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				Investigating crisis resilience pedagogy during the COVID-19 pandemic in Grade 10 business studies classrooms 

				Abstract

				This study investigated the conceptual learning of the Business Studies Curriculum Recovery Plan (BSCRP) during the COVID-19 pandemic. Crisis resilience pedagogy requires teachers to incorporate resilience and flexible strategies to enable learners to cope with unexpected events (Chow, et al., 2020). Informed by qualitative research methodology, data were collected from document analysis, semi-structured interviews, and classroom observations. Thirteen participants, including teachers, departmental heads, principals, subject advisors, and curriculum designers, were purposively chosen for the study. Crisis resilience pedagogy attributes adaptability, creativity, connectivity, diversity, and endurance were evident to different degrees. Redesigning the DBE website, trimming the curriculum, and amending instructional materials showed adaptability. Video, podcasts, interactive quizzes, and monitoring Google Forms demonstrated creativity. Connectivity between learners, parents, teachers, principals, and subject advisors was enabled through WhatsApp groups. Microsoft Teams and Zoom were used for meetings. Text, voice, and video-based instruction were employed to meet the diverse needs of the learners. Participants indicated hardships in continuing work duties amidst trauma and bemoaned insufficient and inadequate psychological support during the pandemic. This study extends the crisis resilience pedagogy model by including what learners did and should be doing.

				Keywords: Business studies, curriculum recovery plan, curriculum implementation, COVID-19 pandemic, crisis resilience pedagogy.

				Introduction

				March 2020 will be remembered as a historical period characterised by the disruption of the global educational system due to the coronavirus (COVID-19) pandemic. Implementing stringent lockdown measures on a global scale to mitigate the transmission of the virus led to the unplanned cessation of operations in primary to tertiary educational institutions. According to Hoadley (2020), primary and secondary schools in South Africa were formally closed on 18 March 2020, and the initial period of class 
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				suspension lasted around 10 weeks. During this period, several private institutions promptly transitioned to online learning. The educational activity in most public schools in South Africa came to a complete halt. According to recent data from Statistics South Africa (Stats SA, 2022), the closure of schools has disrupted educational activities for about 17 million learners in South Africa, spanning from pre-school to secondary school levels. According to a report by the United Nations Educational, Scientific and Cultural Organization (UNESCO, 2020), the closure of schools to mitigate the transmission of COVID-19 has had a significant impact on the global education system. As of 1 April 2020, more than 1.9 billion pupils from over 190 countries were affected by these measures.

				The South African Department of Basic Education (DBE) launched the Curriculum Recovery Plan (CRP), to mitigate the COVID-19 pandemic’s effects on education and prevent future disruptions. The CRP seek to guarantee that the essential concepts and abilities specified in the Curriculum and Assessment Policy Statement (CAPS), pertinent to the learner’s present grade, are addressed within a condensed timeframe (DBE, 2021). Hence, the curriculum was trimmed and restructured to balance instructional time and workload. Each subject tailored the CRP to its standards and specifications. In this study, the CRP is termed the Business Studies CRP or BSCRP to accurately represent the topic being researched. Business studies is a subject offered in secondary schools in South Africa. It encompasses the “business principles, theory, and practice that underpin the development of entrepreneurial initiatives, sustainable enterprises, and economic growth (DBE, 2011, p. 8). 

				The COVID-19 pandemic has presented challenges to implementing curriculum, as recent research highlights the persistence of pre-existing difficulties. The research conducted by Gcabashe & Ndlovu (2022) gives empirical evidence indicating that the initial exposure of business studies teachers to technologies significantly impacts their technology self-efficacy. Additionally, it has been revealed that some teachers in the field of business studies tried to integrate technological resources to create learner-centred instructional environments in their classrooms. In contrast, other teachers adhered to a more conventional teacher-centred approach to teaching. Conversely, Manyonga and Ngubane (2021) investigated adopting remote teaching and learning to implement the curriculum in the pandemic context. The study has emphasised the urgent necessity of rethinking curriculum implementation to adequately tackle the difficulties presented by the pandemic in societies characterised by inequality.

