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Abstract

This empirical paper explores the challenges counsellors face 
when managing learner discipline in Nigerian secondary schools. 
The paper emphasises the importance of counselling for learners’ 
academic performance and how learners conduct themselves 
both in the classroom and the school environment. A significant 
challenge identified is the high learner-to-counsellor ratio, 
contributing to increased discipline problems among learners. 
The study is grounded in humanistic theory, which asserts that 
counsellors focus on understanding human experiences, self-
actualisation, personal growth, and the significance of subjective 
perceptions and feelings. This research employs a case study 
approach, guided by an interpretive paradigm. Interviews were 
conducted with six counsellors from three rural schools, each with 
at least five years of experience in their respective schools. One of 
the key findings is the inadequate resources available to manage 
learner discipline in Nigerian schools. Based on these findings, the 
paper argues that collaborative efforts between school managers 
and counsellors can enhance the effectiveness of counselling 
services in Nigerian schools and improve learner discipline.

Keywords: Counselling, interpretive paradigm, management, 
strategy, learner discipline.

1.	 Background to the study
Learner discipline is a growing concern across the world, 
and this has brought headaches to school managers 
and has side effects on educational outcomes, as some 
learners drop out, end up in prison, beat teachers, and 
use harmful drugs (Riordan & Roth, 2023). In Nigeria, 
learner indiscipline is a growing issue in secondary schools 
across Nigeria (Onaolapo & Makhasane, 2024). The global 
practices of inclusive education and maintaining positive 
discipline, according to UNESCO Doc (2004), suggest 
that learners can be corrected without abusing their 
fundamental human rights. The global policy of UNESCO 
and government policies suggest that schools should be 
comfortable for learners and their rights must be respected. 
The global practices and nation-specific issues point to the 
fact that learners’ rights must be protected using various 
means, addressing learner discipline. 
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Indiscipline refers to the unruly and disruptive behaviour displayed by learners, which 
hampers the learning environment and affects the overall academic progress of individuals 
and the entire school community (Nelson and Kauffman, 2025). Bad parenting is one of the 
leading causes of learner indiscipline in school. Some parents fail to teach their children 
morals like hard work, self-discipline, and respect for authority because they are not fulfilling 
their parental obligations (Obadire & Sinthumule, 2021). There is a case of parents fighting 
teachers in schools nationwide, with case-specific issues in each state (George, 2024). A 
parent fighting at school will send the wrong signal to the child to disregard teachers and 
administrators in both rural and urban schools. Learner indiscipline is also influenced by 
peer pressure and exposure to unfavourable media material. Learners sometimes imitate the 
actions they observe in other learners or are affected by their classmates who misbehave in 
the class and within the school environment. 

Furthermore, another contributing factor influencing learner discipline is the inadequate 
supervision and monitoring of learners within schools (Jayawardena, 2021). Due to large class 
sizes and limited resources, teachers may struggle to manage learner behaviour effectively. 
The consequences of learner indiscipline are far-reaching (Mwilima & Khumalo, 2021). The 
indiscipline in Nigeria, especially in rural schools, poses some challenges, like overcrowding 
and a lack of fencing in schools contribute to the indiscipline problems in schools (Onaolapo 
& Makhasane, 2025). Indiscipline disrupts classroom activities and creates a hostile learning 
environment for those who genuinely want to learn (Onaolapo & Makhasane, 2024). In 2020, 
77% of children in Nigeria completed the last school class, with 78.2 per cent of males and 
77.1 per cent of females. There is a gap of 13.8 % in the completion rates of female and male 
learners (Sasu, 2024). These statistics point to various issues affecting the school system, 
which point to the dropout of learners in Nigerian secondary schools. As can be seen, the issue 
of learner discipline poses a serious threat to quality educational output within the country. 

