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				Fragmented strivings: A scoping review of inclusivity and internationalisation in higher education policies and practices

				Abstract

				Equality, diversity and inclusion (EDI) policy frameworks are enacted to establish and maintain equitable and fair conditions for marginalised students. However, marginalised students, specifically refugees and forced migrants, face multiple obstacles when entering higher education (HE). The ability to overcome many of these hindrances rests in the formation and implementation of inclusive policies and good practices at national and institutional levels. However, since little research has hitherto been conducted on how inclusivity informs HE internationalisation policies and practices globally, an attempt was made to explore this notion. A scoping review was conducted to discover how inclusivity informs internationalisation on a global scale regarding policies and practices, along with a specific focus on how inclusivity informs policies and practices for refugees. A total of 35 studies published between 2018 and 2023 were included in this review. The findings illustrate that the Global North still dominates the conversation with little collaboration across the socio-political divide. In addition, the literature shows that globally, very few countries have effectively adopted policies and practices in terms of inclusivity to accommodate displaced students within mainstream internationalisation. In addition, those countries that have adopted policies often present social and administrative challenges for refugees. Consequently, specific sub-areas of policies and practices needing inclusive reform were identified. Finally, articles that explore how institutions have altered their policies and practices to address inclusivity were reviewed. Results revealed an inconsistent approach to and application of inclusive policies and practices within internationalisation in HE. Research on mainstream internationalisation identified limited literature on policy and practice implementation to address the HE needs of forced migrants. Despite a call for inclusive education, policies and practices in HE remain largely theoretical. This article aims to provide a perspective on these issues by discussing the trends and challenges discovered in the literature and making recommendations to potentially address the transformation of contextual spaces for refugees in HE.
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				Introduction

				Equality, diversity and inclusion (EDI) policy frameworks aim to provide equitable and fair conditions for marginalised students and non-academic and academic staff (Wolbring & Nguyen, 2023:168). Focusing specifically on students, these marginalised persons are those who show diversity in “race, colour, place of origin, immigrant and newcomer status, ethnic origin, ability, sex, sexual orientation, gender identity, gender expression, and age” (Wolbring & Nguyen, 2023:169). These guiding policies inform practice and have become increasingly important as the number of international students has increased exponentially over the last couple of years (Altbach & Knight, 2007:290; Mittelmeier & Yang, 2022:76). Published articles on this subject too have increased significantly, demonstrating a sharp increase since 2020 (Bedenlier, et al., 2018:108; Mittelmeier & Yang, 2022:87). Investigating the central themes regarding internationalisation and higher education (HE), both Bedenlier et al. (2018:127) and Mittelmeier and Yang (2022:87) have identified a corresponding trend in research themes on internationalisation, namely social justice. For instance, Bedenlier et al. (2018:127) identified how research has developed from conceptualising and delineation of internationalisation (1997–2001) to social concerns (2012–2016). This shift in discourse is supported by Mittelmeier and Yang (2022:87). In contrast, in the past, international students were generally tied to deficit discourses, and institutions are now more inward-looking on transforming contextual spaces for international students. This recent development in internationalisation research reflects the sentiment that De Wit (2020:543-544) predicts will be the future focus, moving beyond internationalisation’s “exclusive and elitist” agenda. According to Cerna and Chou (2023:223), internationalisation in HE can be divided into three distinct migrant groups: international students, foreign academic staff, and forced migrants. The 2022 report on global trends by the United Nations High Commissioner for Refugees reported that 108.4 million people, including 35.3 million refugees, had been forcefully displaced by the end of 2022 (UNHCR, 2022). 