				Academic discourse advocates for the preservation of normalcy, which includes the implementation of curriculum, even during a crisis. Extensive education research has been conducted to examine the swift adoption of curriculum adjustments and the use of remote instructional methods in response to the global pandemic. Nonetheless, there is a significant lack of scholarly investigation about implementing the BSCRP during the COVID-19 pandemic. Chow, Lam, and King (2020) studied this phenomenon using the crisis resilience pedagogy theory. To accomplish the objective of this study, the following main research question was addressed: How is the BSCRP implemented in alignment with the attributes of the Crisis Resilience Pedagogy model? The sub-questions are:

				How and to what extent were adaptability, creativity, connectivity, diversity, and endurance evident in the practice of the BSCRP policy?

				How can the curriculum resilience pedagogy model be extended based on inductive data analysis? 

			

		

	
		
			
				225

			

		

		
			
				2025 43(1): 225-238

			

		

		
			
				 https://doi.org/10.38140/pie.v43i1.7778

				
					
						[image: ]
					

				
			

		

		
			
				Mabaso & Naidoo	Investigating crisis resilience pedagogy during the COVID-19 pandemic

			

		

		
			
				Literature review and theoretical framework 

				2.1	Crisis resilience pedagogy as a framework

				We have drawn on crisis resilience pedagogy as a lens to conceptualise how teachers, departmental heads, principals, subject advisors, and curriculum designers enabled and supported conceptual learning of the BSCRP during the COVID-19 pandemic. The crisis resilience pedagogy theory was first introduced to the literature by Chow et al. (2020) and refined by King, Saxena, Pak, Lam, and Cai (2021). The distinct implementation model emerged during the COVID-19 pandemic. This pedagogical approach is distinguished by its ability to withstand unforeseen transformations and adaptability across several scholarly fields, including engineering. Chow et al. (2020: 384) define crisis resilience pedagogy as

				a teaching and learning approach that enables teachers to act rapidly and adapt creatively to navigate critical situations or emergencies. The resilience approach also equips educators on how to respond effectively to provide for different students’ learning needs, particularly in times of crisis.

				In the context of crisis resilience pedagogy, teachers devise an instructional approach that enables efficient and innovative delivery, irrespective of physical limitations. 

				Resilience, as defined by the American Psychological Association (APA) cited in Chow et al. (2020), pertains to the way individuals respond and adjust to many forms of adversity or stressors, including but not limited to financial challenges, family conflicts, and interpersonal concerns. Lin, Lin, Benitez, Luo, and Ajamieh (2023) define resilience as the ability to recover effectively from setbacks and adapt successfully to new circumstances. The concept of resilient pedagogy pertains to the ability to foster educational experiences that are adaptable and responsive to shifts and disruptions. Similarly, resilient teaching involves recognising the need for new modes of interaction between teachers, learners, content, and tools in a dynamic learning environment (Clum, et al., 2022). Individuals who apply resilient pedagogy can critically reassess and modify the structure and content of educational encounters, drawing upon an extensive awareness of the surrounding circumstances (Clum et al., 2022). Resilient pedagogy influences a course’s content and organisational structure, ultimately focussing on the interactions between teachers and students.

				Crisis resilience pedagogy model underscores the importance of cultivating collaborative initiatives across diverse education stakeholders. Incorporating diverse viewpoints is crucial for effective strategic planning and creating a dynamic, adaptable system responsive to shifts. The crisis resilience pedagogy model is highly pertinent to the present research, as the DBE underscores the significance of resilience-based recovery techniques in addressing the COVID-19 pandemic during the recovery phase. The teachers are responsible for evolving pedagogical practices, while the principals play the key role of supporting teachers to implement innovative instructional approaches.

				The theory outlines attributes of adaptability, creativity, connectivity, diversity, and endurance that are necessary during crisis times.
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				Figure 1:	The key attributes of the crisis-resilience pedagogy

				Source:	Adapted from (King et al., 2021, p.177).