However, some learner discipline problems can be curtailed with counselling, as Bakariwie 
et. al. (2024) observed. Odebode (2020) posits that counselling is important in school settings 
as it helps curb indiscipline. Counselling in Nigerian schools also has problems, ranging 
from inadequate training, insufficient staffing, and poor infrastructure. According to UNESCO 
(2010), adolescents are a vulnerable group that often faces various behavioural challenges. 
Adequate counselling is crucial in helping adolescents navigate these challenges and develop 
the necessary skills to overcome them (Arrieta & Valeria, 2021). The researcher linked the 
issues to counselling by identifying the issue of learners’ indiscipline in schools. During 
adolescence, young people undergo significant physical, emotional, and cognitive changes 
(Larran & Hein, 2024). Counselling helps learners gain self-awareness, improve decision-
making skills, build resilience, and enhance their overall well-being (Clay et al., 2021; Strearet 
et. al., 2021; Jacob & Owobamigbe, 2021). 

Thus, adequate counselling is important in helping learners overcome these personal and 
school challenges and develop the necessary skills to overcome them. Counselling provides 
a safe and supportive space for learners to explore their emotions, thoughts, and behaviours 
(Sewell, 2020). In addressing learner discipline in Nigerian secondary schools, working with a 
counsellor, learners can learn techniques to manage impulsive reactions, regulate emotions, 
and make more thoughtful decisions (Collie, 2020). Enhanced self-control leads to improved 
focus, attention, and better academic performance. Through counselling, learners can better 
understand themselves, their strengths, weaknesses, and triggers for various behaviours 
(Savickas, 2019). This self-awareness empowers the counsellor to recognise problematic 
patterns and develop strategies for positive change to help learners in school. 
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Counselling equips learners with coping mechanisms, problem-solving skills, and 
stress management techniques (Senarath, 2020). These tools enable learners to deal with 
challenges constructively and prevent disruptive behaviours in the classroom. Effective 
counselling interventions are personalised to meet the unique needs of each learner 
(Gage et.al. 2013; Prananto et.al. 2025). However, these interventions seem to lag in 
Nigerian schools as counsellors still use old parameters to assist learners in schools. These 
interventions may include individual counselling sessions, group therapy, or workshops 
addressing specific behavioural issues. Cao and Chen (2025) submitted that counselling 
involves creating a positive and inclusive learning environment, setting clear expectations 
for behaviour, rewarding positive actions, and implementing appropriate consequences for 
negative behaviours (Franklin & Harrington, 2019; Paterson et al. 2019).

However, despite providing counselling units in Nigerian schools, counsellors and school 
managers still faced challenges managing learner discipline in Nigerian secondary schools. 
Arrieta & Valeria (2021) asserted that inadequate training, staffing, and infrastructure are the 
problems cited. Further difficulties in counselling include a dearth of counselling assessment 
instruments, a lack of counselling facilities, a lack of communication between counsellors and 
teachers, administrators, and a high learner-to-counsellor ratio (Jacob & Owobamigbe, 2021; 
Lyimo et al. 2025).

In place of this, it is possible to claim that many secondary schools are failing to achieve 
their specified aims and objectives, which calls for applying and adopting appropriate 
mechanisms, such as adopting humanistic theory in the secondary school. The study aims to 
address the challenges the counselling department encounters, mainly in secondary schools, 
to more effectively manage learner behaviour to achieve the school’s goals and objectives. 
The problem of indiscipline can be lensed through humanistic theory through counselling. 
Therefore, this paper thoroughly explains the humanistic theory to redesign the counselling 
departments to deal with school learner discipline. The paper is arranged in the following 
sequence: theoretical framework, methodology, findings and discussions, and conclusion.

2.	 Theoretical framework
Humanistic philosophy, often called humanistic psychology, is a psychological perspective that 
highlights every individual’s inherent goodness and potential (Amini et al. 2025). It responded 
to the behaviourist and psychoanalytic approaches that dominated psychology during the 
mid-1900s. Humanistic theory aims to understand human experiences, self-actualisation, 
personal growth, and the significance of subjective perceptions and feelings (Rusu, 2019). 

