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				A play-based intervention framework for childhood language development in war-affected children

				Abstract

				This narrative literature review explores language as a precursor for developing children’s psychosocial skills in war-torn areas. By utilising Bronfenbrenner’s ecological theory, this study aimed to understand the lifelong consequences of early childhood language deprivation in war-stricken zones, thus suggesting intervention strategies to mitigate its harmful effects. People often look at physical injuries and infrastructure damage after a war, thus forgetting the psychological and educational effects. Since language acquisition is critical during early childhood, conflict in regions often leads to psychosocial deprivation and language deficits. The correlation between early childhood language development and the psychosocial impact of war is a critical area of study that should expose the traumatic effects of war that hinder the successful acquisition of language skills during early childhood. Hence, language development is critical for promoting children’s academic success, involving effective social interaction for general well-being, which must remain unimpeded. The study explored language development in war contexts by exposing children’s immediate challenges while suggesting strategic interventions and support systems that address unique language needs. The study concluded that there is a bidirectional relationship between language and psychosocial skills. Since psychosocial deprivation obstructs the acquisition of language abilities, which proceeds into late adolescence, this study recommends expeditious interventions in conflict-ridden areas to eliminate the adverse effects of early language deprivation to promote enhanced long-term outcomes for young children. Therefore, the study suggests the need for integrative therapy that blends music, play, language learning, and therapy aspects. Therefore, this study proposes a new play-music language intervention framework, which fosters the blended therapeutic approach to expedite healing and assist in language development.

				Keywords: war-torn areas, psychosocial deprivation, language acquisition, interventions, language deprivation, early childhood education

				Introduction

				Early childhood development is a complex process influenced by multiple interrelated factors that collectively shape a child’s growth and learning. To understand the 
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				psychosocial impact of war, this study briefly described early childhood, a critical period requiring no disruption (Misirliyan et al., 2023). For Manas (2020), early childhood is defined as the period between 0 and 8 years of age, although in South Africa, it is between 0 and 9. Early childhood is a critical period in a child’s development as it significantly influences children’s academic and future endeavours. Early childhood education should not be a one-size-fits-all strategy (Sriprakash 2020). To fully develop into adulthood, children must first be healthy and safe to imbibe knowledge and skills in their early years. Hence, providing quality early childhood education promotes equity and social justice (Sriprakash et al. 2020). 

				According to the United Nations Educational, Scientific, and Cultural Organisation (UNESCO), 2024, the early childhood phase is critical as it lays the foundation for sound health and quality learning for overall well-being. Therefore, early childhood education encompasses the developmental stages from infancy through toddlerhood to the early years of primary schooling. Manas (2020) adds that early childhood is a significant period that requires five critical factors for holistic development: the psychological, emotional, cognitive, physical, and language domains. 

				Accordingly, there is a need for proper care in early childhood contexts that prioritises providing stimulating environments and relevant resources (Yoshikawa et al., 2018; Manas, 2020). In addition, Coll et al. (2000) cited cultural factors that impacted language development, including the social and emotional domains. Since cultural practices and norms shape child-rearing practices, expectations, and educational approaches, the economic and environmental spheres (Duncan & Magnuson, 2022) are influential in achieving better developmental outcomes. However, in the context of war, the process is disrupted.

				Aim

				The study aimed to explore the interplay between the psychosocial influence of war and early childhood language development. 

				The following objectives were pursued:

				To explore the interplay between the psychosocial influence of war and early childhood language development. 

				To recommend trauma-informed language intervention techniques to help children overcome stress and language challenges. 

				How does early childhood impact language development?

