding and support from educational authorities. Questions about teachers’ readiness, understanding of the curriculum, and support from the education department are critical (Samuel, 2008). In addition, introducing economic and management sciences (EMS) in Grades 7-9, which includes 40% accounting content, poses challenges. 
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				Many EMS teachers are not qualified to teach accounting, leading to inadequate preparation for students entering the Further Education and Training (FET) phase (Ntshangase, 2017; Phakathi, 2019). Modise (2016) found that some EMS teachers are not qualified to teach accounting and concentrate only on economics and business studies. The time allocated to teach accounting is insufficient. Papageorgiou (2017) revealed that school management teams prioritise the FET phase with highly specialised and well-capacitated teachers when doing duty allocations and put the rest in the GET phase for subjects like EMS, whether professionally qualified or not. This assumes that EMS is an easy subject and anyone, qualified or not, can teach it, whereas the reality has proven otherwise.

				Teachers play a pivotal role in curriculum implementation, acting as catalysts for change (Yin, 2013; Maphosa & Mutopa, 2012; Kelly, 2009; Kriek & Basson, 2008). However, despite their critical role, teachers often face challenges such as resistance to policy changes and reliance on traditional teaching methods (Fortin & Legault, 2010; Farrell & Farrell, 2008; Fullan, 2001). Among the challenges, Badugela (2012) highlighted lack of resources, financial constraints and lack of training of teachers. Msomi (2014) confirmed these challenges as inadequate resource provision, lack of teacher content knowledge and insufficient support from the educational authorities. Moreover, introducing the Fourth Industrial Revolution in education requires significant changes, including integrating technology and new teaching approaches (Gillis, 2018). However, this threatens curriculum implementation, especially for teachers who struggle to adapt to new technologies and methodologies. Shepherd (2015) emphasises the importance of transforming assessment practices for successful curriculum change. Kelly (2009) adds that new knowledge and human development are essential for curriculum adaptation. Hamma (2004) suggested that teacher adaptation is crucial for successful implementation, while documentation and resource availability are vital for effective teaching. Curriculum implementation also depends on teachers’ ability to manage and utilise resources effectively, aligning their practices with the new curriculum requirements. Moreover, professional development is crucial for enhancing teachers’ pedagogical content knowledge, adapting to technological advancements, and navigating curriculum changes effectively (Manyage, 2017; Mandukwini, 2016).

				South African studies reveal teacher gaps in subject-specific qualifications, particularly in economic and management sciences (Phakathi, 2019; Ntshangase, 2017). Continuous professional development is crucial for keeping teachers updated on curriculum changes (McArdle & Coutts, 2003). Council of Higher Education (CHE) programmes such as the Advanced Certificate in Education aim to elevate poorly qualified teachers to higher standards (CHE, 2010). The introduction of the Continuous Professional Teacher Development programme further emphasises on-going teacher improvement (DBE, 2006). 

				Theoretical framework

				For this paper, Piaget’s theory was primarily applied, emphasising the role of assimilation and accommodation in cognitive development. Assimilation occurs when new information is integrated into existing schemas, while accommodation involves modifying existing schemas to fit new information. Teachers’ adaptation to evolving curricula and pedagogical approaches requires assimilating new content and accommodating new teaching methods (Ngwenya, 2014). Equilibrium, the balance between assimilation and accommodation, is critical for teachers to navigate curriculum changes effectively. Resistance to change, especially among experienced teachers, may stem from entrenched beliefs and a lack of readiness to adapt (Samuel, 2008). 
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				Methodology

				The researcher employed the interpretivist research paradigm to explore the meanings individuals attribute to their experiences and interactions (Rahman, 2017; Goldkuhi, 2012). The interpretivist paradigm values contextual understanding and holistic perspectives, rejecting the notion of a fixed social structure. The qualitative research design, specifically a case study approach, was chosen to explore accounting teachers’ challenges in curriculum implementation. Case studies provide in-depth insights into real-life situations, allowing for a thorough examination of participants’ experiences and perceptions. Purposeful sampling was used, which targeted accounting teachers with specific qualifications teaching Grades 10-12 in seventeen township secondary schools in the Umlazi district. In addition, five selected school principals and documents from Grade 10 accounting teachers were included to provide comprehensive insights. Semi-structured interviews, facilitated by the researcher, allowed participants to express their views and interpretations freely. Purposeful sampling included seventeen teachers who taught accounting in Grades 10-12 and five principals from the sampled schools and they were interviewed using semi-structured questions. The reason for primarily selecting accounting teachers was the study’s premised on the new accounting curriculum.