The principles of the humanistic worldview include client-centred care, personal 
development and authenticity, self-actualisation, and self-concept (Barraclough, 2024). Self-
actualisation refers to reaching one’s potential and becoming the best version of oneself. 
According to humanistic theory, humans pursue self-actualisation by seeking meaningful 
experiences, personal growth, and authenticity. An individual’s self-concept encompasses all 
their thoughts, feelings, and evaluations about themselves (Pajares & Schunk, 2005). From 
a humanistic perspective, maintaining a positive self-image, which includes self-worth, self-
acceptance, and congruence between experiences and self-perception, is vital. Humanistic 
philosophy views personal development as an ongoing journey of realising one’s potential 
(Rogers, 2014). 
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Weinstein (1975) asserts that humanistic theory places a high value on authenticity, or the 
condition in which individuals behave in a way that is congruent with who they truly are. Client-
centred therapy is a humanistic treatment style developed by Carl Rogers that emphasises the 
therapeutic partnership and the client’s self-reflection (Krikorian, 2022). The therapist provides 
empathy, compassion, and nonjudgmental understanding to assist the client’s growth and self-
actualisation (Mearns, 2003; Merryman, 2012; Joseph, 2021). Psychology, therapy, and self-
development have all been significantly impacted by humanistic ideas (Stamou et.al. 2024). 

Learners receiving humanistic treatment are urged to take responsibility for their choices 
and actions. Counsellors help learners think through the consequences of their decisions and 
find other ways to settle conflicts or challenging circumstances (Schünemann et al. 2025). 
Learners who get regular humanistic therapy are likelier to behave well and develop strong 
decision-making skills. Counsellors help learners define their goals, values, and strengths 
regarding learner discipline. Counsellors encourage learners to align their behaviours with their 
values and aspirations to help them make informed decisions and embrace personal growth. 

Individuals receiving humanistic treatment are urged to take responsibility for their choices 
and actions (Branch, 2015). Counsellors help learners think through the consequences of their 
decisions and find other ways to settle conflicts or challenging circumstances (Schünemann 
et al. 2025). Learners who get regular humanistic therapy are more likely to behave well and 
develop strong decision-making skills. Counsellors help learners define their goals, values, 
and strengths regarding learner discipline. Counsellors, with the help of humanistic theory, 
can help encourage learners to align their behaviours with their values and aspirations to help 
them make informed decisions and embrace personal growth.

3.	 Research questions
Based on the above-examined problems of learner discipline in Nigerian secondary schools, 
the following question was formulated to guide the paper.

How can counselling be effectively implemented as a supportive management strategy to 
address learner discipline in Nigerian secondary schools? 

To answer the research questions, the following objectives were raised to guide the 
paper further.

To examine the counselling challenges, such as resource constraints, training gaps, or 
stakeholder perceptions in addressing learner discipline in Nigerian secondary schools

To explore potential solutions to counsellors’ challenges in Nigerian secondary schools. 

4.	 Research methodology
The paper is located within a qualitative approach. The qualitative approach is a research 
method used to explore and understand phenomena from a subjective and contextual 
perspective (Hampson & McKinley, 2023). It involves gathering rich, in-depth data that focuses 
on individuals’ or groups’ meanings, experiences, beliefs, and perspectives. Qualitative 
research captures the complexity and nuances of human behaviour and interactions (Cohen, 
et al., 2002; Lim, 2025). Qualitative research is suited for this study as it allows the researcher 
to get in-depth knowledge and experiences of learner discipline from the eyes and worldview 
of participants who deal with the problem daily.
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The paper is premised on the interpretive paradigm (Lim, 2025), which allowed the 
participants to enter the subjective world of the participants in their social context. In this paper, 
examining counselling as a supportive management strategy to address learner discipline, the 
paper used the case study approach to investigate the phenomenon of learner discipline (Yin, 
2009). The ontological terms of the interpretive paradigm see the research as subjective in 
terms of learners’ discipline. The study is relativist and epistemologically subjective.