				Early childhood development significantly influences language development via cognitive skills, social interactions, emotional well-being, and physical development (Piaget, 1952). In addition, Hansen and Broekhuizen (2021) revealed a synergy between the successful acquisition of language and the learning environment, showing that a conducive and supportive environment is crucial for effective communication and children’s holistic development. Moreover, environmental inputs such as quality social interactions and creative teaching-learning methods significantly influence vocabulary acquisition. Studies by Vygotsky (1978) revealed that these components significantly contribute to a child’s language skills development during the formative years. Authors (Finders, Wilson and Duncan, 2023; Vygotsky,1978) view the environment as the salient influencer of language learning, encompassing the physical, social, cultural, and educational factors. According to Taylor et al. (2023), social environments 
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				involving communication with peers and teachers can motivate children to engage in verbal and written discourse. Cultural contexts, such as learners’ backgrounds, can expand children’s vocabulary bank, thus leading to an understanding of how to enhance communication skills. Home environments where children are exposed to multiple languages or have parents prioritising language learning can also enhance language development. Children develop language via conversations, storytelling, and interactive activities. However, in war-torn zones, the home environment becomes disrupted as conversations and interactions are often disturbed. Once there is a disruption, a language deficit develops, hampering the internalisation of language rules and structures, and the use of the appropriate vocabulary. 

				Since childhood is a sensitive and delicate period of development primarily influenced by contextual factors which can disrupt the proper functioning of the nervous system, stressful situations in violent contexts can negatively impact children’s neurophysiological and neurodevelopmental processes, which may lead to cognitive, social, language, and emotional deficits that adversely affect an individual’s potential and capabilities to succeed in later life (Smith & Pollack, 2020).

				Language development in war settings 

				Żakowska (2020) asserts that wars are often caused by human capitalistic greed promoted by influential maniacal political leaders manipulating situations to inflame conflict through propaganda, brainwashing, and biological factors. Therefore, war is defined as a state of organised and often prolonged armed conflict between nations, groups of nations, or factions within a country, which is characterised by using military force to achieve political, territorial, capitalistic, or ideological objectives (Mayai, 2020). Burgin et al. (2022) contend that children are the worst victims of war as they are the ones who suffer physically, emotionally, and educationally, among others. In addition, conflicts affect young children psychologically, impeding their language development (Żakowska, 2020). Burgin et al. (2022:845) agree that:

				The experiences that children have to endure during and as a consequence of war are in harsh contrast to their developmental needs and their right to grow up in a physically and emotionally safe and supportive environment. 

				Literature confirms that war impedes child development, especially the aspect of language acquisition, which may suffer due to post-traumatic stress syndrome (PTSS), a condition characterised by a variety of symptoms that arise immediately following a traumatic event (Burgin et al., 2022; Mayai, 2020). The effects of war are dehumanising, disastrous, debilitating, and confusing, particularly for children who are deprived of peace, security, health, equality, and education (Mayai, 2020). This study, therefore, views the aspect of language development as a worrying concern as traumatised children struggle with acquiring language skills. Consequently, several organisations, such as those connected to the UN, have launched various initiatives to alleviate the effects of war on children’s education. For instance, UNICEF’s (2024) programmes promote access to quality education by establishing temporary schools, providing psychosocial support, and providing resources for children affected by conflicts and emergencies.

				This study first presents factors that affect children’s language development during war. War limits the language development of young children because they are deprived of the opportunity to naturally engage socially with peers, family, and the community. According to Vygotsky (1978), social interaction is critical for cognitive development and language 
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				acquisition, particularly in second-language learning, where teacher and peer interactions are vital. Lamentably, war and other forms of regional conflict result in many limitations, as shown in Figure 1 below:

				Figure 1:	War-related factors for loss of language skills (Maiya, 2020; Smith & Pollack, 2020) 

				This model, which depicts the correlation between war and children’s language development, is a critical area of study, given that language skills are fundamental for cognitive, social, and emotional growth. Children exposed to armed conflict face debilitating challenges that can significantly hinder their language development. It synthesises recent research on how war affects children’s language acquisition, which hinders communication skills (Alrawashdeh & Kunt, 2022). 

