
		
			
				1

			

		

		
			
				2025 43(2): 1-4

			

		

		
			
				Published by the UFS

				http://journals.ufs.ac.za/index.php/pie

				© Creative Commons With Attribution (CC-BY)

				
					[image: ]
				

				
					
						[image: ]
					

				
			

		

		
			
				 https://doi.org/10.38140/pie.v43i2.8348

				
					
						[image: ]
					

				
			

		

		
			
				Editorial: Education in times of war and displacement 

				War and displacement have sadly become recurrent themes in our global moment. From Ukraine to Gaza, from the Sahel to Sudan, and from Afghanistan to the Horn of Africa, the conflict has devastated communities. Attacks on towns and cities have destroyed infrastructure, including schools, forcing teaching staff and learners to flee, often across international borders. Worst still, schools and universities become targets of violence and destruction in itself. This leaves entire educational systems dismantled, confirming the UN and UNICEF’s stance that a child’s right to education cannot be safeguarded in conflict zones without education itself being protected. (2021; 2025)

				This special issue of Perspectives in Education, titled Education in times of war and displacement, emerges from a call to respond to this harsh reality of systematic violence and armed conflict, not only with outrage, but with grounded scholarship, thoughtful analysis, and an ethical responsibility. Our goal is to understand how education is disrupted by war and displacement but also to consider how from the horror, education can contribute to restoring dignity, stability, and transformation.

				To guide the reader through this complex and multidimensional theme, the articles in this issue have been sequenced to reflect a meaningful progression. We begin by examining the psychological and developmental toll of systematic conflict on young learners alongside early interventions for healing and support. From there, we move into community- and system-level analyses of access, inequality, and resilience in conflict-affected educational settings. This sets the stage for a shift to higher education, where refugee experiences, institutional cohesion, and global student mobility come into focus. The issue then turns to pedagogical and curricular innovation, culminating in explorations of open schooling and data-free technologies as part of inclusive and adaptive strategies for sustaining education in crisis contexts.

				Aloka, Ajayi, Zindoga, and Mnyamana (2025) present an extensive and integrative review of the psychosocial effects of war on young learners aged six to 18. Synthesising findings across multiple regions and conflict contexts, the review highlights how trauma, displacement, and disrupted 
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				environments adversely affect learners’ social-emotional development, cognitive functioning, and educational outcomes. Emphasising the role of schools and community-based support systems, the authors advocate for trauma-informed policies, safe learning spaces, and culturally sensitive psychosocial interventions to foster resilience and recovery among war-affected youth.

				Manditereza (2025) offers a novel therapeutic and pedagogical response to early childhood trauma with the play-music-language intervention framework. Grounded in Bronfenbrenner’s ecological theory and a rich narrative review, this framework weaves together music, play, language learning, and therapy to support young children in war-torn environments. Simultaneously addressing psychosocial deprivation and language acquisition, the framework proposes a holistic, contextually rooted strategy for early recovery and developmental support.

				Building on these early interventions, Tabe and Emekako (2025) present a richly contextualised, phenomenological study on how civil unrest in Cameroon’s North-West and South-West regions has re-configured access to education. Drawing from the lived experiences of students, teachers, parents, and community leaders, they show how the prolonged conflict, driven by colonial legacies and Anglophone marginalisation, has disrupted schooling, compromised safety, and weakened community trust in educational institutions.

				Adhola and Ajulu-Okungu (2025) broaden this conversation with a conceptual paper grounded in Nancy Fraser’s social justice theory. Focusing on Kenya’s Northern Rift Valley, they explore how internal displacement caused by banditry disrupts learners’ trajectories and educational ecosystems. Their analysis underscores the moral imperative for redistribution, recognition, and representation in educational responses. They advocate for community-informed strategies and inclusive policymaking to mitigate the systemic impacts of displacement on education.

				Zvavahera, Chiyevo Garwe, Madziva and Nyoni (2025) turn our attention to the inter-section of gender, displacement, and education in Zimbabwe’s Tongogara Refugee Camp. Using a feminist grounded theory approach, they detail how refugee girls face overlapping barriers, including the prioritisation of boys’ education, increased domestic burdens, limited menstrual hygiene access, and protection risks. However, their study also reveals the remarkable resilience of these girls and calls for gender-transformative interventions that challenge structural inequalities and affirm the girls’ agency and right to quality education.