The case study targeted six counsellors from three schools. One senior counsellor and 
one assistant counsellor are interviewed using individual interviews to gather data. The 
selected schools were learner discipline hotspots in Ekiti State, Nigeria. A semistructured 
interview was conducted where the counsellors gave their opinions. The interview was used 
as a data collection method for an in-depth review of the phenomenon. The selected schools 
were selected purposively (Scholtz, 2021). The study is from a larger Ph.D. study from the 
University of the Free State, with ethical clearance no UFS-HSD2021/1003/21. The study 
was approved by the University of the Free State and the state Ministry of Education before 
the study was conducted. Informed consent was sought before the individual interview was 
conducted. The informed consent form was signed, and the study’s objectives were briefed to 
the participants before the commencement of the study. The three steps of coding by Thomas 
and Hardy (2008) of thematic analysis were employed to code and analyse the data collected 
for the study. The three steps involve categorising the themes, identifying the themes and 
coding the themes into meaningful content. The ethical rules were followed, and the rights 
of the participants were protected. Pseudonyms were used instead of their real names, and 
the right to withdraw was respected during the study. Trustworthiness was ensured through 
member checking and prolonged engagements, which assisted the researcher to ensure that 
the findings are accurate, dependable and transferable. 

5.	 Results
The findings for the paper were grouped into several themes and are explored below. 
These motifs were found using the first three processes of thematic analysis. Following the 
coding procedure, the recurring themes were identified and grouped. The following are four 
issues identified: High learner-to-counsellor ratios, inadequate training and professional 
development, a lack of awareness and understanding among stakeholders, and insufficient 
resources, such as staffing, funding, and infrastructure. The introduction to the results section 
provides a concise overview of the findings. However, it would be helpful to briefly explain 
how the themes were identified through the three processes of thematic analysis, as this adds 
transparency to the methodology.

5.1	 High learner-to-counsellor ratios 
One prominent issue the participants identified was the high learner-to-counsellor ratios in 
Nigerian secondary schools. The findings revealed that many schools faced challenges in 
providing adequate counselling support to their learners due to the limited number of trained 
counsellors available. This high ratio often resulted in counsellors being overwhelmed with 
a large caseload, making it difficult to give individualised attention to learners in need. The 
interviews with the participants revealed that schools have only one or a few counsellors 
responsible for hundreds or even thousands of learners. The heavy workload hindered 
counsellors from dedicating enough time to effectively address each learner’s emotional, 
social, and academic needs. The infusion of humanistic theory will make counsellors do 
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more to ensure all learners are attended to with human tendencies to manage learners’ 
behaviours in schools. The schools represented Apple, Grape, and Banana as pseudonyms. 
The participants are labelled senior counsellor (SC) and junior counsellor (JC), represented 
in the three schools. The participants highlighted high caseload, and a high ratio of learner-to-
counsellor was one of the causes of the escalation of learner discipline in the selected schools: 

With a high caseload, as a counsellor, I sometimes struggle to provide individualised 
attention to each learner. Personalised support is crucial in addressing learners’ diverse 
emotional, social, and academic needs. When counsellors are spread thin, learners may 
not receive the focused guidance and assistance they require, which often impacts their 
overall development. (JC 1 from Apple School)

Effective counselling requires building trusting relationships with learners, understanding 
their unique challenges, and tailoring interventions accordingly. However, high learner-
to-counsellor ratios can limit counsellors’ time with each learner, hindering their ability to 
provide targeted and impactful support. As a result, interventions may be less effective in 
addressing underlying learner discipline issues. (SC2 from Grape School)

Counsellors themselves can become overwhelmed and stressed by the heavy caseload. 
The demands of handling numerous learners can lead to burnout and decreased 
job satisfaction among counsellors. In turn, this can negatively impact the quality of 
counselling services they provide to learners. (JC3 from Banana School)

Sometimes we organise mental capacity and awareness programmes for girl-child and 
boy-child on how to take care of themselves in school. (SC3 from Banana School)

I feel the learner-counsellor ratio is not enough, as in the developed nations of the world, 
where each class is equipped with a counsellor. Sometimes the teachers send us some 
learners, but you see, how many learners do we want to give guidance and counselling 
sessions to? (SC1 from Apple school).

The data revealed that both schools experienced a high learner-counsellor ratio, increasing 
learner discipline issues in the selected schools. The findings are similar to the submission 
of Fisher and Hennessy (2016) that school counsellor shortages in schools in terms of ratio 
contribute to learner discipline in schools. However, Duncan and Pond (2024) revealed that this 
case overload leads to counsellor burnout and not achieving anything. Equally, by addressing 
the issue of high learner-to-counsellor ratios, Nigerian secondary schools can better support 
their learners’ emotional and academic growth, fostering a positive and conducive learning 
environment for all.