				Trauma, anxiety, and depressive disorders may affect the learning and language acquisition of children in war-affected areas, as evidenced by cognitive assessments and research (Peltonen, 2024). These cognitive functions, which are so critical for language development and processing, are negatively affected by exposure to distress, violence and trauma. It is also affected by a lack of emotional stability (Miller & Rasmussen, 2010). The result is speech delays, limited vocabulary acquisition, and language comprehension deficits 
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				(Busch & McNamara, 2020). Delays in language acquisition are further reinforced by factors such as the absence of structured and peaceful learning environments and the subsequent lack of peer interaction. This also stifles literacy acquisition (Wang et al., 2020). 

				Furthermore, the displacement and separation of children in war zones may affect home and community life, thus leading to a loss of familiar linguistic and cultural contexts and disrupting the continuity of language learning. Exposing children to new languages or dialects in refugee settings, for example, may lead to language loss or reduced proficiency in literacy (Alrawashdeh & Kunt, 2022; Wang et al., 2020). Furthermore, being separated from caregivers further exacerbates language development issues due to the lack of stable and supportive interactions, which are crucial for language growth (Finders et al., 2023). 

				Given these studies, interventions and support for addressing language development in war-affected children require varied strategies. Programmes that provide psycho-educational support and language stimulation can help alleviate the harmful effects of war on children’s acquisition of language proficiency. According to the United Nations Children’s Fund (UNICEF, 2020), initiatives integrating language development with psychosocial support are essential in fostering resilience and recovery. Since early childhood trauma increases the risk of language delays or learning in children, speech-language pathologists are required to diagnose and treat these deficits, often in conjunction with other professionals skilled in dealing with childhood trauma, such as art therapists, psychologists, social workers, and play therapists (Derkachova & Dybovska, 2024).

				Psychosocial impact of war on early childhood education

				Burgin et al. (2022) describe the psychosocial impact of war as catastrophic, as it affects the emotional, social, and psychological development of young children. The impacts of war include disruptions to mental health, developmental processes, and social functioning, which can impede the stimulation of healthy coping mechanisms and emotional resilience. Müller et al. (2024) cited that the psychosocial impact of violence and displacement during wars on early childhood language development is profound and complicated, as children experience significant trauma that can severely disrupt their cognitive and emotional development, which has long-term effects. War trauma affects language acquisition and oral proficiency, thus impairing cognitive functions essential for language learning (Yeter, Rabagliati & Özge, 2022). Moreover, displacement exacerbates these challenges by disrupting children’s routines and educational opportunities, leading to language deficits. Bernhardt et al. (2024) cited that the socio-cultural context of displacement also affects language development in complex ways. For example, children in conflict areas experience a shift in their linguistic environment, which exposes them to new languages or dialects. Also, the psychological effect of displacement can inhibit children’s ability to engage in language-rich interactions in new environments, which disrupts language acquisition and socialisation (Yeter et al., 2022). Hence, Cohen and Gadassi (2018) suggest strategically targeted interventions to support traumatised children in rebuilding their language skills and emotional well-being. Music therapy, for instance, can significantly improve children’s speech development by enhancing their relationship-building and prosodic abilities. Hence, this study is founded on an ecological lens to unpack the environmental influences and how to mitigate their adverse effects.
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				Ecological theoretical framework

				The ecological theoretical framework (ETF) developed by Urie Bronfenbrenner (1978) posits that child development results from interactions between an individual and various environmental systems. These systems are organised into several layers: microsystem, mesosystem, exosystem, macrosystem, and chronosystem (Bronfenbrenner, 2005). The microsystem refers to the child’s immediate environment, the mesosystem relates to interconnections between microsystems, the exosystem refers to external settings, the macrosystem encompasses the broader cultural context, and the chronosystem reflects the child’s development over time. This ecological perspective of Bronfenbrenner (1978) facilitates understanding how various environmental systems integrate to influence language development in early childhood. It focuses on the interaction between children and their environment from immediate to broader societal contexts. Notably, the ecological perspective is relevant to this study as it includes the microsystem, which encompasses the child’s immediate environment (family, school, and peers), and the mesosystem, which interconnects all the ecological systems. Hence, positive and harmonious communication between parents and teachers can create supportive learning environments to foster better language skills.