				Shifting from school-level experiences to higher education, Chiramba (2025) presents a narrative inquiry into the lived experiences of refugee students at South African universities, drawing from his PhD research. His work highlights the inadequacy of institutional support structures and explores how refugee students develop absorptive, adaptive, anticipative, and transformative resilience through navigating profound precarity. The study calls for host institutions to move beyond passive inclusion and recognise refugee students as co-constructors of more just and responsive academic environments.

				Wahl and Nwosu (2025) examine student resilience from an institutional angle, analysing how racially diverse social systems within South African university residences responded during student protests. Drawing on Bronfenbrenner’s ecological systems theory, they show that strong peer networks and structured support mechanisms within student residences can sustain developmental stability and cohesion, even amid racial tension and campus crises.
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				Extending the lens to international student mobility, Leihy Smith, Singh, Maistry and Buzduga (2025) conclude the sequence with a comparative view of inbound student surges in South Africa, Chile, and Romania. Their analysis positions migration within the longue durée of conflict and exile, showing how receiving countries must evolve their educational infrastructures to respond with humanity and strategic foresight.

				Hunma, Arend, and Kongo (2025) offer a retrospective curriculum analysis of a first-year academic literacy course designed to foreground the refugee experience. Using actor-network theory, the authors map how ‘the refugee’ was variously centred or marginalised throughout the course design process. Their pedagogical reflection demonstrates how critical literacy, curriculum design, and lived narrative, especially that of a co-author with refugee experience, can challenge xenophobia and foster inclusive academic communities.

				Durandt, Morton and Van Appel (2025) build on this by reflecting on post-pandemic blended learning environments in mathematics education. Their work underscores that self-directed learning and contextual equity, not just digital access, are crucial determinants of student success in disrupted educational landscapes.

				Ferreira-Meyers, Carvalho, Kleinmann and Barron Rodriguez (2025) present findings from their World Bank feasibility study on implementing open-school models for adolescents aged 12 to 16 in the Sahel region. The study explores how flexible, tech-enabled learning environments can reach refugee, nomadic, and internally displaced youth in fragile and conflict-affected settings. Emphasising community engagement, culturally relevant curricula, and blended pedagogies, the article offers a compelling vision for addressing systemic educational exclusion at the secondary level in crisis contexts.

				Petersen (2025) then explores data-free applications for educational continuity. Drawing on the South African Moya platform, she positions digital access as a critical lever of inclusion in crisis contexts. This article highlights how technology, when made equitably accessible, can function as an educational lifeline in data-scarce and unstable environments.

				While many contributions offer structural or technological responses, this issue is anchored by a deeply personal and compelling reflection by Savo Heleta. As a survivor of the Bosnian war who had lost two years of schooling before re-building his life and academic career, Heleta’s voice bridges scholarship and testimony. His opinion piece challenges us to move beyond admiration for resilience, calling instead for sustained global investment in re-building higher education systems in post-conflict societies. Heleta critiques externally imposed, short-term aid models and advocates for long-term structural support to local institutions rooted in lived realities and community ownership.

				This special issue is also marked by a personal dimension: one of its co-editors is a displaced scholar whose personal and professional life is shaped by conflict and his commitment to the academic reconstruction of post-war societies. This embodiment of experience underscores the importance of producing scholarship that is not only rigorous but also ethically grounded, historically informed, and emotionally attuned.

				We recognise, too, that research in and about conflict zones is not undertaken lightly. It demands deep sensitivity, ethical vigilance, and a commitment to safeguarding the dignity of affected communities. Many contributors to this issue write from within contexts of displacement, trauma, and precarity. Their work is a testament to the resilience of learners and educators and of scholarly courage.
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				We offer this issue at a time when global peace appears fragile, when conflict displaces communities across every continent, and when education is both a target and a lifeline. In such a world, academia cannot afford neutrality. Researchers, educators, and institutions must step forward, not merely as analysts describing injustices but as advocates that help dismantle them. In doing so, we affirm the role of education not only as a response to war but as a pathway to reason, recovery, and peace. We invite readers to critically engage with the insights and interventions shared in this issue and to contribute meaningfully to the evolving discourse on education in times of war and displacement, both in thought and action.
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