				The new emphasis on inclusivity is also visible in the development of the conceptualisation of internationalisation. Whereas at first it was focused mainly on individual advancement, internationalisation was perceived as “a strategy for societies and institutions to respond to the many demands placed upon them by globalization and as a way for higher education to prepare individuals for engagement in a globalized world” (Altbach, Reisberg & Rumbley, 2010:23-24), it now includes another component: “to enhance the quality of education and research for all students and staff and to make a meaningful contribution to society” (De Wit, et al., 2015:29). This new definition is now establishing the purpose of internationalisation as more significant than the individual, and the focus has now shifted to including all three migrant groups, not only the elite, for utilising the experience to serve and contribute to society. For the Global North, including social justice in conceptualising internationalisation remains a work in progress (Heleta & Chasi, 2023:263). Alternatively, perspectives from the Global South call for radical reform or “rethinking” of internationalisation, to decolonialise and dismantle the dominance of the Global North through championing “plurality” (Heleta & Chasi, 2023:264). In a move towards this alternative definition of internationalisation, intercultural translation becomes a key aspect to accommodate and cultivate different sources of knowledge (De Wit, et al, 2023:53; Jones 2022:4; Ndlovu-Gatsheni, 2021:90). Jones (2022:4) asserts the inclusion of interconnected constituents, such as “equality, diversity and inclusion, social justice, decolonisation, global power relations and geopolitics, human rights, anti-racism, 
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				gender identity and equality, ethics, multiculturalism, and sustainability”, to broaden the understanding of internationalisation. Although both perspectives offer a “broad and varied” understanding of internationalisation (Knight & De Wit, 2018:19), a concern for inclusivity, equality and social justice is evident.

				Despite this unprecedented awareness of social justice, the global knowledge economy remains dominated by the Global North and little change is visible on the scholarly landscape in terms of inclusivity (De Wit, 2020:539; Liu, et al., 2019:1458; Mittelmeier & Yang, 2022:87). Focusing on inclusivity is even more problematic when considering the global environment, such as the Russo-Ukrainian war (Bohdanov & Suchikova 2024:564), the rise of nationalism (Bieber, 2022:15-16), immigration policy (Callahan, et al., 2022:1019), colonial legacy (Walton, 2018:36), and the recent COVID-19 pandemic (Heleta & Chasi, 2023:262). Accompanying these geopolitical tensions is a growth of populism in Europe and other countries such as Brazil and the United States of America, resulting in increased anti-immigrant sentiments and negative attitudes toward liberal values on which inclusive internationalisation is founded (De Wit et al., 2023:51). This fluctuating political landscape carved by entangled issues such as globalisation (Altbach & Knight, 2007:303), neoliberalism (Bamberger, et al., 2019:211), the Bologna process (Vögtle, 2019:425), Russia’s subsequent withdrawal from the Bologna Process (De Wit et al., 2023:51), and refugees’ desire for relocation, integration and access to HE (Wihlborg & Robson, 2018:14) will most likely determine how inclusivity will inform internationalisation. A further level of nuance is added when considering that ‘inclusivity’ is an ambiguous term contingent and open to interpretation (Stentiford & Koutsouris, 2021:2258), resulting in varying degrees of inclusivity across the globe. In terms of inclusive pedagogy, this article defines inclusivity as an approach to advocate for and engage students from all learning backgrounds (i.e. regardless of gender, social class, ethnicity, disability, nationality, race, age, amongst others) (Stentiford & Koutsouris, 2021:2252). 

				Though theoretically, universities have the potential to compensate for the inequalities faced by refugees in society (Cin & Doğan, 2021:309), in reality, these students encounter unique barriers upon entering the realm of higher education. Some of the most notable obstacles refugees are required to overcome are financial needs (Lambrechts, 2020:813), language requirements (Naidoo, 2021:189-190; Stewart, et al., 2008:132), restrictive legislation and policy hindering access to education (Callahan et al., 2022:1019; Lambrechts, 2020:816; Willems & Vernimmen, 2018:230), limited access to accurate and reliable information, and difficulty in validating prior education credentials and documentation (Bajwa, et al., 2017:57; Lambrechts, 2020:809-811; Cin & Doğan, 2021:303). The consequences of these barriers are intensified by situational challenges such as the circumstances and context of the host country (Martin & Stulgaitis, 2022:32-33), newcomer factors (Lambrechts, 2020:815), social exclusion (Naidoo, 2021:191), challenges with psychosocial well-being (Jack, et al., 2019:63; Nguyen, et al., 2023:2; Steward, et al., 2019:58), and physical barriers of encampment (Dryden-Peterson & Giles, 2012:5). These barriers do not exist in isolation but are interrelated. For example, newcomer refugee students who experience social isolation may be less familiar with the available support systems due to a lack of access to information. Without guidance and support tailored explicitly for refugee students, these conditions can compound difficulties in accessing financial aid and psychosocial support structures. The ability to overcome many of these hindrances rests in the formation and implementation of inclusive policies and good practices at national and institutional levels (Martin & Stulgaitis, 2022:37).
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				To date, little research has been conducted on how inclusivity informs HE internationalisation policies and practices globally; therefore, this article explores this notion. Casting light on how inclusivity informs international HE in policies and practices broadly and focusing on refugees could potentially stimulate a “responsible global learning movement for all” (De Wit, 2020:543). 