				The exosystem includes broader social systems indirectly impacting the child, including parental workplaces and community resources (Bronfenbrenner, 1978). Within this exosystemic environment, cultural attitudes towards language, educational policies, and societal values about early childhood education all shape language development (Vygotsky, 1978). Changes in a child’s life, such as moving to a new home or changing the family structure, can negatively affect interactions and experiences. In war contexts, the absence of peace in the ‘children’s exosystemic environment and the sudden shift from a calm to a more turbulent context also negatively influence language development.

				Bronfenbrenner’s (2005) ecological and theoretical framework and other theoretical perspectives highlight the importance of immediate and broader contexts in understanding developmental outcomes. For example, Vygotsky’s (1978) notions that the social context of learning and the principle of the zone of proximal development (ZPD) complement the EFT by emphasising the role of social interactions in cognitive and language development. McLoyd (1998) explored how factors within the exosystem, such as parental stress and economic hardship, can influence children’s development, especially their language skills; hence, this confirms how the exosystem affects children’s stability and language development.

				Using the ecological systems approach to explore language development in war zones

				The study explored the impact of various environmental factors on language development in war zones. Hence, Lopez et al. (2021) posit that any instability within the ecological system results in adverse childhood experiences. The microsystem, which includes family dynamics, is affected by instability due to displacement, loss of caregivers, and family trauma that obstructs language development. Disturbance within the microsystem can lead to inconsistent language input and fewer supportive interactions to assist children. The ecosystem (Brofenbrenner,2005) includes the interaction between family and education, which, when disrupted, destroys educational institutions or the lack of access to them, thus affecting teaching-learning. The 
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				community and social services, such as social support networks and healthcare, are also affected during conflict. Cultural and societal norms that shape language development can be disrupted during war times, thus leading to erratic communication and insufficient language use. The chronosystem includes historical and environmental changes occurring during war, which impact child development and linguistic challenges through societal changes, economic deprivation, and family dynamics, thus causing disruptions in education, loss of family members, and psychological trauma for children. This study emphasised understanding these interactions to identify interventions for language development regarding children affected by conflict. In sum, the ecological theoretical framework provided a comprehensive perspective on how various environmental factors influence children’s language acquisition while emphasising the interplay between individual development and the multiple layers of the surrounding environment.

				Methodology 

				The researchers conducted a narrative literature review of relevant scholarly studies on the interplay between war and language development. Sukhera (2022) views a narrative literature review as a type of knowledge used to synthesise knowledge from different articles. They are often framed as non-systematic reviews. Therefore, this study synthesises insights from studies exposing the effects of war and trauma on language development in early childhood. 

				This qualitative case study (Creswell & Creswell, 2023) dissected ten studies from ten different countries, indexed on major international databases, including Scopus (Elsevier), Web of Science (Clarivate), the Directory of Open Access Journals (DOAJ between 2020 and 2024. Each selected source was a critical case study that provided valuable insights into how war affects language by examining human experiences of war and language. As war and its impact on language development vary greatly depending on the country’s historical, cultural, and socio-political backgrounds, this international approach helped to understand how different cultures and geopolitical contexts influence language use during conflicts. Although these perspectives do not represent all the selected countries’ views or scenarios, they aim to capture a wide range of contexts and experiences. 

				Additionally, a thematic analysis of the literature revealed unique but common patterns and significant findings on the impact of war on language across different regions despite the limited number of sources. Each study revealed significant insights through a rich and comprehensive topic analysis. These ten studies were influential in addressing war-related linguistic disorders, making them relevant for inclusion in further research. 

				In sum, selecting ten studies involving ten countries offered an expansive, balanced, diverse, and insightful analysis of how war impacts language acquisition across different contexts, which enhanced the study’s scope. Table 1 below provides a comparison and outline of the selected studies from 2020 to 2024 that examine the psychosocial impact of war on early childhood development in conflict areas, specifically how war can affect language development in early childhood across different populations.