				2.1.1	Adaptability 

				Teachers’ adaptability is key to resilience, particularly during a crisis. At the start of the COVID-19 pandemic, teachers worldwide used Zoom and Microsoft Teams for remote education. This shift improved instructional materials and assessment standards. Students in some parts of the world showed their ability to support continuous learning by adapting instructional methods to their situations. Chow et al. (2020) argue that modifying and enhancing conventional pedagogical approaches to suit specific contexts can help maintain continuity of learning. 

				2.1.2	Creativity

				According to Chow et al. (2020), creative pedagogical tactics that use a variety of online educational platforms and resources enable optimal learning results for students with challenging conditions. Interactive learning activities increase student engagement and provide a fun learning environment. King et al. (2021) claim that gaming in school is innovative pedagogy. Online badges and rankings can motivate students by instilling competition. 

				2.1.3	Connectivity

				Chow et al. (2020) state that emergencies require effective student-teacher communication. Both parties need multidirectional communication. Teachers must provide instructional information, but students must be able to provide constructive critique (King et al., 2021). Blue Jeans and Zoho Meeting can help teachers quickly get student feedback, according to Chow et al. (2020). Peer learning emphasises learner connections. 
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				2.1.4	Diversity

				According to Chow et al. (2020), teachers must use many instructional approaches to meet the needs of diverse students. Special education students often need a teacher to help them learn, so educators should develop pedagogical strategies to meet their needs. Deaf students may struggle in virtual classrooms due to their lip-reading, according to King et al. (2021). Educators can develop cartoons and videos to help students in this arena. 

				2.1.5	Endurance

				Chow et al. (2020) argue that teachers and students can overcome obstacles by recovering from setbacks and staying committed. Setting realistic educational goals, such as taking multiple online microlearning modules each month, can boost competency. Software apps help students focus and stay motivated. The concept of endurance is of noteworthy significance as it plays a crucial role in motivating and propelling learners in their pursuit of knowledge (King et al., 2021).

				Adaptability, creativity, connectivity, diversity, and endurance are essential for successfully implementing online learning strategies during educational crises. These traits enable institutions to adjust efficiently to disruptions while maintaining high learning and student engagement standards, fostering resilience and flexibility. Education stakeholders must engage in intentional and reflective debates about the appropriate use of various online learning approaches, specifically within the framework of crisis resilience pedagogy (Chow et al., 2020; King et al., 2021).

				2.2	The proposal of the crisis curriculum implementation guide (CCIG) framework

				Further context about implementing crisis resilient pedagogy in business studies and developing countries like South Africa, where learners face challenges accessing modern learning tools, is crucial. Therefore, we propose the crisis curriculum implementation guide (CCIG) model as an extension of the crisis resilient pedagogy concept. Deming (1993), cited in Meng (2023), Chow et al. (2020), and King et al. (2021) are among the authors whose work contributed to the development of the CCIG, which incorporates the core characteristics of educational resilience. The CCIG framework outlines the support systems and corresponding responsibilities for learners in online learning, consisting of four phases: adapting, performing, monitoring and reflecting. It guides education stakeholders in crisis-driven curriculum implementation, including teachers, departmental heads, principals, deputy principals, subject advisors, and curriculum designers. Combining endurance and collaboration significantly facilitates seamless curriculum implementation during a crisis. In the present context, endurance refers to the ability to rapidly recover from challenging experiences and maintain sustainability in the face of challenges. At the same time, collaboration entails working together to attain shared objectives.
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				Figure 2:	The four stages of the Crisis Curriculum Implementation Guide Model.

				The CCIG model diagram adopts the terms Plan, Do, Check, and Act from the PDCA model for learning and improvement coined by (Deming, 1993 cited in Meng, 2023: 215) but introduces revised terminology that incorporates key attributes of resilience in education, including adaptability, performance, monitoring, and reflection. 

				2.2.1	Adapting

				Education stakeholders assess and respond to crises during the initial stage to maintain learning continuity. The primary strategy proposed is the widespread implementation of mobile education. Implementing the responsive curriculum is facilitated by using widely used social media tools such as WhatsApp in times of crisis. Baytiyeh (2021) asserts that WhatsApp is recommended as an educational medium over other social media platforms due to its cost-effectiveness and capacity to serve learners from diverse socioeconomic backgrounds.