				The principals were selected because of their leadership role in curriculum implementation at their schools. Open-ended questions were asked, with audio-digital recordings capturing the data. Thematic content analysis was employed, a method used to identify, analyse and report patterns within qualitative data (Braun & Clarke, 2006). Researchers transcribed the interviews and documents, then categorised responses into themes and developed categories. This process involved continuous note-taking and qualitative coding. After developing, refining and naming themes, the researcher analysed data in conjunction with related literature and research questions. Ethical clearance was obtained from the university ethics committee UZREC171110-030. The researchers kept evidence of verbatim interviews and transcribed data collected from participants. 

				Results

				5.1	Description of participants: Teachers and principals

				Table 2 outlines the respective qualifications and teaching experience of the respondent teachers.

				Table 2:	Qualifications and teaching experience in years

				
					Participant 

				

				
					Highest Qualifications

				

				
					Teaching Experience 

				

				
					Teacher 1

				

				
					Diploma in Accounting, Postgraduate Certificate in Education

				

				
					10 years

				

				
					Teacher 2

				

				
					Bachelor of Education

				

				
					3 years

				

				
					Teacher 3

				

				
					Secondary Teachers Diploma, Postgraduate Diploma in Education Management, Advanced Certificate in Education, Adult Basic Education and Training

				

				
					23 years

				

				
					Teacher 4

				

				
					Bachelor of Education

				

				
					3 years

				

				
					Teacher 5

				

				
					Secondary Teacher’s Diploma, Bachelor of Commerce (Accounting)

				

				
					30 years

				

				
					Teacher 6

				

				
					Bachelor of Education

				

				
					20 years

				

				
					Teacher 7

				

				
					Senior Secondary Teachers Diploma, Bachelor of Paedagogics, Advanced Certificate in Education (Accounting)

				

				
					23 years
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					Participant 

				

				
					Highest Qualifications

				

				
					Teaching Experience 

				

				
					Teacher 8

				

				
					Secondary Teacher’s Diploma, Advanced Certificate in Education (Accounting)

				

				
					18 years

				

				
					Teacher 9

				

				
					Bachelor of Education, Bachelor of Education (Honours)

				

				
					14 years

				

				
					Teacher 10

				

				
					National Diploma Business Management, Postgraduate Certificate in Education

				

				
					28 years

				

				
					Teacher 11

				

				
					Bachelor of Commerce, Postgraduate Certificate in Education

				

				
					20 years

				

				
					Teacher 12

				

				
					Secondary Teacher’s Diploma, Advanced Certificate in Education, Bachelor of Education (Honours), Masters in Education

				

				
					33 years

				

				
					Teacher 13

				

				
					National Diploma in Taxation, Bachelor of Commerce, Postgraduate Certificate in Education

				

				
					14 years

				

				
					Teacher 14

				

				
					Diploma in internal Auditing, Postgraduate Certificate in Education

				

				
					19 years

				

				
					Teacher 15

				

				
					Secondary Teacher’s Diploma, Further Diploma in Education, Bachelor of Education (Honours), Masters degree in Education (Accounting education)

				

				
					29 years

				

				
					Teacher 16

				

				
					Secondary Teacher’s Diploma, Advanced Certificate in Education, Bachelor of Commerce

				

				
					31 years

				

				
					Teacher 17

				

				
					Junior Secondary Diploma, Bachelor of Commerce, Bachelor of Commerce (Honours), Masters in Education

				

				
					29 years

				

				The qualifications of teachers and principals indicated that they all had professional qualifications related to teaching. Furthermore, the qualifications and experiences of the participants provided more information about the participants to ascertain whether they have in-depth content knowledge of the subject from their qualifications and in-service experience of teaching the subject. Eight teachers had degrees; nine had diploma certificates related to accounting content and postgraduate certificates in education. Those who initially had a teacher’s Diploma had upgraded to broaden their knowledge and probably had undergone the re-skilling process, especially those who had done the advanced diploma in teaching (Table 2). Only two principals did not have degrees. All principals had a secondary teacher’s diploma, which was offered in Teachers’ Colleges of Education until 1997. Presently, the initial teacher’s qualification is a mandate of universities (Table 3). 