				Research was conducted through a systematic scoping review which sought to address the following questions:

				What is the nature of research activity on inclusivity and internationalisation in HE, and are there any visible trends in the literature regarding date, country, or grouping of countries across the political and social divide (Global North and Global South)?

				What areas that require change regarding inclusivity regarding policies and practices, specifically focusing on refugee students in HE, are identified?

				What policies and practices have been altered to accommodate inclusivity in the internationalisation of HE, specifically for refugee students?

				Methodology

				Search strategy: The research was guided by the questions stipulated above. As ‘inclusive’ is such an ambiguous and elusive term (Stentiford & Koutsouris, 2021:2245), for this study, it is defined as including students/academics from perceived marginalised groups, specifically ethnic minorities due to internationalisation as informed by Stentiford and Koutsouris (2021:2256-2257).

				The search strategy followed the scoping review as framed by Arksey and O’Malley (2005). This methodology was selected to synthesise information on a broad topic (Moher, et al., 2015:1). A limitation of this framework is that because of the broad overview of methodologically diverse studies, there is a lack of quality assessment (Daudt, et al., 2013:8; Levac, et al., 2010:8). However, since this review set out to conceptualise an extensive understanding of the topic and not to obtain a specific answer (Arksey & O’Malley, 2005:20), the lack of quality assessment is somewhat countered. In addition, since this framework focuses on procuring the most appropriate studies in a systematic, replicable manner, it remains a framework that shows academic rigour. The research process followed the basic five stages as stipulated by Arksey and O’Malley (2005:22), namely: 

				Stage 1: Identifying the research question; Stage 2: Identifying relevant studies; Stage 3: Study selection; Stage 4: Charting the data; Stage 5: Collating, summarising, and reporting the results. The optional stage, Stage 6, the consultation stage, was omitted because of time constraints and lack of access to stakeholders. So, this stage, though “all about the knowledge transfer” (Levac et al., 2010:7), was not feasible. Nevertheless, following the above-mentioned five stages allowed for a rigorous and transparent mapping of research areas (Arksey & O’Malley, 2005:22).

				Criteria limitations: The following delimiters were placed on articles to be included in this review: Firstly, only five years (2018–2023) were imposed. Secondly, no books were included; only the following authoritative journals were selected to be searched: International Journal of Inclusive Education, Higher Education, Higher Education Research and Development, Studies in Higher Education, Innovations in Education and Teaching International, Journal of Higher Education in Africa, Teaching in Higher Education, South African Journal of Higher 
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				Education, Journal of International Students, Research in Higher Education, Journal of Studies in International Education, Transformation in Higher Education, Journal of Praxis in Higher Education, Journal of Immigrant and Refugee Studies, and Journal on Education in Emergencies. These selected journals offered a broader understanding of the topic while retaining its focus on refugees in HE. Though the search was significantly narrowed, it still offers a wide range of perspectives from both the Global North and the Global South. Finally, only English studies were considered due to time constraints. Since these delimiters were imposed, it is possible that potentially suitable studies were excluded. All methodologically diverse studies were accepted to include a wide-ranging understanding of the topic. No restriction was placed on the country of the study.

				Selection process: The research terms used for searching were ‘inclusive’, ‘internationalisation’, ‘policies’ and ‘practices’, ‘inclusion’, and ‘internationalisation’. These search terms were specifically selected to yield the broadest scope on the topic. The search was conducted directly through hand-selected journals instead of databases. This search strategy produced a total of 475 articles. Thereafter, abstracts and titles were screened for eligibility. Of these, 415 were removed based on a variety of reasons, the following being the most prominent: internationalisation without inclusion (n=129); inclusion without internationalisation (n=80); employability (n=30); identity (n=20); language (n=26); other (n=130), making the total number of articles that were included 58 (n=58). However, after gaining familiarity with the literature, 25 were removed, as the titles and abstracts were misleading, resulting in the final total of 35 being selected articles for analysis.