				2.2.2	Performing

				Relevant education stakeholders jointly contribute to developing online educational resources and flexible methods for online instruction. The teacher creates a class WhatsApp group and shares with the learners online user-friendly learning material and videos, as learners learn asynchronously. To prevent WhatsApp cyberbullying and study interruptions, teachers and learners discuss group rules adapted from the existing school cyberbullying school policy (Aizenkot & Kashy-Rosenbaum, 2021). Two assessment approaches ought to be used to 
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				assess learning: learners write a rubric-compliant essay or record a formal presentation on video. Submission deadlines are announced in advance. The learners use free smartphone scanning to send teachers photos of their finished work. King et al. (2021) suggest that to boost learners’ involvement, teachers may use an online incentive system like giving badges for completing assigned work. 

				2.2.3	Monitoring

				Stakeholders at various levels monitor learning. Parents supervise homework and book signing. The teacher reviews assignment submissions, learner engagement in the WhatsApp group, and academic performance to create a monitoring report for each class. Lehman and Conceição (2013) suggest that educators can monitor the attainment of learning objectives using milestones, deadlines, and targets. This systematic analysis of the dataset identifies patterns and discrepancies for prompt resolution. Other education stakeholders can use the teacher’s monitoring analysis report to analyse present practices and improve future planning and assistance for teachers and learners. 

				2.2.4	Reflecting 

				During the concluding phase, teachers engage in introspection. Reflective analysis and writing are utilised to examine strategies used to overcome challenges in online teaching throughout the crisis. The teacher evaluates successful methods and learning obstacles. Several stakeholders, including departmental heads, principals, subject advisors, and curriculum designers, evaluate curriculum implementation support to enhance curriculum implementation. Brammer and Clark (2020) emphasise that educational stakeholders must reflect on their educational experiences to navigate future crises effectively. 

				Methodology 

				This study employed a qualitative research approach to gain in-depth knowledge acquisition through the eyes of people experiencing the changes in a particular setting (Anderson, 2018). Qualitative research efficiently investigates, delineates, and elucidates how modifications in policies and practices during the pandemic may be adapted and executed (Chafe, 2017). This study aimed to examine the implementation of the BSCRP according to the attributes of crisis resilience pedagogy.

				3.1	Sampling

				We employed purposive sampling to choose study sites and participants. As Etikan (2016) point out, researchers use their best judgement in purposive sampling to choose which units (such as persons, cases/organisations, events, or data points) to study. The research was conducted in three secondary schools (School X, School Y, and School Z), employing a methodology referred to as a multisite case study (Simons, 1996). Multisite case studies integrate examining a particular site with the necessity of comprehending the context, facilitating a broader foundation for generalising results. The selection of schools was based on the following criteria: (i) the inclusion of business studies in their curriculum, (ii) their accessibility to reduce travel costs, and (iii) approval from school officials to gather data during the COVID-19 pandemic.

				The study participants included two curriculum designers (C1 and C2) and two subject advisors (S1 and S2), who served as representatives of the DBE authorities. The three 
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				principals, designated as P1 and P2 for public schools and P3 for a private school, together with three departmental heads from public secondary schools (identified as D1 and D2) and one from a private secondary school (D3). Additionally, three grade 10 teachers from public secondary schools (referred to as T1 and T2) and one grade 10 teacher from a private secondary school (referred to as T3) were also included in the study. 