			

		

	
		
			
				27

			

		

		
			
				2025 43(2): 27-36

			

		

		
			
				 https://doi.org/10.38140/pie.v43i2.8274

				
					
						[image: ]
					

				
			

		

		
			
				Manditereza	A play-based intervention framework for childhood language development

			

		

		
			
				Table 1:	A comparative analysis of the effects of war on children’s language development

				
					Authors

				

				
					Aim of the study

				

				
					Methodology

				

				
					Findings on war and language development

				

				
					Alrawashdeh & Kunt. (2022)

					Jordan

				

				
					To explore challenges experienced by refugee children

				

				
					Google form questionnaires 

				

				
					Children face language issues and psychological issues when learning English.

				

				
					Franck & Delage. (2022) Switzerland

				

				
					Assess refugee children’s emotional well-being, cognitive functioning, and language upon arrival in Geneva.

				

				
					A study was conducted on 140 children aged 5-8 in Switzerland

				

				
					Low emotional and poor cognitive function, which affects language

				

				
					Hazer & Gredebäck . (2023)

					Syria

				

				
					Investigation of psychological influence of war-related trauma on child development, specifically on linguistic skills.

				

				
					A thorough review of existing studies on refugee children.

				

				
					Impact on children’s language skills

					Setbacks in cognitive functioning, emotion regulation, and future control.

					Altered family dynamics hinder language development.

				

				
					Goto, Frodl & Skokauskas (2021)

					Middle-income countries

				

				
					Investigated the impact of armed conflicts on early childhood development (ECD).

				

				
					Statistical analysis: Inverse probability of treatment weighting: Estimates the association

				

				
					Delayed language skills 

					Overall development delays. 

				

				
					Muthanna, Almahfali & Haider. (2022).

					Yemen 

				

				
					An exploration of how war impacts educational systems and teachers’ experiences in conflict zones.

				

				
					Qualitative interviews with teachers and educational leaders in war-affected regions.

				

				
					Disrupts learning processes

					Disruption in language acquisition

					War-induced instability

				

				
					Yeter, Rabagliati & Özge (2022)

					Various countries, e.g., Turkey, Japan, and Syria

				

				
					An exploration revealing the cognitive and linguistic outcomes of refugee children.

				

				
					A review

				

				
					Affects children’s cognitive abilities.

					Challenges in maintaining their mother tongue and adapting to the host language.

					Dual language experience and war trauma hinder language development.

				

				
					Bernhardt, et al. (2024)

					Colombia

				

				
					Identifying the cognitive, emotional, and social states and characteristics of the child victims of forced displacement. 

				

				
					Identifying cognitive, emotional, and social impacts on the Colombian child population.

					Victims of forced displacement.

				

				
					Significant cognitive impairments 

					Difficulties in cognitive flexibility

					Hinders language skills and cognitive development
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					Authors

				

				
					Aim of the study

				

				
					Methodology

				

				
					Findings on war and language development

				

				
					Gowan (2024)

					- Gaza Strip, Palestine

					-Tigray region, Ethiopia

					-Donbas region, Ukraine

				

				
					 The study examines the effects of war on language development in children across different conflict zones.

				

				
					 Language assessments evaluated the children’s receptive and expressive language abilities in their native languages.

				

				
					Delayed language milestones are most significant in Tigray, Ethiopia.

					Reduced vocabulary bank, 30-50% lower than expected for age-affected children

				

				
					Yeter et al. (2024).

					Syrian refugee children

				

				
					Study on refugee children’s cognitive and linguistic abilities

				

				
					Comparative analysis of refugee children’s cognitive and language development

				

				
					Affects children’s language skills and development.

					Trauma exposure and poverty predict lower cognitive scores and smaller Turkish vocabulary. 

					Bilingualism may protect cognitive abilities like working memory and shifting.

				

				
					Olha et al. (2022).

					Russo-Ukrainian review

				

				
					An examination of the speech characteristics of children affected by the Russo-Ukrainian war.