				Data management: During the preparation of this article, the authors used Endnote Reference Manager (version 21) by Clarivate to manage the data effectively and Grammarly for Microsoft Office (version 6) by Grammarly Inc. to check spelling and correct grammar. No specific prompts were used when using Grammarly. After using these tools, the authors reviewed and edited the content as required and took full responsibility for the publication’s content. No other AI tools were used in the preparation of this article.

				Data charting: Data was mapped on a custom-developed chart using Excel. A uniform approach was followed to extrapolate data for effective comparison. The following information was recorded: article title, author, date, country, study design, purpose, theoretical underpinnings, approach to inclusion, study population, and results.

				Results

				Date: All included studies were published between 2018 and 2023. Though the time frame is constrained, it does offer the most current understanding of the topic. Most articles were published in 2022 (n=10), followed by 2018 (n=7). The rest of the published dates are as follows: 2019 (n=6), 2020 (n=6), 2021 (n=5), and 2023 (n=1). 

				Country: An overwhelming majority of the reviewed studies originated from the Global North (n=27), with most articles originating in Australia (n=9), closely followed by the UK (n=6). This starkly contrasts with only 24% originating from the Global South (n=8). Only two studies collaborated across the political and social divide, namely Collaborative transnational doctoral education: Insights from a Philippines-Australia partnership by Bendrups, Candelaria and Hogan (2021) and Online intercultural exchange: A case study in work and organisational psychology by Silla, Tordera and Pérez-Nebra (2023), with the main author residing in the Global North. A possible reason for the overtly dominant Global North literature could be the 
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				delimiter placed on language. However, considering that at least two hand-selected journals, the South African Journal of Higher Education and the Journal of Higher Education in Africa, are from the Global South, highlights the absence of a globally inclusive perspective.

				Theoretical underpinnings: A wide variety of theoretical underpinnings informed the studies. Some authors opted to omit a theoretical underpinning (n=18), whereas others (n=17) applied or developed a theory by a particular scholar. For instance, Mulvey (2022:2417) drew on Nancy Fraser’s (2009) Scales of Justice, while Nada and Araújo (2019:1591) applied various theories on multiculturalism. 

				Study design: The study design of the articles showed a diverse methodological range: 26 studies followed an empirical design in which authors still used a variety of research designs, where qualitative data gathered through interviews (n=12) proved to be the most popular. Some studies drew on a mixed method approach (n=5), whereas only one collected quantitative data. A further seven articles were classified as opinion pieces where the studies did not focus on findings but on conceptual frameworks or developing an argument. A need has been identified for applying a consistent approach along with more quantifiable data for comparisons to be made more effectively.

				Areas that require alteration in policies and practices: The articles overlap at times as themes are closely related, yet discernment was made according to the smallest margins of difference. From the 35 articles, 23 identified areas where inclusivity is yet to inform policies and practices. These subthemes are ethically engaging pedagogies (n=10), curriculum transformation (n=4), institutional culture (n=4), and language (n=3). These studies recognise the great need to revise such to promote a more inclusive space. Most of these studies found a predominant culture of exclusion experienced by both international students and refugees, resulting in a call for radical policy and practice reform in HE (Obadire, 2018:186; Molla, 2020:331; Rao, et al., 2019:599; Uzhegova & Baik, 2022:847). The UK proves to be the country that maps the unequal landscape most prominently (n=4). The findings from both the Global North and the Global South suggest that the internationalisation of HE is still an unequal, socially and politically divided space, with slight improvement in inclusivity.