				Table 1:	Summary of biographical information

				
					Site

				

				
					Occupation

				

				
					Gender

				

				
					Qualification

				

				
					Experience

				

				
					National Office

				

				
					Curriculum Designer - C1

				

				
					F

				

				
					Masters in inclusive education

				

				
					10 years

				

				
					National Office

				

				
					Curriculum Designer -C2

				

				
					F

				

				
					Honours in leadership and management

				

				
					15 years

				

				
					Provincial office

				

				
					Subject Advisor -S1

				

				
					M

				

				
					Masters in leadership and management

				

				
					12 years

				

				
					Provincial office

				

				
					Subject Advisor - S2

				

				
					F

				

				
					Masters in curriculum studies

				

				
					8 years

				

				
					School X

				

				
					Principal - P1

				

				
					M

				

				
					Honours in Leadership and Management

				

				
					10 years

				

				
					School Y

				

				
					Principal - P2

				

				
					F

				

				
					Masters in Curriculum Studies

				

				
					7 years

				

				
					School Z

				

				
					Principal - P3

				

				
					M

				

				
					Honours in Financial Management

				

				
					8 years

				

				
					School X

				

				
					Departmental Head - D1

				

				
					M

				

				
					Honours in Leadership and Management

				

				
					8 years

				

				
					School Y

				

				
					Departmental Head - D2

				

				
					F

				

				
					Bachelor of Education degree

				

				
					12 years

				

				
					School Z

				

				
					Departmental Head - D3

				

				
					F

				

				
					Bachelor of Commercial Accounting

				

				
					6 years

				

				
					School X

				

				
					Teacher (T1)

				

				
					M

				

				
					Honours in Inclusive Education

				

				
					29 years

				

				
					School Y

				

				
					Teacher (T2)

				

				
					F

				

				
					Masters in Curriculum Studies

				

				
					10 years

				

				
					School Z

				

				
					Teacher (T3)

				

				
					F

				

				
					Post Graduate Certificate in Education (PGCE)

				

				
					5 years

				

				Table 1 indicates that all study participants are professionals with 5–29 years of experience, which helped elucidate the topic.

				3.2	Data collection techniques

				Data was collected through structured interviews, classroom observations, and document analysis. Triangulation was used to augment the reliability and confirmability of the data (Noble & Heale, 2019) by integrating various information sources to support a singular interpretation.

				3.3	Ethical considerations

				Ethical approval was obtained from the University of Johannesburg Ethics Committee, and an ethics clearance certificate was issued before the commencement of the data collection. The Gauteng Education Provincial Office authorised the collection of school data in all participating schools. The principals and the chairpersons of the governing bodies of the participating schools approved data collection. All interviews and observations adhered to the 
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				DBE COVID-19 pandemic safety protocols, including temperature screening, mask-wearing, sanitisation, and social distancing. No cases of COVID-19 were reported among participants. There was an assurance of anonymity and confidentiality, and participation was optional. We informed the study participants that they were able to quit participating in the study at any time without penalties. 

				Data analysis and interpretation

				The thematic analysis approach was employed to discover, organise, and clarify data themes (Braun & Clarke, 2006). By cross-referencing and grouping similar responses, we profiled participants’ viewpoints and behaviours, leading to key conclusions. 

				4.1	Document analysis

				This study employed document analysis to provide contextual background information for empirical research. The BSCRP developed by the DBE during the COVID-19 pandemic was analysed. The CRP policy intended to recoup learning losses and reduce COVID-19-related learning deficits. The document analysis tool assisted in identifying key curriculum, instructional, and assessment goals for the Business studies classrooms. Thus, the BSCRP was examined to see how its curriculum reduction, suggested instructional methods and prioritisation of core content were applied in classrooms. We merged document analysis themes with teacher interviews and lesson observations to assess policy directives’ alignment with classroom practices. The degree to which teacher participants modified their instructional approaches according to the BSCRP guidelines was focused on. This methodology assisted in examining the established policy framework and the actual conditions of its implementation in grade 10 Business studies classes.

				4.2	The attribute of adaptability

				Data analysis indicates that participants used adaptive measures to enhance educational activities throughout the COVID-19 pandemic. The reflection of C2 was noted.

				I remember the early-stage meetings we had just after the lockdown was announced, and we needed to devise the pandemic responsive strategies to save the 2020 academic year. The shift to online education led to an immediate redesign of the DBE’s website, which now features online instructional materials, virtual books, flexible instructional approaches guides, safety guides, a new school calendar, and guidelines for various stakeholders, including parents. 

				This reflection also aligned with the perspective of Participant S1. 