				

				
					Qualitative analysis of trauma impact on communication

					Examines fear, anxiety, and obsessive states in speech.

					Understand trauma’s impact on communication

				

				
					Prevalence of neurodevelopmental disorders in children in conflict areas, 

					Language impairments being the most common. 

					Difficulty verbalising emotions.

				

				
					Derkachova & Dybovska. (2024). 

					Ukraine

				

				
					A literature review of children’s challenges in war contexts and advocacy measures to protect and support them.

				

				
					Descriptive methods to describe linguistic units 

					A questionnaire to assess primary school children’s experience using war-related words.

				

				
					Impacts children’s language skills,

					Affects vocabulary development 

					Children’s expressions blend controlled language with emotional spontaneity, highlighting the impact of war on language development and identity formation.

				

				
					Ferrara et al. (2024) 

					A review of various countries

				

				
					An overview of children’s challenges in war contexts.

				

				
					Utilises literature review, data synthesis, and expert commentary.

				

				
					Impact on children’s education

					Higher delayed language skills acquisition.
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				Findings

				9.1	Overview of the psychosocial impact of war on early childhood development

				War not only inflicts physical injuries but also invisible wounds like trauma and stress, which can severely impact children’s mental health, thus leading to PTSD, anxiety disorders, and depression (UNICEF, 2020). War disrupts environments that support health. Development in early childhood, such as access to healthcare, nutrition, education, and safe living conditions, can delay developmental milestones like language acquisition, Franck & Delage (2022), motor skills development, and socialisation. Additionally, war separates families, thus impairing the critical caregiving environment for promoting children’s emotional security and attachment, which is foundational for their socio-emotional development. This study opens doors for possible further research to generate new findings.

				Some papers, such as those by Pickering et al. (2022), indirectly address language issues. They maintain that anxiety, fear, and PTSD can significantly hinder language development, thus affecting cognitive processes and emotional well-being, which can reduce language proficiency, communication skills, and moral behaviours. The study also explored the impact of excessive childhood anxiety on language development and cognitive memory by focusing on visual memory. Goto et al. (2021) and Busch and McNamara (2020) found that higher anxiety levels are associated with reduced functional language abilities. While the direct impact of anxiety and PTSD on language is significant, it is essential to consider the broader social and cultural contexts that can reduce the linguistic challenges faced by individuals affected by war and violence. Understanding these underlying forces is crucial for developing effective interventions and support systems to promote language development in war-torn areas where children may struggle with expressive speech by experiencing language deficits.

				9.2	Four (4) key themes were identified within the context of linguistic issues

				9.2.1	The impact of war on children’s language development

				War and conflict have devastating effects on children’s language development and overall well-being. Below are some effects of war on children’s linguistic and psychological growth:

				Themes on language development

				Delays and disorders in language skills acquisition

				Children exposed to war and trauma are more likely to experience delays or disorders in communication, language comprehension, and socialisation. Trauma affects cognition, reduces memory, disrupts emotional stability, and hinders decision-making processes, which can impede language development.

				Challenges of learning a new language

				Refugee children struggle with language learning due to flashbacks, over-alertness, post-migration stressors, lack of social support, and altered family dynamics, which hinder their ability to maintain speaking in their mother tongue.
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				Impact on cognitive abilities and executing routine functions

				War exposure significantly limits children’s vocabulary, speech competence, and understanding of war-related language. Cognitive abilities like working memory and shifting are affected, thus hindering the enhancement of language skills and holistic development. Children may exhibit verbal aggression, obsessive-compulsive conditions, and difficulty verbalising emotions.

				Dealing with language challenges

				To circumvent all these challenges, this study proposed blending music with play as a therapy to enhance language skills. Music is crucial in cognitive and language development because it is interconnected with psychosocial skills. Activities like rhythmic games, storytelling, and playing instruments stimulate cognitive functions like attention, memory, and problem-solving, which are essential for social interactions and understanding cues. Music augments language skills through lyrics, promoting phonological awareness and vocabulary growth. Rhymes, songs, and musical narratives help children learn new words and concepts (Pino et al., 2023), indicating that music therapy can benefit and support children with delayed speech development, but further research is needed to understand the underlying mechanisms.