5.2	Inadequate training and professional development 
Another significant issue highlighted in the paper was the lack of sufficient training and 
professional development opportunities for counsellors. Participants reported that counsellors 
often had limited access to ongoing training and support to enhance their counselling skills and 
stay updated with best practices. The lack of sufficient training and professional development 
opportunities for counsellors is a critical issue that can impact the quality of counselling services 
and hinder counsellors’ ability to support learners effectively. The infusion of humanistic theory 
enables government and school managers to invest in training counsellors to enable them 
to be updated in person-centred client therapy for addressing learners’ discipline in Nigerian 
schools. However, lack of specialised training in areas such as mental health counselling, 
career guidance, and conflict resolution. The absence of continuous professional development 
limited counsellors’ ability to provide comprehensive and effective counselling services: 
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“Without access to regular training and professional development, counsellors may not 
stay up-to-date with the latest counselling techniques, theories, and best practices. This 
training is lacking in my school, and this can result in outdated approaches that may not 
effectively address the evolving needs of learners. (JC1 from Apple School) 

Counselling is a diverse field that encompasses various areas such as mental health 
counselling, career guidance, and conflict resolution. Without specialised training, 
counsellors may lack the expertise needed to address specific learner needs 
comprehensively. (SC 2 from Grape School

Some learners may present with complex or challenging issues that require specialised 
training and intervention. Without access to ongoing professional development, 
counsellors may struggle to provide the level of support needed for such cases. (JC3 
from Banana School)

Some training opportunities are given to our senior counsellors, and when they come, 
they brief me. We are not exposed to such professional training in my school. (JC2 from 
Apple School)

The lack of training opportunities has often led to decreased confidence among counsellors 
in handling certain issues or situations. This, in turn, can impact their job satisfaction and 
effectiveness in providing counselling services. (SC3 from Banana School) 

Ongoing training and professional development offer counsellors opportunities for 
personal and professional growth. Without these opportunities, counsellors may miss 
chances to expand their skills, explore new approaches, and develop as professionals. 
(SC2 from Grape School)

The data points to the fact that addressing the issue of insufficient training and professional 
development, schools can equip counsellors with the necessary skills and knowledge to 
provide effective and relevant counselling services to learners. The findings are similar to the 
findings of Wang and Wang (2025), which revealed that inadequate professional development 
for counsellors makes counsellors vulnerable and does not address the learner’s indiscipline. 
When Nigerian secondary school counsellors go for professional training, this, in turn, 
contributes to creating a more supportive and nurturing learning environment for all learners.

5.3	Lack of awareness and understanding among stakeholders
The findings indicated a lack of awareness and understanding of the role and importance of 
school counselling among various stakeholders, including learners, parents, teachers, and 
school administrators. This lack of awareness often leads to underutilisation or misinterpretation 
of counselling services. However, some misconceptions about counselling as solely academic-
focused, rather than encompassing mental and emotional well-being. Some learners and 
parents were unaware of the availability and benefits of counselling. At the same time, some 
teachers and administrators may not fully recognise the potential impact of counselling on 
learners’ overall development. Humanistic theory infusion in the school will allow school 
managers to see counsellors as partners in progress and invest in them to address learner 
discipline in schools jointly. The lack of awareness and understanding of school counselling’s 
role and importance among various stakeholders is a significant barrier that can impact the 
effectiveness and utilisation of counselling services. Participants expressed their experiences, 
Participant JC1, SC3, SC2 and JC3 revealed the following;

This lack of awareness can result in misconceptions or underestimation of the benefits 
that counselling can bring to learners’ well-being and academic success.
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In some cases, there may be a stigma associated with seeking counselling support. 
Misconceptions about counselling being solely for learners with severe mental health 
issues or academic struggles can deter individuals from seeking help when they need it.

Some stakeholders may default to traditional disciplinary measures when dealing with 
behavioural or emotional issues in learners. This can overlook the underlying causes of 
the behaviour and miss opportunities for growth and support.