				 Part of saving the 2020 academic year included designing emergency resource packs for learners to use while at home during the first lockdown. Next, we engaged in talks of redesigning the curriculum and instruction approaches. When we designed the BSCRP, we trimmed content that did not enable conceptual progression, content that was not aligned with the predetermined content roadmap, and content that was not contributing to the future careers of the learners. Topics such as (entrepreneurial qualities and Business locations) in grade 10 were trimmed because they were not leading to the grade 12 syllabus; other topics in the curriculum were reorganised. 
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				The teacher participants had the following to add to the discussion. T2 asserted:

				 I have personally undertaken the task of modifying the content and making it more accessible and understandable for my learners. I design PowerPoint slides to simplify the notes and project them during teaching. 

				The analysis of interview data indicates that the COVID-19 pandemic has resulted in alterations to curriculum, assessments, the DBE website, and instructional methodologies utilised in times of crisis. The participants agreed with the BSCRP’s perspective regarding the importance of modern pedagogical methods. 

				4.3	The attribute of creativity

				Data analysis indicates that the study participants employed innovative approaches to devise instructional techniques and assessment instruments to enhance learning outcomes. Participant T3 indicated that she has developed unique baseline tests for all topics to identify learner gaps and determine the most effective strategies for addressing them. Nevertheless, T2 asserted:

				The present time taught me that informal assessments can be carried out using different techniques. For instance, I learned how to create and conduct interactive quizzes as an instructional tool to measure understanding and retention of acquired knowledge among my learners. The interactive quizzes and exercises inspired curiosity and fostered active participation in my classes.

				The classroom observations supported the results obtained from the interviews. To emphasise quality in a Grade 10 business studies classroom, T2 offered a concise quiz to test the content learned. The following passage provides more details on this matter.

				T2: Learners, please turn your attention to the quiz slide on the board. I will read the question and supply potential responses. Your task is to provide me with the correct reply in words. Which of the following options provides the most accurate description of the concept of quality? (a) Consumer care before, during, and after purchase (b) High-quality products that fulfil consumer expectations, (c) High productivity.

				L1 - Ma’am, I suppose C

				T2 - Incorrect, read the question carefully. Anyone with a different answer?

				L2 - Option B. Madam

				L3 - I agree Madam, B is correct since it represents the definition of quality, we learned earlier in the chapter.

				T2 - Excellent, both of you! Now, listen to the next question. Who must be happy with product quality? (a) Competitors, (b) Suppliers, (c)Customers.

				Class: The customers Ma’am 

				T: Correct! One last question before leaving. Which is frequently true for low-quality products? (a) They are in demand, (b) They fail to match customer expectations, (c) They are pricey. Share your answers on class WhatsApp. We will continue tomorrow. 
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				The previous excerpt shows how teachers in the study displayed innovation in the classroom by integrating interactive inquiry with digital reinforcement. The teacher posed questions during class discussions and facilitated learning using WhatsApp, which fosters peer support, critical reasoning, and active student involvement beyond the classroom. An adaptive strategy was also observed when the teacher employed self-created PowerPoint presentations. The subject advisors demonstrated their creative abilities in the following manner:

				The COVID-19 restrictions pushed us to think of creative ways to do our work. The strategy to monitor curriculum implementation changed. The school submits their curriculum coverage report to us via Google form . The Google Forms enabled us to quickly compare the actual content covered in that school at that time, and we then compared the results against the specified content coverage percentage stipulated in the R-ATP. We tailor intervention strategies if we see the need based on the individual school report. Therefore, we no longer need to physically visit the school to do our analysis, which saves time (S2).

				The COVID-19 pandemic resulted in increased participation in creative activities. The subject advisors utilised Google Forms to monitor school activities, which they confirmed facilitated the assessment of each school’s curriculum coverage and enabled tailored support.