				Additionally, play allows children to express and process their experiences of trauma and stress in a non-verbal and less direct way (Johnson & Christie, 2009). This is particularly important for children who are affected by war, as they may have difficulty verbally articulating their feelings and experiences. In post-conflict settings, play therapy helps children deal with trauma and stress. Cohen, Mannarino, and Deblinger (2017) found that play therapy helps children make sense of their experiences while expressing emotions, thus reducing symptoms of post-traumatic stress disorder (PTSD), which can assist language development by fostering emotional well-being. Further, play encourages social interaction, which is essential for language development. Through play, children communicate, learn social norms, and practise new language skills in a natural setting. By incorporating play as an intervention for children affected by war, we can address their psychosocial needs to support language development in a therapeutic and developmentally appropriate manner.

				During early childhood years, learners perform better in play-based spaces. Hence, this study contributes new knowledge on how play and music can be integrated to alleviate the psychosocial impact of war and mitigate language deficiencies by highlighting the relationship between language, music, and cognition, as evidenced in the studies conducted by Gardner (1983), Jenson (2000), and Elkind (2007). Jensen (2000) emphasised how music stimulates brain function, enhances cognitive abilities, and promotes emotional well-being, while Gardner (1983) asserted that music is a form of intelligence and a learning tool, with Elkind (2007) advocating for play as being central to cognitive and social development. The researcher advocates for combining these views as music and play are essential elements of a holistic learning approach that engages multiple intelligences to support comprehensive child development. Furthermore, integrating the three aspects gives birth to a new therapeutic music-play-based language development approach. Gardner (1983) explains that music-based play is a powerful technique for engaging children in learning. Hallam (2010) contends that music and speech development are interlinked, which is aligned with this current research that advocates for blending play language activities, music, and therapy. The intention is to develop an approach that deals with war trauma while focusing on language development. Literature indicates that active engagement with music influences children and young people’s intellectual, social, and developmental aspects. Since play-based music activities 
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				stimulate cognitive, emotional, and social development while balancing musical intelligence, these activities help children explore concepts, solve problems, and express themselves in an enjoyable and developmentally appropriate manner. Hallam (2010) adds that music encourages speech development and cognitive ability since speech and music share several processing systems. Hallam’s (2010) views are supported by Miendlarzewska and Trost (2014), whose study concluded that engagement with play and musical experiences develops cognitive processing skills, influencing language literacy. 

				Therefore, this study proposes integrating play and music as bi-directional language development therapy and language learning tools. Hence, the term play-music-language intervention framework (PMLIF) was coined to address the emotional and psychological trauma affecting children’s language development in war-torn regions. The focus on music’s role in promoting cognitive and emotional development while simultaneously affecting therapeutic healing stimulates mental processes and emotional well-being. At the same time, play develops problem-solving skills, creativity, critical thinking, and emotional stability (Parker et al., 2022). This framework, which is geared to support children, engages multiple intelligences through structured and unstructured play activities, such as creating music through movement or storytelling. 

				This music-language framework (MLF) also advocates for interactive learning environments where music and play are central, thus facilitating exploration and discovery that assist children in developing language skills, social competencies, and cognitive abilities. The PMLIF integrates aspects of play, music-language, and therapy to support children’s language development, which includes correcting language deficits where possible. Educators and therapists should provide guidance and adjust activities to align with each child’s ZPD (Vygotsky, 1978), thus enhancing the effectiveness of music and play as learning tools. 

				To apply the PMLIF, curricula should be created and aligned in a blended way so that war disrupts the usual way of acquiring language. After generating themes from cited literature, this study advocates for creating an Intervention Framework that can be adopted in conflict zones to assist children in coping with the impact of war on their language development. 

				The author created the diagram below based on information generated from cited literature.