				Altered policies and practices that accommodate inclusivity: The articles that explore how inclusivity has informed the implementation of policies and practices in HE (n=12) are discussed in this sub-section. Three articles explore how international teaching practice has improved after making it more inclusive (Bendrups et al., 2021:682; Naicker, et al., 2022:499; Silla et al., 2023:37). Interestingly, all three of these articles involved altered online teaching practice, and findings show positive results in developing cultural awareness, intercultural competencies and international practice. This development could positively affect the Global South regarding access and mobility. In addition, Tian and Liu (2021:197) and Aubert, Álvarez, Girbés-Peco and Molina (2019:450) found that after improving policies and implementing more inclusive practices, positive changes were found regarding egalitarian relations, solidarity networks and an overall contribution to the global good. 

				With a specific focus on refugees, Berg, Gottburgsen and Kleimann (2022:1243) and Jungblut, Vukasovic and Steinhardt (2020:327) explored transformative policies far beyond the regular scope, as the implementation of newly altered policies and practices are explicitly aimed at accommodating the increase of refugees who have been interested in furthering HE since 2015. Within the study context of Germany’s 2015–2016 influx of refugees, Berg et al. (2022:1252) found a growing societal discourse on the need to support refugee students as 
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				a prominent trigger for structural change in HE in Germany. In response, support for refugees was included in HE’s organisational responsibility narrative. Despite the formalisation of structures for refugee support, it is suggested that these structures are unlikely to have far-reaching social effects since the temporary availability of public funding binds them (Berg et al., 2022:1252). In the study of Jungblut et al. (2020:332), the Flemish policy response to increasing demand for HE by refugees is characterised by a bottom-up approach and firm reliance on state and non-state actors. These include services supporting immigrant integration by universities, colleges, municipalities, and civic associations. 

				A noteworthy finding of this study is that it yielded only four articles as instances that focused exclusively on refugees (Berg et al., 2022; Jungblut et al., 2020; Molla, 2020; Zakharia & Menashy, 2020), indicating a lack of published reports on refugees in mainstream inclusivity research. Considering the emphasis on inclusivity and social justice in contemporary discourse and the number of refugees, this lack of research penetration suggests that policy and practice implementation to accommodate refugees remains limited. 

				In stark contrast, some articles revealed that the current ‘inclusive’ policies and practices that are in place perpetuate marginalisation as they are driven by underlying Western knowledge systems (Changamire, et al., 2022:505; Shahjahan & Edwards, 2022:747). In addition, Heringer (2021:211) found that since policies have been altered to be more inclusive, staff have found it challenging to adapt to such overwhelming diversity-driven classrooms. This theme demonstrates that both the Global North and the Global South are committed to changing policies and practices in HE; however, there seems to be some contention regarding how successful these transformative implementations are. According to these findings, Germany is the most focused on radical policy transformation (n=2).

				Discussion

				The review explored how inclusivity informs internationalisation in HE policies and practices. It became apparent that most articles were published in 2022 (n=10) and 2018 (n=7), demonstrating that research on inclusivity and internationalisation is still a predominant and increasing trend. The exploration of the 35 articles revealed that the majority of research was from the Global North, thus aligning with other reviews conducted on this topic (De Wit, 2020:539; Liu et al., 2019:1458; Mittelmeier & Yang, 2022:87). Furthermore, there appears to be very little collaboration across the social and political divide, with only two articles (Bendrups et al., 2021 and Silla et al., 2023) providing evidence of cooperation between the Global North and the Global South. This finding corroborates Tight’s (2021:65) succinct statement that “higher education research is arguably less globalised and/or internationalised than the systems and institutions it studies”. A gap has thus been identified for more collaborative research across the social and political divide.

				The nature of research activity on the inclusivity of internationalisation in HE comprises a variety of methodologies and theoretical underpinnings. Studies adopted various formats, from empirical studies to systematic reviews, resulting in divergent conceptual approaches. The most notable difference is perceptible between Heringer (2021:215-216), who drew on Ladson-Billings’s (1995) Culturally Relevant theory and gathered data through interviews that were analysed following a phenomenological approach, and Coullie (2020:37), who wrote a conceptual piece without theoretical underpinning. These different theoretical approaches also led to vastly different responses to inclusivity. For example, Heringer (2021:223) 
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				identified how academic staff is overwhelmed by the work intensity caused by diversity-driven classrooms. Conversely, Coullie (2020:37) calls for even more adaptation from staff to make pedagogical practices more inclusive. This fragmentation in pedagogical approaches is even perceptible in articles originating in the same country. For example, Morley, Alexiadou, Garaz and Gonzalez-Monteagudo (2018:37) and Zhu and O’Sullivan (2022:275), both authors from the UK, approached inclusivity and internationalisation from vastly different angles, and the outcome thereof is quite evident. Morley et al. (2018:537) found, through conducting semi-structured interviews of migrating staff, that international academics are viewed as knowledge workers and not knowledge producers.