				Table 3:	Principals’ qualifications, teaching experience and Principals’ experience

				
					Principals (Alias)

				

				
					Teaching qualification

				

				
					Teaching experience 

				

				
					Experience as Principal

				

				
					Principal 1

				

				
					Secondary Teachers Diploma, Further Diploma in Education, and Bachelor of Education

				

				
					26 years

				

				
					2 years

				

				
					Principal 2

				

				
					Secondary Teachers Diploma, Bachelor of Education (Honours), and Masters in Education

				

				
					33 years

				

				
					22 years

				

				
					Principal 3

				

				
					Secondary Teachers Diploma, Further Diploma in Education

				

				
					32 years

				

				
					12 years

				

				
					Principal 4

				

				
					Secondary Teachers Diploma, Higher Diploma in Education

				

				
					24 years

				

				
					9 years

				

				
					Principal 5

				

				
					Secondary Teachers Diploma, Bachelor of Paedagogics

				

				
					24 years

				

				
					years
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				5.2	Challenges experienced by accounting teachers in curriculum teaching and implementation 

				Figure 1:	Word cloud (in the shape of a learner and book) indicating challenges (Self-generated, 2021)

				5.2.1	Adaptation to curriculum, content understanding and coverage

				Almost all the participants cited that they were struggling with most of the topics and the approach to be followed when teaching accounting in the classroom. The cause of the difficulty is attributed to the changes adopted by the new curriculum, some of which were not part of the programme structure at a tertiary level where teachers were trained. Participants stated the following:

				The main problem with accounting is that several teachers are underqualified to teach the new curriculum. Many teachers have Secondary Teachers Diploma (STD), of which the curriculum they learned from the colleges never incorporated the teachings of the new topics. When they upgraded, they either did ABET or certificates with no accounting specialisation because they were only interested in incentives. (Teacher 1)
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				The content in the new curriculum is broader and deeper than the old curriculum…. the old curriculum was not that stretched as the new curriculum and there was not a lot of problem-solving, it was mainly recording, there is a lot of work now and too many challenges. (Teacher 3)

				My learners have not adapted to the new accounting curriculum…the introduction of new topics like internal controls, auditing, analysis and interpretation has made accounting to be very hard to understand. This interpretation needs learners to think deep and have diverse thinking of businesses, I find the new curriculum really complicated for me to teach and for learners to learn. (Teacher 5)

				5.2.2	Supervision

				The department head is expected to supervise teachers within the subject specialisation. However, these departmental heads were not accounting specialists. As a result, they tend to focus on other commercial subjects like economics and business studies, leaving accounting vulnerable. Without knowledge of the subject, the department heads’ proper supervision of teaching is always compromised. One of the findings was that teachers still rely on the traditional accounting curriculum approach of (1+1=2) instead of focusing on the reasoning such as ‘Why?’ which forms the basis for the new accounting curriculum and its focus on analytical and problem-solving skills. A participant mentioned the following:

				Most departmental heads are not accounting specialists; Hence, they only supervise the procedure and protocols on what the curriculum dictates and not the actual content for accounting. You know, when they have to moderate work done by teachers and learners, they do not check whether the content has been taught as per the subject policy in terms of the curriculum; they only check the number of assessments done because they do not understand accounting content. (Teacher 17).

				5.2.3	Professional teacher development

				Participants indicated they were unhappy with what the DBE has done about professional development programmes. 

				The department is not doing justice when it comes to professional development workshops; we only attend workshops where we are told about the assessments at the beginning of the year. (Teacher 13)

				There is no adequate time allocated for professional development and capacity building programs. I wish the department can look closely at this matter and improve so that notional would not be compromised when teachers have to attend workshops. (Teacher 16)

				There is a huge gap when it comes to workshops organised by the department of education; we sleep at the hotel for five days only to find that the officials would only address us for one day on the curriculum changes, the rest of the four days would end up teachers teaching one another with no guidance at all from the officials of the department. (Teacher 1)

				It was further revealed that there is no adequate support from the subject advisors and the DBE regarding content enhancement and curriculum delivery.