				Figure 2:	The Play-Music-Language Intervention Framework 

				9.3	Play-music-language intervention framework method

				The children affected by war will have challenges in language development; they may present different deficits depending on various factors, such as the level of psychosocial effects. This study suggests that this proposed framework can be unpacked as follows:

				Create a safe and welcoming environment.

				Conduct a needs assessment, as different children are affected differently regarding language skills (deficit in phonological vocabulary and sentence formation).

				Set structured time-specific sessions. 
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				Blend play, music, language, and therapeutic activities as an integrated and targeted approach.

				Select appropriate play-based and music-based therapeutic activities for the child’s age and needs.

				Incorporate lyrics that align with therapeutic and language development goals.

				Set specific and measurable goals and then evaluate behaviour and language change. 

				Evaluation of vocabulary development and communication skills, as well as response to trauma

				Including music as part of a therapeutic framework in language development enables children in war zones to develop practical linguistic skills. Music or singing enables a play-based, interactive, engaging, and fun way of consciously (or unconsciously) developing linguistic, listening, and motor skills. A study by Gross et al. (2010) confirmed that music therapy can significantly enhance children’s speech development by encouraging their relationship-building and prosodic abilities, indicating that music therapy can benefit and support children with delayed speech development, but further research is required. 

				10.	Recommendations

				This study affirms that the PMLIF emanates from integrating different theories of play. Language and music can enhance children’s language development while recovering from war trauma (Hallam, 2010). However, if not mitigated, a deficiency in language skills can lead to frustration, isolation, and incompetence, thus affecting students’ sense of safety, self-esteem, and academic performance. Language is crucial for social integration; inadequate communication can decrease self-esteem and negatively affect language proficiency. This view resonates with Pino et al. (2023), whose findings revealed how musical properties such as rhythm and melody influence language acquisition through semantics, grammar rules, syntax, and phonological awareness. Conflict-induced disruptions can exacerbate insecurity and hinder growth; therefore, addressing language deficiencies through targeted interventions like language support programmes, bilingual education strategies, and individualised tutoring can help create a more inclusive environment, ensuring that all learners thrive in conflict zones.

				War and its psychosocial impact on early childhood development have severe effects on children’s physical, cognitive, emotional, and social development. Understanding these effects is crucial for designing and implementing effective interventions and policies. Alrawashdeh and Kunt (2022) confirmed that children who experience war have lower receptive language scores. Also, exposure to war trauma can lead to mental health issues (Yeter et al., 2022). Creating protected environments is essential to promote healthy physical development and language proficiency. Therefore, prioritising early childhood development interventions in conflict and post-conflict settings is crucial.

				11.	Limitations of the study 

				Though with the desire to challenge the status quo. The researcher, therefore, cautions that the Play-Music-Language Intervention Framework borders on being speculative and has not been validated or tried out. This must be noted as a huge limitation. 
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				12.	Implications for future research

				This study suggests the need for longitudinal studies targeting a particular age group, for example, (5-6), to calculate the efficacy of emergency education programmes like mobile schools, digital platforms, radio, and short message systems (SMS) based programmes. Secondly, there is a need to implement the framework under disruptive conditions and evaluate its effect. The study can assist in weighing the impact of the above-proposed intervention framework.

				13.	Conclusion

				Literature (Yeter et al., 2022:119) indicates that war settings can adversely affect a child’s cognitive and linguistic growth, which leads to learning gaps and limited language acquisition. Disruptions in children’s learning caused by war stifle their communication abilities and negatively impact their emotional regulation, social interaction, coping strategies, self-esteem, and problem-solving abilities. Addressing these adverse effects caused by war challenges requires directed mediation, which can advance quality language outcomes to foster better communication and holistic development. Burgin et al. (2022) suggest strategic interventions and effective support systems as they are crucial for children to develop healthy coping mechanisms and language proficiency. This study recommends incorporating the PMLIF into speech-language therapy practices. Further study with victims of war is recommended to test the credibility of the suggested framework.
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