				4.4	The attribute of connectivity

				Data suggest that during the COVID-19 pandemic, professional learning communities (PLCs), “groups of teachers teaching the same subject,” subject advisors, curriculum designers, and learners communicated differently. WhatsApp replaced in-person meetings between PLCs and subject advisors. S1 asserted:

				Due to the suspension of PLCs’ meetings as a measure to mitigate the transmission of the COVID-19 virus, I created a WhatsApp group to stay connected with my all the teachers teaching Business studies in my district. Besides reminding the teachers about important dates, I used the subject WhatsApp group to address any concerns when they emerged and to provide mutual support among the teachers in our district. 

				Microsoft Teams and Zoom meetings gained popularity among curriculum designers and international associates. C2 explained:

				The experience of working in current times has brought to my attention the extent of our interconnection with the global education sector. Intervention strategies suggested abroad have had an impact on our national sector. We have engaged in discussions and shared insights on ways to recover better with international education stakeholders via Microsoft Teams and Zoom Apps. 

				Data analysis further reveals that teachers created subject-specific WhatsApp groups for their classes to facilitate continuous communication with parents and learners. The teachers noted a deficiency in the structure of communication inside the groups. T3 elucidated:

				My class WhatsApp groups are not formal; learners can ask questions to me and their peers and respond when I get time. I refrain from utilising this platform for instructional purposes due to the awareness that some learners are not part of these groups for various reasons. 

				School principals reportedly interacted with management via WhatsApp. The DBE emailed the official documents and circulars to SMT members and staff. P2 noted, “morning briefings with all staff reinforced the importance of the DBE documents staff received via emails”. 
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				4.5	The attribute of diversity

				Data analysis reveals that teacher participants proactively addressed the varied needs of learners while implementing the BSCRP during the COVID-19 pandemic. These efforts entail utilising various instructional approaches, including text-based, verbal, and video-based methods, to address the diverse needs of learners and accommodate their unique learning preferences during the COVID-19 pandemic. T2 and T3 provided further details on the matter.

				T2 asserted: 

				 The use of subject advisors’ videos, in conjunction with the podcasts I typically create for my learners, helps address the different needs of my learners and their diverse learning styles. I share videos and other materials with the learners, as they each possess tablet devices provided by the school. Also, I occasionally incorporate video content during class sessions. 

				T3 explained:

				Because in the school I teach at, there are no smartboards, I teach with printed notes and sometimes supplement my lesson by sharing educational videos with the learners in the class WhatsApp group (T3). 

				4.6	The attribute of endurance

				Data analysis indicates that many participants were committed to implementing the BSCRP during the COVID-19 pandemic, which inherently presented health and mental issues to the participants and their learners. The study participants exhibited their endurance by articulating:

				The 2020 school results revealed a decrease in academic achievement across most schools within our district. This inspired me to develop a strategy to support underperforming schools. I revised with the struggling schools’ learners and conducted individualised sessions with the teachers of those schools (S2). 

				While D2 stated: 

				In our school, we accommodated learners who have comorbidities by implementing a support plan to ensure their access to high-quality education while remaining at home. In order to evaluate their performance, we, as DHs, visited their homes and administered formal tests. 

				The data analysis indicated that intentional efforts were made to provide sufficient help to learners with comorbidities, while schools that were not performing well were provided with instructional support. The participants showed a strong dedication to implementing the BSCRP, even in the face of hurdles posed by the COVID-19 pandemic. Participants expressed psychological support to aid in effectively managing the stress and workload associated with their professional duties. 

				T1 asserted:

				To the best of my knowledge, there is no psychological support offered to educators. In the year 2021, I encountered a near-death experience upon receiving a positive testing, prompting my hospitalisation. This experience made me realise I was fighting the battle alone; however, I managed to survive thanks to the support of my family. 
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				P1 added:

				Managing and providing leadership during the COVID-19 pandemic presented major challenges. Currently, some employees are facing stress and burnout. Things became worse after our school experienced the unfortunate loss of a staff member because of the COVID-19 virus. This event led to an increase in stress levels among colleagues, as we found ourselves lacking adequate coping mechanisms. The DBE provided no psychological assistance during this challenging period. Maybe having psychologists on site would have helped. 

				Based on the statements above, it may be inferred that the study participants stated a need for psychological support during the COVID-19 pandemic, which was not provided during the implementation of the BSCRP.