				Subject advisors are not respected by the department of education; they are continuously given additional roles to perform as compared to other sub-directorates, and this shifts the focus from what they should be doing in advising and giving support to teachers on pedagogical content matters. (Teacher 17)
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				Subject Advisors are not always available to give support, I know that they have a lot of schools which makes it difficult for them to render regular support…. in Umlazi district there are more than 150 schools offering accounting, how do we expect one subject advisor to manage and support quite a number of schools? It is impossible. (Teacher 3)

				It was evident from the above discussion that professional teacher development is one critical area that still needs much enhancement and improvement from the educational authorities and teachers. 

				5.2.4	Shortage of teaching and learning resources

				There was a lack of learning and teaching support material (LTSM)and learning and teaching resources like updated textbooks, stationery, computers, photocopying machines, ink and stencils, and learners’ desks and tables. It hampers learners’ understanding as very few know what cheques look like in real life, as they have never experienced them, even from their parents at home.

				We are Quintile 3 and a no-fee school; we mainly depend on the department for resources; we are so under-resourced. (Principal 2)

				The shortage of resources like computers, calculators, Wi-Fi are a huge drawback in teaching accounting, so learners cannot comprehend the expectations of the curriculum like research, problem-solving etc. (Teacher 14)

				Accounting textbooks have too many errors and they are so outdated, for an example, they present the notion that cash payments are made by cheque, whereas in real life, more sophisticated payments method like online banking, EFT and even physical cash are used. (Teacher 4)

				Participants also mentioned overcrowding as one of the challenges in the distribution of learning materials for accounting, as evidenced by the following quotes: 

				Our school is overcrowded beyond measure, basic resources like desks, chairs, textbooks and even photocopying materials are limited and learning is compromised…..we are a poverty-stricken no-fee school with learners from poor families; hence we cannot afford to top up the resources we receive from the department.(Principal 3)

				There is a huge shortage of learners’ resources such as chairs, desks, tables, textbooks and even photocopying papers because of overcrowding; this is a drawback to teaching and learning as it is difficult for teachers to teach under these conditions…the learner ratio per teacher is 1:55 instead of the regulated ratio which is 1:35, so they are demotivated. (Principal 5)

				It is worse when it comes to stationery, textbooks, calculators, computers and data; learners are unable to complete their assessments as expected. (Teacher 10)

				5.2.5	Lack of access to information and communication technology (ICT) and ICT skills among teachers

				Teachers continue to face challenges and barriers that prevent them from obtaining the required skills of ICT, which hinders ICT from being implemented in the curriculum. For teachers to become confident users of ICT when delivering lessons in the classroom, they need to embark on continuous training and development. Participants stated the following:
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				At school, we do not even have computers, let alone internet access. This makes it difficult for teachers to teach and for learners to learn as this accounting curriculum requires learners to do more investigation and research so that they can interpret…..we don’t really do what the curriculum dictates.(Teacher 7)

				It is still a long way to go with regards to teaching through ICT because the department of education does not provide resources…they talk and change curriculum but do not deliver materials such as laptops, computers, smartboards etc., how then are we expected to adapt to the curriculum changes? (Teacher 15)

				Teachers require extensive on-going training and support for them to be able to master ICT and for them to be able to develop pedagogical practices that may be incorporated into their subject teachings using ICT. (Teacher 10)

				5.2.6	Language barriers

				All participants stated that using English as the instructional language creates another critical challenge in curriculum implementation. Accounting textbooks used in the South African schooling system are written in a language beyond the cognitive levels of accounting learners and hampers successful curriculum implementation.