Teachers and administrators may not be fully aware of the range of counselling services 
available, leading to limited referrals of learners who may benefit from counselling.

The findings showed that more learner discipline issues might result from school officials’ 
ignorance. The results of this study are consistent with those of Dimitropoulos et.al. (2021), 
who suggested that stakeholders should collaborate more to identify potential solutions 
to issues facing schools. Educational institutions may foster a more accommodating and 
encouraging atmosphere for counselling services by tackling the underawareness and lack 
of comprehension around school counselling. This will eventually improve learners’ academic 
performance and overall well-being.

5.4	Insufficient resources (staffing, funding, and infrastructure). 
This section mentioned that inadequate finance is a significant barrier to effectively providing 
counselling services. Participants said schools struggled to attract and retain qualified 
counsellors due to a lack of funding and a weak infrastructure to support counselling 
programmes. A few respondents revealed that schools’ ability to hire and maintain an adequate 
number of counsellors was hindered by budgetary constraints. Moreover, the lack of private 
and confidential counselling facilities at certain schools made providing a safe and supportive 
environment for learners seeking counselling assistance challenging. The study’s findings 
shed light on significant issues affecting the adoption of counselling services as a useful 
behaviour management strategy in Nigerian secondary schools. A lack of funding severely 
hampers the efficient implementation of counselling services in Nigerian secondary schools. 
The participants (SC1, SC2, SC3, JC3 and JC2) revealed the following:

It is challenging for schools to set aside sufficient funds for counselling programmes due 
to strict financial constraints. This may lead to a lack of funding for the recruitment and 
retention of licensed counsellors as well as for the provision of tools and supplies needed 
to offer counselling services.

Our schools struggled to recruit and retain enough qualified counsellors to meet the 
needs of the learners due to funding constraints; sometimes, they had to transfer us 
between schools.

The provision of a safe and supportive atmosphere for learners seeking counselling 
services is hampered by a lack of proper infrastructure, such as private and discreet 
counselling rooms. Counselling session secrecy and privacy are also impacted by 
inadequate infrastructure. 

Counsellors have few options to get continuing education and professional development 
due to a lack of resources. Counsellors may find it difficult to keep current on best practices 
and deliver helpful counselling support if they do not engage in ongoing learning.

The underdevelopment or even termination of counselling programmes in certain schools 
was frequently caused by a lack of resources. This prevents learners from having access 
to crucial psychological and emotional support services.
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The findings suggested that a lack of financial resources and adequate counselling facilities 
in schools often leads to learner indiscipline in schools. The findings are related to the 
submissions of Adebowale and Popoola (2011), that the counselling facilities are fraudulent, 
as many schools lacked the resources to call counselling services. Addressing the challenges 
of insufficient resources, schools can strengthen their counselling services, providing learners 
with the support they need to thrive emotionally, socially, and academically. The following 
section discusses how counselling can be applied in secondary schools to handle learner 
discipline as a supportive management discipline technique.

6.	 How counselling might be applied in Nigerian secondary schools to 
handle learner discipline as a supportive management technique.

Counselling is a valuable and helpful management technique that secondary schools in 
Nigeria can use to address issues with learner discipline. Contextual counselling can be used 
effectively in several ways. School counsellors might conduct individual counselling sessions 
with learners who struggle with discipline. These sessions give learners a private, safe area 
to communicate their worries, feelings, and the causes of their behavioural problems. They 
could assist learners to identify triggers, investigate underlying issues, and create coping 
mechanisms to better regulate their behaviour by employing humanistic theory in their 
counselling practice. Through group conversations, learners may benefit from one another’s 
experiences and exchange insightful ideas while fostering a sense of belonging and peer 
support. Specific topics, such as anger control, conflict resolution, or self-esteem, might be 
the subject of group therapy and positively affect learner discipline. For learners who struggle 
with discipline consistently, behaviour modification techniques might be used with the help 
of counselling. 