				Discussion of the findings

				The study’s results, which were based on interviews and observation data, demonstrate that the implementation of crisis resilience pedagogy in business studies classrooms revealed the presence of five core attributes. The concept of adaptability was initially exemplified by revamping the DBE website to enhance accessibility. The redesign consisted of many elements, including subject-specific instructional materials designed for the period following the COVID-19 pandemic, safety protocols, home-based education support, teaching videos, and electronic books and novels. This finding concurs with Zhao and Watterstone (2021), who noted that the pandemic led to improvements in worldwide education, such as online learning platforms, radio, and television.

				The second aspect of creativity was demonstrated using novel strategies, including the development of online platforms for teacher training, the production of podcasts, the use of interactive assessments, the integration of educational games, the revision of textbooks, and the adoption of the Google Forms monitoring tool. The findings presented here are consistent with the research conducted by McPherson and Pearce (2022), which revealed that educators continued to innovate their instructional and assessment approaches despite the challenges posed by the pandemic. Teachers leveraged tools like Google Jamboard and Slides to enhance their poster efforts, with many acknowledging that the pandemic enhanced their creativity skills, which were previously limited by the education system. Hence, it is imperative to cultivate such a functional ability.

				The third display of connectivity covered using subject-specific WhatsApp groups to establish connections among learners, their parents, teachers, and subject advisors. The study examines the principles conveyed using WhatsApp among senior management team members (SMT). In addition to written communication, Microsoft Teams and Zoom were employed for regular meetings with stakeholders at both regional and global levels. This finding contrasts with the research conducted by Bowman et al. (2022), which revealed that school principals predominantly utilised traditional communication channels like phones, email, and teleconferences to interact with teachers, parents, and students rather than relying on social media platforms and mobile applications. 

				Various instructional tactics, including text-based, vocal, and video-based approaches, accommodated the learners’ diverse needs and learning preferences. Mokoena (2022) presents a study that contradicts the above findings, as it uncovers difficulties rural teachers face in adhering to a prescribed curriculum, delivering essential subjects, and catering to the 

			

		

	
		
			
				236

			

		

		
			
				2025 43(1): 236-238

			

		

		
			
				 https://doi.org/10.38140/pie.v43i1.7778

				
					
						[image: ]
					

				
			

		

		
			
				Perspectives in Education	2025: 43(1)

			

		

		
			
				diverse needs of learners. Participants’ endurance became apparent when they persisted in teaching under demanding educational settings. The departmental heads assessed learners with comorbidities in their homes, while subject advisors maintained their instructional guidance for schools with low academic performance. Zara et al. (2022) emphasised that teachers showed resilience by adjusting to online and distant education challenges despite limited expertise, fostering collaboration and growth in this learning mode.

				The research findings indicate a notable lack of psychological support for individuals in the study. The participants conveyed their perception of being obligated to proficiently implement the BSCRP while managing their anxieties associated with the pandemic. Participants in this study, aligning with Sayed et al. (2021), reported insufficient psychosocial support in managing COVID-19-related anxiety. 

				Conclusion

				This study investigated conceptual learning of the BSCRP during the COVID-19 pandemic. The implementation process revealed adaptability, creativity, connectivity, diversity, and endurance. The crisis resilience pedagogy model was expanded by including the crisis curriculum implementation model (CCIG). The concept of resilience extends beyond the scope of individual features and characteristics. Resilience is derived from active engagement, hands-on experience, and interpersonal connections within the societal structure. As mentioned in the preceding section, the study’s results revealed the pedagogical aspects of crisis resilience. Nonetheless, concerns have been made about insufficient psychological support during implementation. The findings of this study provide novel insight into the implementation of the curriculum during the COVID-19 pandemic; they can serve as a base for future studies and as a point of reflection for policymakers in education during times of heightened uncertainty. Adapting and effectively navigating the innovative and dynamic situations that arise in constantly evolving surroundings is crucial for all stakeholders to excel and succeed. Given the implications of the COVID-19 pandemic, implementing a policy mandating trauma-responsive counselling for all employees would yield advantages to the broader society.
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