				Learners cannot understand instructions and grasp some basic accounting concepts because accounting is not taught in their mother tongue but in English, which is their second language. The following quotes refer to:

				Language barrier is not only a challenge for learners, but most accounting teachers in township schools teach accounting in IsiZulu because they feel learners do battle in understanding English. This poses a great challenge because accounting terminology cannot be translated verbatim into IsiZulu, and the subject is purely examined in English. (Teacher 17)

				The language used in accounting textbooks is very difficult for learners to understand; they fail to comprehend and analyse transactions and end up perceiving accounting to be difficult. This negative attitude has impacted badly on the overall subject. (Teacher 16)

				Primary schools do not teach in English; they need to change their strategy because we are struggling as teachers in high schools….we are forced to teach the basics that should have been taught in Primary schools. Learners cannot read nor write and this is [a drawback] in subjects like accounting because one is expected to read and understand the transaction, analyse it before applying the correct accounting procedures. (Teacher 2)

				Our learners find it too difficult to understand what is expected of them when answering the questions during exams, as a result they cannot analyse and interpret which is basis for the new accounting curriculum and they end up failing. It is hard because English is not their mother tongue; I wish one day the education department would consider having an examination in IsiZulu like they do with Afrikaans. (Teacher 7)

				The failure of learners to comprehend basic terms makes it difficult for them to grasp other critical topics and aspects of the curriculum, which contributes to a high failure rate in accounting.

				5.2.7	Subject combinations and learner performance

				Almost all participants agreed that accounting performance, in terms of Grade 12 results, has been deteriorating. They stated the following: 
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				Accounting continues to be a disaster in terms of Grade 12 results for our school; last year, in 2019, our school got 21% in Grade 12 results. As a result, we have only one class for accounting with less than twenty learners in Grades 10, 11 and 12. This downward trend of results started ever since introducing the new curriculum…. Accounting, according to learners is very difficult, hence they have developed a negative attitude against and a number of learners are running away from it as they fear failure. (Principal 1)

				I’m not happy with the accounting results because when we teach learners, I would put this upfront, that I understand that we do not teach in our mother tongue which is one of the biggest challenges for our learners because they don’t even speak the language at home, but at least the performance must be a convincing one. (Principal 5)

				Learners are no longer passing accounting…I don’t know whether it’s a perception that it is difficult or it’s the negative attitude from learners, but what I can say is that ever since the implementation of the new curriculum, accounting results have been deteriorating”. (Principal 3)

				Furthermore, most participants revealed that the link between mathematics and accounting hurt the teaching of accounting. Participants pointed to a significant decline in learners choosing accounting at the Grade 10 level because they want to avoid mathematics. Participants stated the following:

				Learners tend to run away from mathematics at all cost; they are actually not running away from the commercial subjects, but mathematics is the cause, which is why we have introduced mathematical literacy with accounting in Grade 10 this year; we will then see if numbers of accounting learners do increase. (Teacher 6)

				Combining mathematics with accounting must be reviewed……It would be better to combine accounting with mathematical literacy because it deals more with understanding and interpretation which is core in accounting. Mathematics is really not necessary; as long as learners understand basic calculations, that will be enough for accounting. (Teacher 10)

				Participants also noted that learners often lack a foundation in accounting due to teachers’ predominant focus on business studies. Consequently, students are not adequately prepared for accounting basics despite its importance in the curriculum. The following was stated:

				Learners lack a background in accounting; most teachers tend to focus on business studies when they teach EMS, and learners are deprived of accounting basics. I know that EMS teachers at my school are not qualified to teach accounting as a result, they don’t teach that accounting section which actually carries more weight than economics and business studies. (Teacher 7)

				Accounting is mostly not taught in EMS Grades 8 and 9, and that leaves a massive task in Grade 10 to cover the basics. The school management must try some means to get at least one accounting teacher to team up with EMS teachers and concentrate on teaching accounting aspects only in both Grades 8 and 9. (Principal 4)

				5.2.8	Community and socio-economics

				Most participants also raised learner attitudes and lack of commitment due to socio-economic factors that continue to affect communities, and one cannot separate schools from the communities. Participants stated the following:
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				With so many socio-economic challenges like pregnancy and drug abuse that are affecting our school and community, learning is negatively affected. Our learners normally come late to school to prepare for their children and leave them at creches. Others come to school under the influence of alcohol and drugs….there is no discipline here at school. (Principal 5)

				Learners find it difficult to do their assessments because when they get home, they don’t really have time for schoolwork, they are responsible for so many house chores, and most of our learners’ parents do not really value their children’s education so they don’t offer that support… time to do their schoolwork at home. (Teacher 16)

				The challenges that affect the schooling system emanate from the socio-economic issues that continue to affect communities. 