These programmes penalise bad behaviour, offer positive reinforcement for desired 
actions, and have defined goals. The counselling process encourages a commitment to 
good change and assists learners in understanding the rationale for the behaviour plan. 
Many problems with learner discipline are related to emotional regulation, particularly rage. 
Humanistic theory-inclined school counsellors can assist learners with anger management 
classes or one-on-one counselling to help them identify their triggers and develop constructive 
coping mechanisms for frustration and rage. It is essential to include parents or guardians in 
the therapy process. Counsellors can examine behavioural difficulties faced by learners and 
work together to establish solutions for resolving them at home and school by holding parent-
teacher conferences or family therapy sessions. This cooperative strategy fosters consistency 
and rewards good conduct in various settings. Resolving disputes between learners may be 
accomplished by teaching them how to serve as peer mediators. By using counselling to teach 
these peer mediators, formal disciplinary procedures may be avoided as peer conflicts can 
be resolved amicably without outside intervention. In addition to giving solutions for handling 
disruptive conduct in the classroom, school counsellors may assist teachers in other ways. 
Having certified and well-trained school counsellors who comprehend the unique requirements 
of Nigerian secondary school learners, as well as their cultural background, is crucial for 
the effective use of counselling as a supportive management method. Educators, parents, 
counsellors, and school administrators must work together to develop a comprehensive and 
effective strategy for handling learner disciplinary concerns in secondary schools in Nigeria.
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7.	 Conclusions
Counselling is an essential and effective supportive strategy for managing learner conduct in 
Nigerian secondary schools. The study’s findings highlighted many important issues that need 
to be fixed to enhance the use and efficacy of counselling services in the Nigerian education 
system. Several factors, including high learner-to-counsellor ratios, inadequate professional 
development and training, and a lack of understanding of information among stakeholders, 
hamper the efficient use of counselling as a disciplinary management technique. To solve 
these difficulties, cooperation amongst various stakeholders is required, including educators, 
administrators, counsellors, instructors, parents, and learners. To surmount these challenges, 
allocating enough funding is critical, providing opportunities for ongoing professional growth, 
increasing awareness and understanding of counselling services, and fostering a welcoming 
and positive school environment. Counselling is crucial to meeting learners’ diverse emotional, 
social, and academic needs. It provides a quiet, safe space for children to talk about their 
concerns, manage their emotions, and learn important life skills. Counselling services can 
assist learners in achieving academic success and preserving a favourable school climate. 

Counselling allows learners to make significant decisions by addressing underlying 
issues and encouraging positive conduct, which lessens the need for harsh disciplinary 
actions. The counsellors meet the learners once a week and teach them morals and how 
to behave towards one another; through this, counselling can encourage positive conduct 
in school. To fully reap the benefits of counselling as a supportive disciplinary management 
strategy, education authorities and school leaders must prioritise counselling services when 
allocating resources and offering support. To do this, funds for counsellor training must be 
allocated, facilities and resources must be provided, and stakeholders must be made aware 
of the importance of counselling in creating a warm and encouraging learning environment. 
If counselling services are implemented correctly and with all parties’ support, they might 
significantly impact how learner punishment is handled in Nigerian secondary schools. 
Humanistic theory-based counselling can help control classroom learner behaviour. The field 
of humanistic psychology places significant emphasis on comprehending each individual’s 
distinct experiences, emotions, and personal development. 

When used in learner discipline, this method addresses the emotional needs, self-
awareness, and sense of responsibility of the learners to foster good conduct. This strategy 
can help regulate learner discipline, foster self-discipline, and promote positive school conduct. 
It is important to remember that, even while counselling has uses, a complete disciplinary 
strategy may also call for working with parents, teachers, and school officials to provide a 
consistent and supportive school climate. The teachers and parents can be called for the 
Parent Teachers Association (PTA), the idea will be explained, and collaboratively, they can 
work together to ensure positive discipline. From the study, it can be inferred that schools in 
Africa, especially in Nigeria, lag in proper counselling support services like those of developed 
countries that ensure positive learner discipline.

Disclaimer
In accordance with Bozkurt (2024), this paper advocates for academic integrity and 
transparency in research supported by artificial intelligence. The text was paraphrased using AI 
to achieve professional English. ChatGPT 3.5 was employed in February 2024 to paraphrase 
the paper. A human author reviewed, critically edited, and validated all AI contributions to 
uphold academic rigour and ethical standards.
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