				On the other hand, Zhu and O’Sullivan (2022:275) applied a phenomenological approach to investigating classroom pedagogy and their findings suggest changes to the cultural pedagogy in UK classrooms. This shows how differently the various researchers understood and approached inclusivity in terms of conceptualisation, leading to a fragmented methodology (Stentiford & Koutsouris, 2021:2258). Such variety in methodology broadens the investigative scope to the point that firstly prevents effective comparison. Secondly, such a broad application of methodology makes it difficult to identify where the heart of the inclusivity problem lies. It could also explain why so little change has been implemented regarding transforming policies and practices into more inclusive spheres. Even though Stentiford and Koutsouris (2021:2258) suggest that researchers should be open to multiple, conflicting interpretations of inclusivity, approaching the issue of inclusivity more uniformly could yield more measurable and executable outcomes. This is especially true for addressing the broad topic of policies, as methodology would impact how such an approach is implemented, for example, whether it is problem-based or solution-based, proactive versus reactive, and finally, who are the main actors involved.

				Considering how inclusive pedagogy, curriculum, institutional culture, and language policies are for refugees, there seems to be an even greater need. Refugees often face intersectional disadvantages (Molla, 2020:333), which most policies do not consider. The reviewed literature shows that none of the EDI policies considers the specific difficulties refugees face – for example, “language barriers, resources, disruption in educational trajectories and cultural dissonance” (Molla, 2020:334). These difficulties are often unique to refugees. Since EDI policies cater for a much larger diversity cohort (Wolbring & Nguyen, 2023: 168), refugees are frequently subjected to “decontextualised interventions” that are often unsuccessful (Zakharia & Menashy, 2020:63). Ultimately, the lack of recognition of refugees within inclusive policies flouts best practice. These findings show how complex and broad policies and practices are and that multiple areas still need transformation before internationalisation can be seen as an inclusive space that promotes “responsible global learning for all” (De Wit, 2020:543).

				Discourse on implemented policies found that the neoliberal undercurrent in internationalisation is still a significant concern regarding inclusivity. This situation is evident when many institutional policies appear to promote diversity and inclusion but, in essence, objectify students and staff by rather focusing on institutional economic gain and prestige instead of student support and individual enrichment (Changamire et al., 2022:506). Even articles demonstrating the positive impact of inclusive policies show concern for long-term financial sustainability. This interaction among funding, policies and refugees is succinctly addressed by Zakharia and Menashy (2019: 40-43) who emphasise the recent trend of corporate actors taking the initiative to fund refugee education. This convergence of 
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				philanthropy, humanitarianism and capitalism raises the question of responsibility in terms of emergency policies as well as potential conflict of interest issues between private authority and humanitarian aims (Zakharia & Menashy, 2019: 40-62).

				According to Berg et al. (2022:1252), new structures for refugee students rely significantly on external funding, which produces insecurity based on the longevity of established support. International students are typically viewed as a vital source of income for HEIs (Hegarty, 2014:225) to promote the institution’s financial sustainability. In contrast, supporting the education of refugee students can be expected to be less lucrative, requiring additional funding. The uncertainty concerning future financial resources and the lack of profitability to support forced migrant students might explain why solutions remain short-term and offer limited focus on tailored policies and practices to meet the needs of refugees. Internationalisation, having multiple drivers and being influenced by various entangled political and historical contexts, is thus still deeply intertwined with neoliberal agendas and capitalism, as asserted by Bamberger et al. (2019:211). Consequently, policy and practice transformation cannot proceed in isolation; any alteration to policies or practices should recognise the financial involvement that will either drive, reinforce, or impede this shift. 