				Discussion

				Results imply that implementing the accounting curriculum in township schools is ineffective due to a disorganised curriculum structure, inadequate resources, language barriers, and the lack of ICT access. Participants highlighted a lack of coherence in the curriculum structure between Grades 10, 11 and 12, making teaching difficult. The curriculum’s depth and lack of contextual considerations further hinder comprehension. Most teachers are underqualified for the new curriculum, emphasising advanced skills like critical thinking and problem-solving (DBE, 2011). Effective adaptation requires modern, interactive teaching methods, yet many teachers lack the necessary training. This finding is supported by Fortin & Legault (2010) and Farrell & Farrell (2008). Accounting teachers also faced significant challenges with pedagogical content knowledge due to changes in the new curriculum not being covered in their tertiary training. This finding contradicts Manyage (2017) and Mandukwini (2016), who emphasise teacher curriculum adaptation for the successful implementation of the curriculum. 

				The DBE re-skilling workshops are considered to be inadequate. The workshops organised failed to address these Pedagogical content knowledge issues. Departmental heads are expected to supervise teachers in their subject specialisation, but many were not accounting specialists and thus focused on other subjects, leaving accounting neglected. The findings concur with Ngwenya (2014) and Msomi (2014). This lack of expertise led to teachers continuing with outdated methods, undermining curriculum reforms aimed at developing analytical skills. This finding is consistent with that of Ngwenya (2014). 

				Professional teacher development was lacking despite it being essential for teachers to keep up with curriculum changes and professional matters. There was a need to empower educators through professional development to implement school changes effectively, consistent with the views of McArdle & Coutts (2003). Effective professional development involves training, practice, consultation, mentoring and reflection. However, participants reported inadequate support from the DBE, poorly organised workshops and insufficient content re-training. There was also inadequate support from subject advisors, who were overwhelmed by their workload. Some participants believed in personal development to meet curriculum demands. Therefore, continuous learning and adaptation were crucial for teachers to remain effective.

				Financial constraints further exacerbated these issues and impeded successful curriculum delivery. Resource shortages were significant in township schools that were in quintiles 1 to -3. These schools were struggling financially and relied solely on DBE funding, which was insufficient. Consequently, they struggled with shortages in teaching resources 
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				such as textbooks, calculators and computers, which were critical for effective curriculum implementation. De-Waal (2004) concurred with this finding. Overcrowding further exacerbated these issues, causing frustration and poor performance amongst learners. Moreover, the lack of technological resources and training hampered the integration of ICT into teaching, which was crucial for modern educational needs, especially highlighted during the COVID-19 pandemic. The DBE’s insufficient support and poorly organised workshops left teachers ill-prepared to adopt new teaching methods and technologies. Enhancing professional development and ensuring adequate resources were imperative for successful curriculum implementation and improving educational outcomes in these schools. This finding agrees with that of Schreuder (2014).

				Language barriers were another critical issue as accounting textbooks were written in complex English, which is beyond the cognitive levels of many learners as they were not taught in their mother tongue, causing them to struggle to understand instructions and transactions. This leads to poor performance in accounting. Therefore, using English as the instructional language posed a significant barrier, with 80% of learners struggling with reading, writing and speaking skills, thus affecting their academic performance. Coetzee et al. (2014) found that language barriers and code-switching hindered the development of accounting communication skills and contributed to high failure rates in accounting as learners struggled to comprehend instructions and transactions.

				Another challenge was the negative impact of mathematics on accounting. Many learners avoid accounting to steer clear of the additional challenge of mathematics. Participants noted a 60% decline in students choosing accounting in Grade 10. Hence, participants believed that allowing students to pair accounting with mathematical literacy rather than pure mathematics could alleviate pressure and improve performance. This finding contradicts the results of Warsono et al. (2009) and Mkhize (2019), who found that mathematics is important for studying accounting, not mathematical literacy. Students should cover linear algebra as part of the mathematical literacy syllabus. According to Mkhize (2019), the algebraic method applies to most mathematical accounting problems, implying that the algebraic method is important for students to know and understand. The formulae used in accounting are derived from the algebraic method.

