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				Editorial 1

				On behalf of the Education Deans’ Forum, a community of practice under Universities South Africa (USAf). It comprises the deans and heads of education faculties and schools from all public South African universities and its core mission is to promote teacher education and advocate for the education discipline.

				It is with a sense of urgency and hope that we present this special issue of Perspectives in Education. The idea for this collection emerged from the Education Deans’ Forum Colloquium held in Kempton Mark on 17 May 2024. During this gathering, scholars from across South Africa reflected on the alarming findings of the 2023 Progress in International Reading Literacy Study (PIRLS), which revealed that many Grade 4 learners are unable to read for meaning. This literacy crisis is not merely a policy concern; it affects millions of children whose educational opportunities are constrained by language barriers and limited access to effective literacy instruction.

				The keynote address by Professor Leketi Makalela highlighted the need for innovative and contextually relevant responses to these challenges. His presentation reinforced the importance of multilingual education, African languages, and teacher development in improving learning outcomes. This special issue responds to that call by bringing together research that explores language, literacy, and learning in South African classrooms.

				The theme, Languages across the Curriculum, with a special focus on African Languages in the Foundation Phase, centres on three key issues. First, language is fundamental to learning. Learners cannot fully engage with knowledge when instruction occurs in a language they do not understand well. Second, African languages remain marginalised within many educational spaces despite their significant value for teaching and learning. Third, meaningful change depends on teachers who are adequately prepared, supported, and equipped to work in linguistically diverse classrooms.
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				The articles in this issue provide valuable insights into these concerns. Collectively, they demonstrate how language can be used as a resource for learning rather than a barrier to educational success.

				Venketsamy and Strauss study explores the use of play-based learning in early childhood education and highlights how songs, storytelling, rhymes, and games support language development in African languages. The findings show that culturally responsive approaches strengthen both learning and learners’ sense of belonging, despite challenges such as limited resources and parental preference for English.

				Steinke and colleagues draw on PIRLS findings to examine the literacy crisis in South Africa. Their research reveals that many learners struggle with reading comprehension and that teachers often require additional support to teach higher-order reading skills effectively. The authors advocate for targeted interventions, teacher coaching, and stronger accountability systems.

				Magangxa’s self-study focuses on critical literacy within the isiXhosa curriculum. The study illustrates how reflective and critical engagement with texts can help future teachers recognise the social and cultural dimensions of knowledge, thereby promoting more humanising educational practices.

				Nkomo and colleagues investigate pre-service teachers’ readiness to teach reading. Their findings reveal significant uncertainty among final-year education students regarding key literacy concepts such as phonological awareness, fluency, comprehension, and the selection of appropriate reading materials. The study underscores the need to strengthen teacher preparation programmes.

				Rubbi Nunan and colleagues demonstrate how translanguaging supports meaning-making in science education. Their classroom-based research shows that learners draw on multiple linguistic resources to engage more deeply with scientific concepts and discussions.

				Makaure and colleagues contribute important research on spelling development among Northern Sotho-speaking learners. By analysing common spelling errors, the study provides valuable insights into literacy acquisition and offers practical implications for classroom instruction.

				Aung and colleagues compare reading cultures in South Africa and Brazil using PIRLS data. Their findings suggest that family reading practices play a significant role in literacy achievement and highlight the importance of creating supportive home environments that encourage reading.

				Finally, Henriët and colleagues address the lack of literacy assessment tools in African languages through the adaptation of a dyslexia screening instrument for Setswana-speaking learners. Their work represents an important step toward more equitable and linguistically responsive assessment practices.

				Together, these contributions remind us that language matters. They also remind us that meaningful educational change requires collaboration among researchers, teachers, policymakers, and teacher educators. The evidence presented in this special issue points to several priorities: strengthening teacher education, investing in multilingual resources, supporting translanguaging pedagogies, and developing assessment tools in African languages.
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				Most importantly, these studies encourage us to listen to the experiences of teachers and learners who navigate multilingual classrooms every day. Their voices offer valuable guidance for addressing South Africa’s literacy challenges.

				We hope this special issue stimulates discussion, informs practice, and inspires action. The future of literacy education depends on our collective commitment to creating classrooms where all learners can learn, participate, and thrive through language.
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