				Some articles mark internationalisation as an elitist and exclusive phenomenon driven by Western knowledge systems that inform empty ‘inclusive’ policies and practices only to perpetuate inequality on a global scale. Courtois and Veiga (2020:811) show that collaboration has simply become a pragmatic and instrumental pursuit and illustrate how these inclusive notions are arenas that reproduce inequities. Furthermore, Shahjahan and Edwards (2022:747) explore how current policies and practices still propagate racial inequalities. Molla (2020:345) supports this argument and finds that current policy in HE does not recognise the disadvantaged social position of refugees “within and outside educational settings”, and as such, refugees face “structural unfreedoms such as vilification of Black Africans”. This view is aligned with the findings of the Paris Communiqué (2018), which declared that despite the inclusivity objectives of the Bologna Process, the application of such policies is still unevenly implemented (Vögtle, 2019:425). This is evident from across the globe, as both the Global North and the Global South struggle to agree on a sound and consistent way in which to apply policies and practices.

				A possible reason for this uneven implementation of policies could be understood by investigating the application process. For example, institutions that have applied inclusive policies from the bottom up, where the change is driven by staff and students, seemed to show the most promising adaptation to new policies (see Berg et al., 2022:1251, Jungblut et al., 2020:335-337 and Aubert et al., 2019:460-461). It is noteworthy that both studies that focus on support for forced migrants used a bottom-up approach (Berg et al., 2022:1251, Jungblut et al., 2020:335-337), which could explain the limited implementation of inclusive policies and practices to support refugees due to the lack of drive from the top. However, in cases where institutions implemented policies from the top down, and the government implemented new policies without explanation, training, or input from staff (see Heringer, 2021:223-224), policies seemed to be experienced as forceful conflation that cultivates resistance. This finding, though based on research on a small scale, could cast light on how to approach such application processes. To align policy implementation, institutions could follow a similar policy-making process – as suggested by Jungblut et al. (2020:328-329) – that comprises the style of policy-making, identifying the main driver of the policy process and which actors are involved. Jungblut et al. (2020:332) found this approach especially helpful when refugees are the main 
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				drivers and strongly rely on non-state actors to affect policy changes. However, a coordinated effort is required to avoid additional challenges that hinder refugee support programmes from reaching their full potential (Jungblut et al., 2020:335).

				Conclusion

				This scoping review synthesised information on the current and crucial topic of inclusivity and internationalisation, as De Wit (2020:543-544) suggested by mapping it through the lens of inclusivity, specifically demonstrating how policies and practices are informed globally. Based on the findings, it is evident that the Global North still dominates the discourse. On a global scale, the call to alter policies and practices concerning inclusivity is much louder than the actual implementation of transformative policies and practices. Both the Global North and the Global South have identified specific areas in HE that need inclusive reform, like pedagogies, curriculum, institutional culture, policy discourse, and language. Even in times of so-called inclusive policies, most underlying values are still elitist and driven by neoliberalism. Only a few studies attempted to address the challenges created by forced displacement, signifying the limited effect that refugees have on implementing amended inclusivity policies and practices. In addition, the literature shows that globally, very few countries have effectively adapted policies and practices in terms of inclusivity to accommodate refugees within mainstream internationalisation. In addition, those countries that have adopted policies often present social and administrative challenges for refugees. Equally important, though EDI policy frameworks aim to make education accessible, equitable and fair for all, the broad definition of such does not recognise the specific challenges that refugees face. Consequently, refugees are not fully supported and most often fail in HE.

				It was evident that these studies approached inclusivity inconsistently and, at times, even conflictingly, resulting in fragmented literature on this topic. Ironically, a topic such as inclusivity and internationalisation have shown very little collaboration across the social and political divide as researchers have attempted to resolve this global issue from a limited, singular perspective. This state of affairs has resulted in many varied approaches and perspectives, making this complex issue even more nuanced. When research is more collaborative globally, approached more uniformly, and defined more explicitly, the effective implementation of inclusivity regarding policies and practices in HE would not only avoid forceful conflation but also move beyond mere fragmented strivings towards actual measurable, effective, and realised outcomes. This approach could lead to a holistic, workable and sustainable implementation of inclusivity in HE, not only to the benefit of the international elite but also for those who seek refuge.
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