				The study also revealed that the economic and management sciences (EMS) subject, which combines accounting, economics and business studies, compromised accounting education in Grades 7-9. Many EMS teachers lacked proper accounting knowledge, focusing instead on subjects they are more comfortable with, such as economics and business studies (Modise, 2016). This inadequacy at the GET level led to poor performance and decreased interest in higher-level accounting. These results are supported by Papageorgiou (2017), who found that the school management team focused on the Further Education and Training phase (Grades 10 to 12) and neglected the General Education and Training phase (Grades 8 to 9).

				Socio-economic factors also impacted curriculum implementation. Issues such as drug and alcohol abuse, poverty, child-headed families and a lack of parental support hindered learners’ ability to meet the required standards for curriculum coverage and performance. These findings were reported by Mughal (2015). 

				Overall, there was a need for enhanced teacher development programmes and better support structures to ensure successful curriculum implementation. This is consistent with Piaget (1977), whose theory suggests that effective teaching requires curriculum stability. However, this is lacking, causing schools to limit accounting enrolment to avoid high failure 
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				rates and subsequent accountability pressures. The new curriculum has made accounting more challenging, leading to a decline in learner interest and performance. Mkhize (2019), Modise (2016) and Warsono et al. (2009) in their studies emphasise the need for mathematical skills in accounting, yet many learners avoid the subject due to difficulties with mathematics. The DBE must improve its training programmes and ensure that all educational stakeholders understand and utilise professional development systems to build capacity and improve teaching practices. This approach will help teachers adapt to new curriculum requirements and improve the district’s accounting education quality. There is a further need for dynamic teaching methods like a blended learning approach to foster independent thinking and problem-solving skills among learners.

				Conclusions and recommendations

				The study concluded that teachers and principals experienced many challenges with implementing the accounting curriculum for enhanced learning by students in the subject, and these challenges must be overcome. Several practical steps can be taken to improve the implementation of the accounting curriculum in township schools, focusing on curriculum reform, teacher development, resource allocation, and addressing socio-economic challenges. The re-training and re-skilling of teachers is crucial in order to ensure stability. The DBE should organise regular and well-structured re-skilling workshops that focus on building teachers’ pedagogical knowledge and include advanced skills such as critical thinking and problem-solving, which are essential for the new curriculum. In addition, the department should review and revise the accounting curriculum to ensure coherence between Grades 10, 11, and 12 such as simplifying the curriculum depth and considering the context of learners to improve comprehension. 

				There must also be more collaboration with the Department of Higher Education to combine accounting with mathematics instead of mathematical literacy, as mathematical skills provide a foundation for accounting understanding, as shown in the results. Hence, this study recommends that the DBE reviews the mathematical Literacy syllabus accordingly. To further support teachers, departmental heads with expertise in accounting should be appointed to supervise and mentor teachers. 

				Textbooks must be updated to provide content aligned with the current curriculum and real-world practices, incorporating technological advancements. Accounting textbooks and instructional materials should also be adapted to be more accessible to learners, with simplified language to alleviate language barriers. Funding and resources must be improved and sought from governmental stakeholders and entities through relevant funding models. Lastly, fostering greater community and parental involvement through support programmes can enhance students’ overall well-being and academic performance. By addressing these key areas, the implementation of the accounting curriculum in township schools can be improved, leading to better educational outcomes for students.

				Limitations

				Responses were based on human emotion and behaviour, which can influence the type of responses received. In addition, some participants had less than five years of teaching experience, limiting their perspectives on the challenges of implementing the accounting curriculum. As a qualitative study, the sample size is relatively smaller, and results may not be generalisable but can inform more extensive studies in the future. 
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				Direction for future research

				Directions for future research can include a similar but more extensive mixed-method study targeting schools in different provinces and adopting more of a quantitative approach. In addition, a study can be done that can include student agency (the voice of the learners) in secondary schools about their experiences of the new curriculum. Furthermore, studies can be conducted on applying technology-led teaching and learning in school-level accounting education.
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